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Members​​: N. Apostolakis, M. Choi, M. Guishard, J. Katz, L. Lawton, C. Maliti, J. Moghaddasi, 
J. Molina, F. Moore, S. Mukherjee, H. Papas-Kavalis, J. Sanabria, H. Skinner, S. Utakis, A. 
Vuagniaux, J. Sinanovic, M. Stewart-Titus, R. Ben-Nun, A. Adebola, I. Ghafoor, S. Skaggs, D. 
Gonsher, E. Nelson, K. Thomas (faculty), M. Pita, J. Athanasourelis, S. Offenbach, S. Duncan, J. 
Acevedo, M. Miller, J. Nagloo, W. Guerrier, A. Ortiz, J. Malinsky, H. Faradj, D. Molina, M. 
Sanchez, J. Batiz, A. Hashim, A. Robinson, D. Sayeed, K. Thomas (registrar), I. Delgado, K. 
Ellis, L. Montenegro, C. Valenzuela, Q. Berry, L. Lee, J. Ewell, C. Davila, A. Cuevas, S. 
Dorleans, L. Nkwain, A. Walker, K. Lee,  K. Ojakian, B. Rima, J. Ziegler 
 
Guests:​​ C. Espinal, O. Melendez, R. Ginsburg, D. Taylor, S. Powers, N. McDaniel, T, 
D’Arrigo, S. Liu, H. Clampman, M. Siegel, F. Kaighobadi, S. Atamturktur, P. Kolozi, B. Gantt, 
G. Nadal, K. Williams, N. Ritze, A. Ott, S. Rodriguez  
 
Not Present:  ​​S. Davis, R. Gouraige, A. Ortuno, D. Price, N. Knight, S. Skaggs, A. Durante, J. 
Shaddai, S. Moss, C. Tobar, I. Horozov, K. Viner, N. Cano, E. Mananga, J. Paoli, S. Baafi, Y. 
Heras, M. Jallow, R. Nieves, M. Sudlow, O. Gyedu-Larbi, A. McInerney  
 
College Senate Voting Membership: 60 (31= quorum) 
Total Voting Members Present = 52 
  
1. Call to Order: ​​Meeting was called to order at 12:20 p.m. by F. Moore.  
 
2. Seating of Alternates:​​ K. Ojakian, J. Ziegler, and B. Rima, K. Thomas, and D. Sayeed 
were seated.  
 
3. Approval of the Agenda: ​​The agenda was approved with amendments (Y- 48, N- 1, 
A- 2). 
 
4. Approval of Minutes of September 27, 2018:​​ The minutes were approved (Y- 48, 
N- 0, A- 4). 
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5. Report of the Chair: ​​SGA senator Catherine Johnson resigned and has been 
replaced by Christian Davila. A. McInerney is on leave and has resigned from 
Academic Review. A broadcast for self-nominations will be sent out. Details will be 
provided in the broadcast. Our next senate meeting is November 15th.  
 
6. President’s Report: ​​K. Williams reported on behalf of the President.  
a. Search Committee: ​​The President’s office will provide a list of the members 
on the search committee. General outline provided on the President’s report. 
F. Moore stated that a period of self-nominations will begin the following 
week.  
b. Dominican War Memorial: ​​Ribbon cutting announcement will be sent. The 
funds for the memorial were provided by a political representative (not 
tax-levy).  
c. Middle States: ​​K. Williams introduced Interim VP of Marketing and 
Communications, R. Ginsburg. R. Ginsburg spoke about how the use of social 
media feedback from the BCC website will help promote Middle States 
Monday.  Responses from students, staff, and faculty will be curated and 
videotaped. Asking for engagement. Suggestions were made to make the 
questions more accessible and visible. 
  
7. Action Items: ​​no action items.  
8. Committee Reports  
a. Academic Standing: ​​S. Powers reported that the 30-credit revision was 
passed unanimously at CAS.  
b. Curriculum Committee: ​​ H. Clampman reported a proposed change to 
prerequisites for the Licensed Practical Nursing certificate program. Item 
will return for election.  
c. Governance and Elections:​​ Ben-Nun spoke on behalf of S. Davis. The 
proposal for a task force on self study was tabled.  
d. Instruction and Professional Development:​​ N. Ritze spoke on behalf of he 
committee. The committee is redesigning student evaluations based on 
literature. Will be asking departments for volunteers (only tenured faculty) 
to pilot the new evaluations.  
e. Space, Facilities, and Physical Plant: ​​N. Ritze reported that the committee 
is looking into the parking issue. D. Taylor reported that the survey will be 
out shortly.  
f. Student Activities: ​​M. Lopez reported that Student Activities is looking for a 
name for the Bronco mascot.  
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g. University Faculty Senate:​​ N. Apostolakis spoke about a letter that was sent 
to VC Rabinowitz from the budget advisory committee regarding funds for 
sabbatical leave. In the past, funds were distributed to the colleges after 
sabbatical leave was approved. From Fall 2017, this changed. Now, the 
money is distributed first, and sabbaticals are granted accordingly. Asking 
how much the college received for sabbatical leave and how it was allocated. 
L. Montenegro will inquire about this current year. F. Moore stated that this 
will be brought to the senate in November’s budget report. M. Pita asked how 
many faculty applied for sabbatical and how many were funded. She asked 
for BCC data and college-wide data. M. Guishard asked to see data regarding 
full-year sabbaticals and half-year sabbaticals. Need to see data before 
December meeting.  
h. University Student Senate:​​ L. Lee reported that the USS is asking for 
signatures to expand ASAP so that the opportunity to experience college is 
extended to all students. Only 5% of BCC students qualify for the Excelsior 
scholarship.  
i. Vice-Presidents and Deans: ​​F. Moore reported that a call for the search 
committee went out. We received 2-3 responses. The timeline was also 
distributed electronically.  
j. Community Relations: ​​J. Nagloo reported that the committee will be 
meeting once a month and will be planning new events.  
k. Academic Freedom: ​​no report.  
 
9. Budget Report (Part One – Aux Enterprises and BCC Inc.): ​​D. Taylor explained 
that Auxiliary is the revenue-generating wing of the campus. Includes vending, food 
services, bookstore, campus services store, and parking.  H. Clampman asked if the 
body could see the budget items in comparison to past years. D. Taylor stated that 
the information would be distributed. M. Guishard referred to page 18 of revised 
guidelines, which state that when the AEC has surplus funds, they should be used 
solely for students. How can faculty and students have access to the surplus funds 
and how can they be used? D. Taylor suggested working with the secretary and 
submitting a proposal. Will be reviewed by the board. Currently, the surplus is used 
to bridge the gap between budgets. D. Taylor stated that Auxiliary meetings are 
open and encouraged the body to attend to ask questions and receive feedback from 
the board. A motion to extend time for the Auxiliary budget did not pass (Y- 14, N- 




10. SGA Report: ​​C. Valenzuela congratulated C. Davila for becoming an SGA senator 
and L. Lee for being elected vice chair of community colleges. C. Valenzuela reported 
that Collaborate, a town hall meeting, and a masquerade were coming up. SGA is 
trying to collaborate with offices on campus. The move to provide feminine sanitary 
products for students on campus has been successful. Working with Student 
Activities to name the mascot. A. Cuevas asked to discuss the Pass/No Credit policy. 
It is in the BCC rules and regulations, but there are no forms available. K. Thomas 
stated that the registrar is trying to make sure that the document is uniform with 
the central office. The deadline to submit a P/NC request is November 6th.  
 
11. Adjournment: ​​Meeting was adjourned at 1:45 p.m. by F. Moore.  
 
Attachments 
● Senate Agenda 
● Academic Master Plan  
● President’s Report 
● CC Report  
● Proposed Recruitment Timeline and Procedure  
● Diversity Task Force Initial Report 
● Memo on External Review  
● Budget Presentation (Auxiliary)  
● UFS Plenary Session  
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AGENDA OF THE MEETING OF THE 
      BRONX COMMUNITY COLLEGE SENATE      
October 25, 2018,  12:15 - 1:45 P.M. 
                                   Nichols Hall 104 
 
1. Call to Order 
 
2. Seating of Alternates 
 
3. Approval of the Agenda 
 
4. Approval of Minutes of September 27, 2018 
 
5. Action Items  
 
6. Committee Reports (5 minutes each unless otherwise noted) 
a. Academic Standing 
b. Curriculum Committee (7 Minutes) 
c. Governance and Elections (10 minutes) 
d. Instruction and Professional Development  
e.  Space, Facilities, and Physical Plant 
f. Student Activities 
g. University Faculty Senate 
h. University Student Senate 
i. Vice-Presidents and Deans 
j. Community Relations 
k. Academic Freedom 
 
7. President’s Report (15 minutes) 
 
8. Budget Report (Part One – Aux Enterprises and BCC Inc.) (15 minutes for 
presentation 5 minutes for questions) 
 
9. SGA (10 minutes) 
 
10. Faculty Council (10 Minutes) 
 
11. Announcements and Reports (2 minutes each) 
a.  Chairperson, Vice-Chairperson 
b.  Vice Presidents and Deans 
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Without the efforts, creativity, and knowledge of the following individuals, there would be no 
Bronx Community College Academic Master Plan (AMP): 
 
 To the faculty, students, and staff of the AMP Steering Committee, for their research, 
input, guidance, and for always being all “AMPed” up: Howard Clampman, Debra 
Gonsher, Tamar Rothenberg, Dickens St. Hilaire, Tonya Johnson, Michael Miller, Monika 
Sikand, Donna Genova, Kathleen Urda, Kealey Dias, Kenya Harris, Emalinda McSpadden, 
Lisa Amowitz, Kevin Viner, Laura Broughton, Alixan Ducreay, Nancy Ritze, Kenneth 
Adams, Luis Montenegro, Robin Auchincloss, and Alexander Ott 
 
 To the Department Chairs, for their on-going input and for answering all sorts of email 
inquiries relating to AMP: Neal Phillip, Joan Wilson, Jalil Moghaddasi, Janet Heller, 
Robert Beuka, Maria Psarelli, Deborah Morris, Kenya Harris, Donna Mangiante, Gilbert 
Marzan, Ruth Bass, Alexander Lamazares, Charles Maliti (interim), Nicole McDaniel, 
Howard Clampman, Debra Gonsher, Tamar Rothenberg, Michael Miller 
 
 To the Provost and Senior Vice President for Academic Affairs, for the guidance and 
inspiration to engage in this process: Dr. Claudia V. Schrader 
 
 To the Former Provost and Senior Vice President for Academic Affairs at Lehman College 
who added her wisdom to this effort: Dr. Anny Morrobel-Sosa 
 
 To the Director of Institutional Research, who never said “no” to any request for yet 
more data in yet another different way: Mr. Chris Efthimiou 
 
 To the Assistant to the Associate Dean for Curriculum Matters and Academic Programs, 
who sets the standard for attention to detail: Ms. Margarita Lopez 
 
 To an exceptional graduate intern whose work with employment research and analysis 
was essential to this effort: Ms. Lianna Brenner. NB: Ms. Brenner’s research and analysis 
was excerpted heavily, particularly in the section “Reviewing Labor Market Trends for 




MESSAGE FROM THE PRESIDENT 




For the past year, BCC has been engaged in an Academic Master Plan (AMP) effort intended to identify 
areas of opportunity, strengths unique to the institution, and areas of improvement. BCC’s AMP effort 
focused, in particular, on reviewing current and future academic programs and, to a lesser degree, 
academic structures within the context of educational and labor market trends. The decision to develop 
an AMP grew from the BCC Strategic Plan, which called for cultivating a 21st Century Curriculum and for 
reviewing, evaluating, updating, and developing curricula that maintain currency and are congruent with 
BCC’s mission. This resulting BCC Academic Master Plan is an expression of institutional academic 
priorities, will help guide academic decision-making for the next five years, and will inform the 
development of other plans, such as those in facilities, enrollment, and information technology. 
 
The Process and Research Design 
The AMP Committee was formed in late Fall 2017 with representatives from each academic department 
as well as administrators and the 2018 student valedictorian. The AMP Committee met monthly through 
the Spring 2018 semester as well as once in the Fall 2018 semester. Throughout the process, every 
effort was made to distribute AMP information widely and seek input from key stakeholders, including 
academic department chairs (some of whom were on the AMP Committee directly), administrators, and 
students. Regular AMP updates occurred to the Vice Presidents, Deans, and Chairs monthly meeting, as 
well as to the Curriculum Committee, Senate, and to the full College community via email Broadcast. 
The input from key stakeholders has proved very valuable and have made this document far better as a 
result.  
 
Much of the AMP work was done through AMP Subcommittees, which were organized around the five 
discrete but interrelated components of the research effort: 
 AMP Component #1:  Labor Market/Business Trends 
 AMP Component #2:  Educational Trends  
 AMP Component #3:  Academic Program Review  
 AMP Component #4:  Academic Structures and Resources 
 AMP Component #5:  Conclusions and Recommendations 
 
The first two components/subcommittees focused heavily on our academic programs and how they 
align to the labor market and CUNY educational trends. The third component/subcommittee analyzed 
enrollment, graduation, and transfer data relating to each BCC program. The fourth 
component/subcommittee compared our academic structures to peer CUNY colleges. The final 
component was a summation of all the previous analysis, as well as recommendations for the College. 
This last component did not have a subcommittee associated with it, but the conclusions and 
recommendations were reviewed and revised by the full AMP Committee and other stakeholders.    
 
Labor Market Trends/BCC Program Alignment 
The main research tool developed by AMP Subcommittee #1 was the BCC Jobs Scorecard, in which each 
BCC program was aligned with at least one but a maximum of three job titles. Job titles were 
determined via labor market analysis and in consultation with AMP Committee members and 
department chairs. The data for the Jobs Scorecard was gathered from two sources: Burning Glass-Labor 
Insight™ and the New York State Department of Labor, with the former being particularly important. 
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Burning Glass is a subscription-based service that aggregates and analyzes labor market data based on 
multiple sources (e.g., job vacancy postings), allowing the user to run queries based on job titles, 
qualifications, etc. in a geographic area (e.g., New York City).  
 
Two key findings and recommendations arose primarily from this labor market analysis and alignment 
with existing degree programs: (1) the New York City labor market shows a strong preference for 
bachelor degrees in many fields and (2) the alignment of some BCC computer-related degree programs 
to high-demand job titles is not completely clear. In regard to the former, this finding leads to the 
recommendation that departments review AAS degree programs to assure that transfer paths are well-
established and that our marketing/messaging to students about the career opportunities with the AAS 
degrees are accurate. In some cases, departments should review whether certain AAS programs would 
be better designed as AS degrees. In regard to the latter finding, enrollment in many computer-related 
programs at BCC and across CUNY is robust, as is demand for qualified workers in related job titles. As 
the field is rapidly evolving and changing, however, it is essential to review BCC programs to ensure that 
the programs are aligned with the field in terms of credentials, requirements, skills, and nomenclature.   
 
The AMP 1 Subcommittee also performed a “gap” analysis of the labor market, looking for job titles with 
decent wages/opportunities for advancement in which there is significant demand for applicants with 
an associate degree. There were two such job titles that seem especially promising for BCC: (1) Human 
Resource Assistant and (2) Customer Service Representative. The recommendation for these findings is 
to form a committee of interested parties to review opportunities to prepare students for these job 
titles. This may be done in many ways, including but not limited to the following: development of a 
course or option within an existing degree program, a certification/noncredit credential, a full new 
degree program.  
 
BCC Associate Degree, Liberal Arts Option, and Certificate Program Analysis 
AMP Subcommittee #3 engaged in a robust review of BCC associate degree programs using quantitative 
metrics relating to enrollment, graduation, and transfer. The main categories of analysis were as follows: 
enrollment overview, low total enrollment/total graduates, enrollment trends, graduate rates, transfer 
analysis, and median time to graduation. For many of these categories, the focus was BCC programs that 
seemed to be outliers in comparison with other programs. The programs with “outlying” data were 
“flagged” as either green (to indicate a high score on the variable, generally a positive) or yellow (to 
indicate a low score on the variable, which may raise a warning flag that there may be a cause for 
concern). The logic of this approach was that if a program garners a number of yellow flags across 
multiple variables (or on a particularly importation variable), it is likely justification for a 
recommendation of further review. The main resource tool developed by AMP Subcommittee #3 is the 
AMP Academic Program Review Summary.  
 
Note that not all variables (and related “flags”) are of equal significance. It was clear that one variable is 
very important: Five-Year Total Graduates. This one simple variable tells us how many students each 
program has graduated from BCC in the past five academic years. If a program has graduated very few 
students in the past ten years (e.g., fewer than 10), it is reasonable to ask whether the program, in 




The analysis completed for associate degree programs was used as the model for the analysis of BCC AA 
and AS Liberal Arts and Sciences (LAS) Options as well as Certificate programs. Analysis of the LAS 
options was important because these options often have significant enrollment and students sometimes 
think of them as full majors instead of only as options. The analysis also integrated elements of data 
from AMP subcommittee #1 and #2 in terms of the labor market context and peer CUNY programs, as 
well as, to a limited degree, AMP #4 in terms of peer CUNY college departmental structures.   
 
Multiple findings and recommendations resulted from the program, LAS option, and certificate analysis, 
including the following: 
1. programs with enrollment concerns/opportunities,  
2. stackable credentials opportunities, and 
3. new or restructured degree development opportunities. 
For a detailed discussion of each of these areas, please see the full report and the final chapter, in 
particular. In this executive summary, we’ll provide some of the highlights only.  
 
First, the AMP analysis identified three categories of programs with enrollment concerns: (A) those with 
low enrollment/graduation over the past five years, (B) those with a significant decline over the past five 
years (-25% or more), and (C) those with no enrollment at all (inactive programs). Programs falling in any 
of these categories should be reviewed carefully by the department offering them. For programs in 
category A, it is recommended that the departments review them carefully in consultation with the 
Office of Academic Affairs (OAA) and consider major modifications. For programs in category B, 
departments are asked to review with an eye toward modifications that would be expected to stabilize 
or reverse the enrollment decline. For the inactive programs in category C, the departments should 
determine whether the program could be redesigned and offered for enrollment. If not, these 
departments should work with OAA to deregister these programs officially through the governance 
process.  
 
Second, the AMP effort identified opportunities in the area of stackable credentials. Note that BCC has 
made progress in this area recently, including the creation of a degree program and certificate in 
Cybersecurity and Networking that incorporates IT certifications as essential stackable credential 
elements. There are untapped additional opportunities in stackable credentials, however, as the AMP 
effort has made clear, particularly in two categories: (A) certificate programs and (B) industry 
certifications. In terms of category A, BCC and CUNY in general are remarkably under-enrolled in credit-
bearing certificates in comparison with community colleges nationwide. More research is appropriate 
via a committee of interested parties to review opportunities to develop certificate programs aligned to 
local employer needs. In terms of category B, it is recommended that OAA work closely with colleagues 
in Workforce and Economic Development and appropriate academic departments to identify possible 
additional promising credentials.  
 
Third, the AMP analysis identified new or restructured degree development opportunities. The most 
clear case of a new degree program to consider developing is an AS in Health Science. This degree 
program can help manage the large numbers of students who intend to pursue an associate degree in 
Nursing and other high-demand allied health programs: Pre-clinical Nursing intent students can be 
admitted into this program instead of the Nursing major, thus not giving students unrealistic hopes 
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about their likely future admission into the Nursing clinical program. At the same time, this program 
creates a clear path to allied health programs by accommodating the pre-clinical courses required for 
admission to Nursing, Radiologic Technology, etc. For those students who do not meet clinical admission 
requirements for Nursing, Radiologic Technology, etc., an AS in Health Science can educate students 
about their many options in the health field both at the associate and baccalaureate levels, give 
students the opportunity to earn an associate degree related to their field of interest, and prepare them 
for a baccalaureate degree in a health field. A new degree program is a major undertaking, and this one 
would be more complex than most, given that it spans at least three departments that would have a 
role in this degree. Coordination among OAA and the departments of Nursing and Allied Health 
Sciences; Biological Sciences; and Health, Physical Education and Recreation is essential to ensure this 
degree is developed well.  
 
Multiple options for existing degree restructuring arose through review of BCC data and peer 
community college program data. Several BCC Liberal Arts and Sciences Options (e.g., Biology, 
Psychology, and Childhood & Early Childhood Education) show sufficient enrollment to possibly justify a 
“stand-alone” degree program. Such programs are more attractive to students, are easier to market, 
and allow for more departmental ownership.  Departments, in consultation with OAA, to consider 
proposing degree programs to replace existing Liberal Arts and Sciences options in the above areas.  
 
Finally, research into how peer CUNY community colleges offer science curricula led to a 
recommendation for a review of the AS in Liberal Arts and Sciences program by STEM departments, 
both in terms of the name of the degree and the structure. In terms of the name, one option would be 
to change the degree from an AS in Liberal Arts and Sciences to simply an AS in Science. Such a change in 
name would (1) likely make the degree more attractive to students, (2) reduce confusion with the AA in 
Liberal Arts and Sciences, and (3) more accurately describe the program’s content: it is a science degree 
with a strong math foundation. In terms of structure, the STEM Departments are encouraged to 
consider the formation of a “General” option in the degree, analogous to the General option in the AA 
LAS program. This option could afford students more flexibility in science course choice in the context of 
future career and educational plans.   
 
CUNY Peers: Academic Department Comparison 
To say that no two CUNY community colleges are alike is certainly true in regard to the number and 
names of academic departments. While there are some common elements, every college has a different 
approach to this organizational structure in terms of department names, number, and what programs 
are associated with which department. This diversity likely reflects each college’s unique history, 
organizational culture, and traditions. 
In addition to the finding of great diversity in CUNY community college departmental organization, there 
was one other finding of note: While BCC’s number of academic departments (14) is approximately in 
the middle of the pack in comparison to peers, it has a relatively large number of academic departments 
in relation to its overall enrollment. That is, when you hold enrollment constant, BCC has a relative large 
number of academic departments compared with CUNY peers. While it is not clear whether it is 
preferable to have a large number of departments relative to enrollment, departmental structures are 
not resource neutral, so any consideration of adding another department would need careful financial 
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analysis. Overall, the analysis of peer college departmental structures in relation to BCC’s did not result 
in any actionable findings.  
 
Next Steps: AMP Implementation  
An AMP Implementation Committee should be formed, which will, in consultation with appropriate 
chairs, administrators, and CUNY Central OAA (when relevant), develop an action plan with a timeline 
based on AMP findings and recommendations. Note that certain items (e.g., BCC Programs with 
Enrollment Concerns/Opportunities) call for immediate review and action. Other items (e.g., New or 
Restructured Degree Development Opportunities) call for more research and consultation before 
determining what, if any, action is appropriate. The action plan would detail the next steps and timeline.  
 
This AMP Implementation Committee would also oversee and monitor the progress toward addressing 
AMP findings and recommendations. The AMP effort created a data structure and analysis that can be 
updated annually to track progress (and inform possible necessary changes in direction). Additional data 
could be incorporated into this effort (e.g., reporting on careers/employment of BCC graduates by 
program). Using these data and other metrics, the AMP Implementation Committee will ensure that the 
action plan is on track.   
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Introduction to Academic Master Plans 
An academic master plan (AMP) represents an institution’s academic priorities and helps guide 
academic decision-making for a period of five to ten years. The plan is intended to identify areas of 
opportunity, strengths unique to the institution, and areas of improvement. There is no “one” approach 
to an academic master plan—either in terms of methodology or scope. A review of peer community 
college AMPs finds each college taking a different approach, from an academic department-based 
approach (Rockland Community College), to a full institutional review (Austin Community College 
District). BCC’s AMP effort had a very specific focus: reviewing current and future academic programs 
and, to a lesser degree, academic structures, in the context of educational and labor market trends.     
 
Why BCC’s AMP Focuses on Academic Programs 
Academic programs—and students graduating from them—is at the heart of what we do. When 
students participate in commencement exercises every June, they receive a diploma specific to an 
academic program. The program from which they graduate often defines their next educational or 
professional decision—perhaps their life path. BCC’s mission and vision statements speak to the 
responsibility of the institution to provide the academic preparation needed for students to succeed 
after they leave BCC. As such, it is incumbent upon the institution to periodically review its academic 
program offerings to ensure that they align well with educational and labor market trends, that they are 
vibrant in that they enroll and graduate a reasonable number of students, and that there are no high-
value program opportunities that we could be offering our students but presently are not. 
  
BCC’s Strategic Plan recognizes the centrality of curricular currency by listing as one of its goals to, 
“Cultivate a 21st Century Curriculum,” with an associated goal to, “Review, evaluate, update and develop 
programs to maintain currency and congruence with the College’s mission.” The focus of the BCC AMP 
effort directly addresses these goals and objectives of the Strategic Plan.  
AMP as the Foundation for Other Campus Planning 
An Academic Master Plan typically informs other campus planning. An AMP makes recommendations as 
to the academic direction the institution might go in the next five years. Using the AMP findings, 
institutional leaders—including executive administration, department chairs, and faculty—can better 
make data-based short- and medium-term academic decisions. These decisions could be, for example, 
to revise and reboot a struggling academic program or develop a new academic program. The AMP and 
the resulting academic decisions then inform the plans for facilities improvement, enrollment strategic 
planning, information technology upgrades, etc. The AMP could also serve as the foundation for a new 
Campus Master Plan, which is an overall master plan focused on facilities and infrastructure.   
 
Limitations: A Final Note on BCC AMP Scope 
As is clear by now, the BCC AMP effort was not a comprehensive review of all facets of BCC’s academic 
structures, course offerings, and priorities. Instead it was a focus on academic programs and, to a more 
limited degree, on academic structures (e.g., academic departments). This decision was, as 
demonstrated already, an intentional one. Of course, a more comprehensive academic review that 
focused on course offerings, instructional loads, class sizes, scheduling and more would be valuable and 




 PROCESS, MODEL, RESEARCH QUESTIONS 
The AMP Process 
The decision to develop an AMP grew from the BCC Strategic Plan, which called for, as previously noted, 
cultivating a 21st Century Curriculum and for reviewing, evaluating, updating, and developing curricula to 
maintain currency and congruence with BCC’s mission. The organizational “home” for developing the 
AMP was the Office of Academic Affairs, with the lead coordinator being the Associate Dean for 
Curriculum Matters and Academic Programs. The groundwork for the AMP effort was laid in academic 
year 2016-2017 and early Fall 2017, with multiple announcements of the effort from the Provost to the 
College community, including at Faculty and Staff Convocation. The effort got underway in earnest in 
November 2017, with the charge from the Provost at the monthly Vice Presidents, Deans, and Chairs 
(VPDC) meeting. The formation of the AMP Committee followed shortly, as did monthly meetings of the 
AMP committee and various subcommittees through the end of the Spring 2018 semester. Summer 
2018 saw continued participation by staff and some volunteer AMP Committee faculty dedicated to 
addressing one or more research questions. The AMP was finalized in Fall 2018, including an 
informational presentation of the AMP at Curriculum Committee and College Senate. See timeline in 
Appendix A.  
A successful AMP effort should include meaningful input from all stakeholders. Every effort was made to 
seek this input, from the composition of the AMP Committee to the communication the College 
community. The AMP Committee included faculty representatives from each academic department, the 
valedictorian of the college, and administrators from Academic Affairs, Institutional Research and 
Assessment, Workforce and Economic Development, and Campus Planning. All academic chairs, 
regardless of whether they were on the AMP Committee were keep apprised of AMP developments on 
at least a monthly basis during the school year: Each VPDC meeting included an update on the AMP, 
multiple email updates and minutes from meetings were distributed as well. The BCC Curriculum 
Committee was updated on a regular basis, as was the BCC College Senate and the college community as 
a whole. Please see samples of AMP updates to stakeholders for some of these written communications.  
In addition to the inclusion of a student on the AMP Committee and frequent updates to the full college 
community, the AMP Committee also sought input via a survey sent to all Spring 2018 enrolled BCC 
students. Details about this survey, outcomes, and analysis can be found here. While this survey did not 
yield much about success factors within academic programs it did result in other interesting points, 
including an emphasis on the importance and value of academic support resources such as the Library 




The AMP Research Design 
To structure the effort on an intellectual and conceptual basis, the AMP Committee developed a five-
component model to develop the Academic Master Plan. See Figure 1. 
Figure 1  






















As indicated in Figure 1, the AMP process involved five discrete but interrelated components. 
Approaching AMP development in this way allowed us to organize subcommittees to research each 
component and report back to the main AMP Committee.  
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AMP Components and Research Questions 
The five AMP components with key research questions and/or prompts can be summarized as follows: 
 AMP Component #1:  Labor Market/Business Trends 
What are major labor market/business trends in the metro area that should inform our 
academic program offerings? 
 AMP Component #2:  Educational Trends  
What are the major educational trends at BCC, in CUNY, and elsewhere that should inform our 
academic program offerings? 
 AMP Component #3:  Academic Program Review  
Evaluate our current academic program offerings using key indicators of viability (e.g., 
enrollment, graduation, graduation outcomes, transfer, cost, etc.) and in the context of the 
findings from research questions #1 and #2.  
 AMP Component #4:  Academic Structures and Resources 
In the context of research questions 1, 2, and 3, how well do our current academic structures 
(e.g., departments, policies, practices, etc.) and resources (e.g., personnel, physical space, 
equipment, etc.) serve to support and grow our current academic programs and the 
development of new academic programs?  
 AMP Component #5:  Conclusions and Recommendations 
Conclusions: Provide recommendations for academic programs, academic structure, and 
resources consistent with commitment to institutional mission.  
 
Each subcommittee received a “roadmap” document that offered additional questions, elements to 
consider, and resources. See Appendix B for copies of these roadmaps. Note that each committee had 
the freedom to deviate from the roadmap on the basis of judgment, resources, time constraints, etc. 
The following “Analysis” chapters detail some of the data and analysis coming from the first four 
components of the AMP. The fifth component—conclusions and recommendations—is represented in 
the final chapter of this document.  
Please note the following caveat: In some cases, research that was done in a committee was not 
included in the final AMP document, largely because the final AMP document focuses on academic 
programs and structures, primarily in a quantitative context. This is most apparent regarding the 
research in AMP subcommittee #2 that investigated supplemental academic programs as educational 
trends, such as honors programs, first year seminar, and learning communities. This research could be a 






ANALYSIS: LABOR MARKET TRENDS/BCC PROGRAM ALIGNMENT 
Introduction 
A college education cannot and should not be reduced to workforce preparation. A college education 
should broaden perspectives, develop critical thinking, and inspire students to become lifelong learners. 
These intellectual changes, in addition to many others that result from a high-quality, rigorous college 
education, enrich students’ lives and, it should be noted, are highly sought by employers (see, for 
example, research from AAC&U’s Liberal Education and America’s Promise initiative). That said, students 
often attend college with specific career goals in mind. Academic programs often make claims, either 
explicit or implicit, to prepare students for specific careers. Therefore, it is incumbent on an institution 
to periodically review how well-aligned its academic programs are to careers, whether these careers are 
flourishing and growing, and whether there are careers that we could be preparing our students for but 
are not. Colleges are, ideally, engines of social mobility; the better aligned BCC’s programs are to New 
York City economic conditions, the better our college will help our students realize their professional 
goals. 
 
Reviewing Existing Degree Programs 
AMP Subcommittee #1 began this effort by reviewing more than 60 BCC associate programs, associate 
program options, and certificate programs to determine several likely job titles for which graduates 
would be qualified. (One large program was excluded from the jobs analysis; more on this shortly.) This 
process, in addition to reviewing the college catalog, web site, and other publically accessible material, 
also engaged the AMP Committee members from the relevant academic department, the program 
coordinator, and the department chair. This iterative process resulted in up to three job titles aligning to 
each academic program—including options. (We limited the job titles to three for each program/option 
in order to make the research more manageable than if we were to allow, say, five or ten. As one could 
imagine, given that BCC has more than 60 distinct programs and options, even researching three job 
titles for each was a major undertaking.) 
 
For each academic program and liberal arts option, up to three job titles were researched. Please see 
the resulting BCC Jobs Scorecard. The data for the Jobs Scorecard was gathered from two sources: 
Burning Glass-Labor Insight™ and the New York State Department of Labor. Burning Glass was an 
exceptionally important resource for this research. It is a subscription-based service that aggregates and 
analyzes labor market data based on multiple sources (e.g., job vacancy postings), allowing the user to 
run queries based on job titles, qualifications, etc. in a geographic area (e.g., New York City). Note that 
unless otherwise indicated, data reported in the following analysis from Burning Glass reflects job 








The data in the Jobs Scorecard for each job title helps us answer the following questions about our 
programs: 
1. Are programs qualifying students to achieve the job outcomes they (either implicitly or 
explicitly) promise? 
2. Are the jobs that programs prepare students for in high demand and in growing sectors? 
3. Are programs preparing students for jobs with decent/livable wages? 
 
Before discussing key findings from the research, it is important to qualify this analysis: To a 
considerable degree, the job analysis is more effective for certificates and AAS “career” programs than it 
is for AA and AS “transfer” programs. The former programs are typically designed to prepare a student 
for a career on the basis of the certificate or associate credential. For example, a student graduating 
with an AAS in Radiologic Technology is prepared to sit for licensure in that field and be employed in 
that same role on that basis with no further formal college education. In contrast, when a student 
completes an AA in English, their immediate job prospects on the basis of the AA are much less clear. 
Such a student would typically need to go on to a bachelor’s degree or more in order to qualify for a 
specific profession (e.g., teaching, law, etc.). It is also less clear for some AA and AS programs exactly 
which field a student might pursue. These shortcomings notwithstanding, we decided to include almost 
all BCC programs and options because we presume that nearly all of our students will eventually want to 
use their academic credentials for purpose of employment. The only program we excluded was the AA 
in Liberal Arts and Sciences General Option; we made this decision simply because the possible 
educational and career paths a student could pursue after this degree are so diverse that focusing on 
three job titles would be highly problematic. 
 
The following are findings based on analysis of the data on the BCC Jobs Scorecard:  
1. In reviewing the BCC Jobs Scorecard, particularly the categories relating to educational 
qualifications sought in job postings, one broad conclusion is quite clear: The current NYC labor 
market in many job titles aligned with BCC degrees is showing a strong preference for a 
bachelor’s degree instead of an associate degree. We see this even in job titles associated with 
some AAS programs: 
a. The job titles aligning to the AAS Digital Arts (e.g., Graphic Designer, Web Developer), 
seem to heavily preference bachelor degree holders. For example, for Graphic Designer, 
1446 of the 2866 job postings were looking for a BA or above. In contrast, only 77 of the 
job postings were seeking either an AS or lower (2.6%). There are a large number of 
postings that don’t specify educational qualification (1343). It is possible that some of 
the 1343 postings that didn’t specify a minimum educational qualification would 
consider a student with an associate degree, but that’s impossible to say with any 
confidence. While more analysis is appropriate (e.g., feedback from BCC graduates in 
terms of employment and what percentage went on for a bachelor’s), these data clearly 
point to a possible issue of credential level alignment with the field.  
b. The job titles aligning to the AAS Marketing Management degree showed a similarly 
heavy preference for a bachelor’s degree. For the “Marketing Assistant/Associate” job 
title, out of 755 jobs posted, only 18 were asking for an associate (or lower) in terms of 
minimum educational credential (2.3%). In contrast, 356 were looking for a bachelor’s or 
higher. For this job title as well, a significant number did not indicate a minimum 
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educational credential (381), and it’s not possible to tell whether these positions would 
be open to an associate degree holder. For this degree, similar to the AAS Digital Arts, a 
deeper look would be valuable.   
(Note that in some fields, particularly in the health professions, the associate degree is a very 
marketable degree for a job in the field. For example, for Radiologic Technologist, 169 of the 477 
job vacancies indicated an associate was sufficient for employment (35.4%).) 
2. Job postings relating to web page development and design (Web Developer and Web Designer) 
are significant in number, and anticipated to grow robustly through 2024. They also pay well, 
with entry-level salaries higher than $50,000 per year, and median salaries of more than 
$80,000. BCC has two programs with some connection to these fields: the AAS in Digital Art: 
Web Design and AAS in Computer Information Systems: Web Page Development. These are two 
very different approaches to the field (one from an art perspective and one from a business/CIS 
orientation) that may or may not align well with the job titles. More research would be 
appropriate to ensure alignment is strong. Additionally, both job titles very strongly preference 
a bachelor’s degree, so having a strong transfer option from the AAS program into an 
appropriate four-year degree program would be essential.  
3. Job postings in the Software Developer job title are also significant in number and anticipated to 
grow robustly through 2024. Software Developer positions pay even better than Web Designer 
and Web Developer positions. One BCC program clearly relates to the Software Developer title: 
the AS in Computer Science, and seems to align well, particularly once a student has earned a 
bachelor’s degree. Note that a more entry-level position of Computer Programmer is expected 
to grow less robustly, though it does also pay well. The Computer Programmer title also aligns to 
the AS in Computer Science and, to a seemingly lesser degree, the AAS in Computer Information 
Systems: Computer Programming Option. These two programs take a very different approach to 
the field, with the former from a traditional math/computer science orientation and the latter 
from a business/CIS orientation. While it’s clear that the AS in Computer Science aligns well to 
the Computer Programmer title (particularly once students earn a bachelor’s degree in 
computer science), this is less clear for the CIS: Computer Programming option. 
4. Several job titles are predicted to have very low job growth through 2024. In some cases, such 
as when a degree leads to several possible appropriate job titles, low growth in one job title is 
less significant. However, one BCC program (AAS Nuclear Medicine Technology) relates to one 
job title exclusively (Nuclear Medicine Technologist) and this job title is predicted to have very 
low growth through 2024 (1.7%). Additional research and discussion has already begun to 
analyze ways to broaden the employment options for program graduates, including possible 
additional certifications (e.g., CT scan). 
  
Reviewing Labor Market Trends for Gaps in BCC Program Offerings 
The preceding analysis began with the existing BCC programs and options and aligned them with job 
titles. This second stage of analysis uses a different lens. It begins by analyzing the labor market job titles 
that are promising in multiple ways (wages, size of industry, expected job growth) and widely accept the 
associate degree as a qualifying credential. It focuses on those job titles for which we do not currently 





The methodology for this analysis was as follows:  
The NYS Department of Labor’s Significant Industries Report for New York City (2015) designated 13 
industries “on the basis of job counts, wage levels, job growth (both net and percent) over the 2009-
2014 period, and expected job growth based on industry employment projections through 2022.”  For 
each significant industry, the report provides a list of the ten most common occupations and their 
corresponding growth projections and median occupational wages within that industry. We focused on 
jobs with median salaries above $35,000 annually, as well as those with lower median salaries that were 
on a mobile career ladder leading to higher salaries. (For detailed information on this step, see source 
data at AMP Source Data Potential Growth Areas for BCC). 
 
For each of the top ten occupations within a DOL Significant Industry, we ran a Burning Glass labor 
insight report to identify the number of job openings within the last twelve months and the minimum 
educational credential requested in those job postings. This allowed us to identify jobs for which an 
education less than a bachelor’s degree would be inadequate, and, therefore, eliminate these from our 
analysis. 
 
We also ran a Burning Glass “regional scan” report for the five boroughs of New York City to identify 
occupations in demand for individuals with an associate degree. This was based on the number of job 
postings specifically requesting a minimum education of an associate degree within the last twelve 
months (see Regional Scan Report for Occupations in Demand).  
 
To further qualify occupations identified in the Burning Glass “regional scan” and to identify other 
potential areas for development, we utilized the NYS DOL’s report on Long-Term Occupational 
Employment Projections, 2014-2024. This report contains employment projections and wage data for all 
occupations and classifies employment prospects for each occupation, based on a number of factors, as 
either “very favorable,” “favorable,” “unfavorable,” or “very unfavorable.” All occupational data listed in 
the following tables in this section come from the Long-Term Occupational Employment Projections 
report. 
 
On the basis of the preceding analysis, two job titles showed strong potential for BCC to develop an 
educational pathway that would qualify students for these fields: Human Resources Assistant and 
Customer Services Representative. Each of these titles showed strong demand for associate degree 
holders, in addition to decent salaries.   
 
Human Resource Assistant 
According to the Burning Glass regional scan for jobs specifically requesting applicants with associate 
degrees, “Human Resource Specialist” is the sixth most in-demand job, with nearly 500 job openings for 
individuals with an associate degree posted in the last year. The Department of Labor says that typical 
education for “Human Resource Specialist” is a bachelor’s degree but for “Human Resource Assistant” is 
an associate degree. See Table 1 for employment and salary data for each title. The outlook for Human 








Human Resource Specialists and Assistants: Employment and Salary Data 
Human Resource Specialists (13-1071) 
Employment Change Annual Average Openings Annual Wages ($) - 2017 
2014 2024 Net Percent Total Growth Replacement Mean Median Entry 
17,630 19,990 2,360 13.4% 670 240 430 $82,860 $75,500 $49,640 
 
Human Resource Assistants (43-4161) 
Employment Change Annual Average Openings Annual Wages ($) - 2017 
2014 2024 Net Percent Total Growth Replacement Mean Median Entry 
4,040 4,340 300 7.4% 80 30 50 $45,250 $44,480 $31,160 
Source: Long-Term Occupational Employment Projections, 2014-2024; New York State Department of Labor.  
 
 
A review of peer CUNY colleges indicated that none offers an associate degree in human resources. 
More research is needed to determine if any colleges offer options in human resources within a broader 
degree and how robust this enrollment is. Brooklyn College and Baruch both offer BBA degrees with 
concentrations in human resource management.  
 
Customer Service Representative 
Job posting for Customer Service Representative were the fourth-most “in-demand” job for individuals 
with associate degrees, according to the Burning Glass regional scan. NYS DOL projects employment in 
the field as “very favorable.” The title shows up in three of the DOL’s “Significant Industries,” with 
decent median wages in each: 
 $37,258 in the Nonstore Retailers industry (NAICS 454) 
 $51,163 in the Other Information Services industry (NAICS 519) 
 $34,992 in the Administrative and Support Services industry (NAICS 561) 
 
Additionally, NYS DOL data show significant employment in this field in the five boroughs (61,940 as of 
2014), and 13.4% growth through 2024. Job openings, a combination of new jobs and replacement 
hires, are well over 2000 annually. See Table 2 for this and more data.    
  
Table 2  
Customer Service Representatives: Employment and Salary Data 
Customer Service Representatives (43-4051) 
Employment Change Annual Average Openings Annual Wages ($) - 2017 
2014 2024 Net Percent Total Growth Replacement Mean Median Entry 
61,940 70,260 8,320 13.4% 2,360 830 1,530 $43,490 $39,760 $26,050 
Source: Long-Term Occupational Employment Projections, 2014-2024; New York State Department of Labor. 
 
Given the diversity of languages spoken at BCC and in the Bronx generally, one “niche” area to explore 
might be training for bilingual customer service representatives. Though the DOL does not provide data 
specific to “bilingual” customer service representatives, Burning Glass search filters allow us to see how 
many such jobs are in demand. We searched for “Customer Service Representative” job postings in the 
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five boroughs, last twelve months, for individuals with less than a bachelor’s degree, using two language 
skill filters. The findings were impressive: Bilingual – 1,418 postings, Spanish – 705 postings. 
 
An open question, and one requiring more research, would be how to tailor an educational path to this 
job title. There are no associate programs in CUNY that focus on preparing students for this job title. 
Initial research indicates that degrees in “customer service” are rare in general. Perhaps a full degree is 
not the appropriate way to address, but there may be an approach short of this (e.g., certification, a 
specific course within another degree), that would give our students an advantage in applying for jobs in 
this field. As already noted, additional research and discussion on this issue is essential.  
  
Macro Review of Labor Market Trends in New York City 
No review of the labor market would be complete without an overview of local labor market trends 
presented independent of BCC degree programs. See the following table for an overview of the 25 job 
titles with the largest projected annual average openings in New York City through 2024.   
 
Table 3  
New York City Top 25 Job Titles by Annual Average Openings, 2014-2024 
Job Title Median Wage Annual Average 
Openings 
Home Health Aides $23,720 8,040 
Retail Salespersons $21,840 5,980 
Waiters and Waitresses $28,640 4,440 
Cashiers $21,840 3,770 
Combined Food Preparation and Serving Workers, Including Fast Food $21,840 3,510 
Janitors and Cleaners, Except Maids and Housekeeping Cleaners $34,390 3,460 
Personal Care Aides $23,770 3,370 
Office Clerks, General $33,170 3,320 
Registered Nurses $92,570 3,210 
General and Operations Managers $156,440 3,120 
Accountants and Auditors $88,520 2,990 
Customer Service Representatives $39,760 2,360 
Security Guards $30,280 2,190 
Maintenance and Repair Workers, General $45,300 2,120 
Secretaries and Administrative Assistants, Except Legal, Medical, and 
Executive $42,740 1,900 
Cooks, Restaurant $27,960 1,850 
Nursing Assistants $38,600 1,790 
Maids and Housekeeping Cleaners $40,430 1,790 
Receptionists and Information Clerks $32,060 1,790 
Stock Clerks and Order Fillers $23,010 1,730 
Laborers and Freight, Stock, and Material Movers, Hand $25,950 1,720 
First-Line Supervisors of Office and Administrative Support Workers $68,750 1,660 
Childcare Workers $31,970 1,640 
Teacher Assistants $30,110 1,540 
Software Developers, Applications $119,370 1,460 




Perhaps the most striking aspect of Table 3 is how the job titles with the most openings are also the 
lowest paid: The five top-ranked titles all pay under $30,000 per year. The job title with the most annual 
openings by far, Home Health Aides, pays slightly less than $24,000 annually.  
From a more positive perspective, BCC has several degrees that prepare students for job titles that have 
both high annual median wage and a significant number of annual openings, such as nursing and 
accounting. Additionally, this table provides more evidence for creating an educational pathway at BCC 
that would qualify our students to apply for customer service representative positions.  
Summary 
The preceding analysis and findings are only a first step in what can be discovered using the resources 
from the Jobs Scorecard and other data sources. Later in this document, additional elements from the 
Jobs Scorecard will be used to inform program-level analysis of enrollment, graduation, and transfer. 
Additionally, the Jobs Scorecard can be used by content experts in academic departments to uncover 
information helpful for their programs, particularly by taking a deeper dive into the data. BCC access to 







ANALYSIS: BCC ASSOCIATE DEGREE PROGRAMS 
Introduction 
This chapter, as well as the three that follow, are structured primarily on the data and analysis from 
AMP Component #3 (Academic Program Review). These chapters also integrate data and analysis from 
AMP Component #1 (Labor Market Trends), AMP Component #2 (Educational Trends), and, to a lesser 
degree, AMP #4 (Academic Structures and Resources).  
 
Research Context, Discussion of Variables, and Program Enrollment Overview 
The AMP #3 Subcommittee approached the Academic Program Review (APR) primarily by gathering and 
analyzing a huge amount of data (with the exceptional assistance of BCC’s Institutional Resources Office) 
on each active BCC associate program, Liberal Arts and Sciences option, and certificate. There were two 
main data sources: publically available CUNY data from Academic Program Inventory (API) Reports, and, 
when we needed more data, from BCC’s IR Office. The final summary version of these data is found in 
BCC’s AMP Academic Program Review Summary. Since even these tables are rather overwhelming, this 
chapter and the following three use excerpts from the summary document to highlight key points in the 
analysis. As will be quite apparent, a lot of work went into structuring these data in a form that would be 
usable for this effort. Whenever appropriate, the following narrative will link to “source” tables that 
show many of the data steps involved to get to the summary table. (NB: The source tables are provided 
only as a resource and for context. They are not necessary for understanding the analysis in this 
document. If you are interested in doing a “deeper dive” into the source data or have questions, please 
reach out to the Office of Academic Affairs.)   
 
Nine variables were analyzed, reflecting aspects of enrollment, graduation, and transfer. See Table 4 
below for a description of each variable used in the summary analysis. Again, the full analysis of the 
below variables for BCC associate programs, Liberal Arts and Sciences options, and, when applicable, 
certificates, can be found at BCC’s AMP Academic Program Review Summary.  
 
Table 4  
Variables Used for Academic Program Review Summary Analysis 
# Variable: Description/Rationale: 
1 Context: Five-Year Average Fall 
Semester Enrollment 
This contextual variable provides an average of the program enrollment over the 
past five fall semesters, thus giving a sense of the typical enrollment in the 
program.  
2 Fall 2017 Enrollment This variable provides an actual headcount of total enrolled students in the program 
in Fall 2017, thus giving a sense (when comparing with variable #1) of whether 
recent enrollment is higher than the program norm. It also gives a sense of which 
programs have very low current enrollment.  
3 Five-Year Enrollment Change This variable reports on the percentage difference in total program enrollment from 
Fall 2013 to fall 2017. 
4 Five-Year New Student Change This variable reports on the percentage difference in new student program 
enrollment by comparing Fall 2013 and Fall 2017 new student numbers. Note that 
this variable overlaps to a degree with the “Five Year Enrollment Change” variable, 
but also gives a sense of whether new students are increasing in the program 
relative to five years ago.  
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5 Context: Five-Year Average 
Annual Graduates 
This context variable reports on the typical number of graduates from the program 
per year.  
6 Five-Year Total Graduates This variable provides an actual headcount of the total number of graduates a 
program has produced over the past five academic years (AY), from AY 2012-2013 
to AY 2016-2017. This variable indicates, in a raw number, how many or few 
students the program has graduated in five years. 
7 Graduate Rate: Average Annual 
Graduates as % of Average Fall 
Semester Enrolled. 
This variable was calculated by first calculating the average annual program 
graduates and then the average semester enrollment. When a program has a 
relatively high percentage of annual graduates (e.g., higher than 20%) compared to 
Fall semester enrolled, it indicates the program is successful at retaining and 
graduating students. A low percentage on this variable (e.g., 5%) indicates few 
students graduate in comparison to the number enrolled in the program.    
8 Qualifying Variable: Non 
Graduate Transfer Rate  
This variable attempts to report on the relative percentages of students who 
transfer within CUNY from a BCC program before graduating from BCC. It is 
calculated by taking the average annual # of former BCC non graduates who 
transfer to CUNY Senior Colleges (Fall 2013-Fall 2017) as % of average semester 
enrollment. This variable captures, among others, those students who attended 
BCC with the goal of transferring as soon as they compiled a strong academic 
record and may never have had the intention to graduate from BCC. In general, a 
relatively high percentage in this variable mitigates a low percentage in variable #7 
and a low number in variable #6.  
9 Graduate Transfer Rate This variable reports on the average % of students who graduate from the BCC 
program and then enroll at a CUNY senior college within one year. This variable 
reports on the average for each program using graduates from 2012-2013 to 2015-
2016. Limitation: These data do not include transfers to SUNY and private colleges. 
10 Median Time to Graduation This variable was calculated by working backward from BCC graduates (who 
started at BCC as first time freshmen) over the past three years and determining 
the median number of years they took to graduate. Note that these students may 
have changed majors in their time at BCC and many started with remedial 
coursework.  
 
For the variables in the preceding table (with the exception of the contextual and qualifying variables), 
the programs with “outlying” data were “flagged” as either green (to indicate a high score on the 
variable, generally a positive) or yellow (to indicate a low score on the variable, which may raise a 
warning flag that there may be a cause for concern). The logic of this approach was that if a program 
garners a number of yellow flags across multiple variables (or on a particularly important variable), it is 
likely justification for a recommendation of further review. Table 5 reports on the first two variables in 
the AMP 3 analysis for associate programs and provides some basic context for the discussion that 














Table 5  
Associate Programs: Overview of Enrollment  





2. Fall 2017 Enrollment 
(<20 highlighted; >300 
highlighted)* 
AAS Energy Services and Technology 0 0 
AAS Telecommunications Technology 11 1 
AAS Environmental Technology  12 10 
AAS Horticulture  14 16 
AAS Pharmaceutical Manufacturing Technology  27 17 
AS Biotechnology  N/A 29 
AAS Office Administration and Technology  39 39 
AS Mathematics 48 43 
AAS Marketing Management  52 46 
AA English N/A 63 
AS Science For Forensics  69 63 
AS Exercise Science and Kinesiology  N/A 66 
AAS Nuclear Medicine Technology  73 72 
AAS Paralegal Studies 77 72 
AS 
Public Health (formerly Community School / Health 
Education) 98 91 
AS Therapeutic Recreation 107 96 
AAS Accounting  158 105 
AAS Medical Laboratory Technician  137 114 
AS 
Media and Digital Film Production (formerly AAS 
Media Technology) 112 122 
AAS Medical Office Assistant  172 139 
AAS Electronic Engineering Technology  147 148 
AS Engineering Science  164 162 
AAS Education Associate  295 195 
AAS Computer Information Systems 205 200 
AAS Radiologic Technology  270 211 
AAS Automotive Technology 237 230 
AAS Digital Arts 227 237 
AAS Human Services  309 275 
AS Computer Science  242 291 
AS Liberal Arts and Sciences 379 382 
AS Dietetics and Nutrition Science  337 390 
AAS Nursing  718 611 
AS Business Administration 910 905 
AA Criminal Justice  1,057 1,033 
AA Liberal Arts and Sciences 3,449 3,531 
AAS Cybersecurity and Networking N/A N/A 
Table Notes:             
*Data Source: CUNY Office of Institutional Research, API Reports     
Purple italic indicates program active for fewer than 5 years, which limits analysis.      
Light blue italic indicates new student enrollment halted at request of department.  
This table is an excerpt from BCC’s AMP Academic Program Review Summary 
     
 
Note that determination of what was an “outlier” for a variable is somewhat arbitrary—it is basically a 
cut-off range that was chosen on the basis of common sense to result in some modest number of 
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programs being flagged either yellow or green. Note, as well, that yellow and green may not be 
meaningful in all cases due to a variety of factors, as will be discussed in later sections.  
 
Additionally, not all APR variables are equally important. While people of good conscience can disagree 
on the relative importance of some of the variables, it is clear that one variable is very important: Five-
Year Total Graduates. This one very simple variable tells us how many students each program (or Liberal 
Arts and Sciences Option) has graduated from BCC in the past five academic years. If a program has 
graduated very few students in the past ten years (e.g., fewer than 10), it is reasonable to ask whether 
the program, in current form, is viable. When a program has so few graduates, it raises a host of 
questions, including but not limited to the following: Are the students graduating from the program 
getting the education they deserve with so few fellow students? Are the financial, physical, and human 
resources dedicated to the program justifiable given the small number of graduates? Are there 
mitigating factors that make the program sustainable with so few graduates? And, if not, can the 
program be revised to attract and graduate more students?  
 
The following analysis is grouped into four categories (and associated chapters): Associate Programs, AS 
and AA Liberal Arts and Sciences Options, Certificates, and Inactive Programs. In most cases, the analysis 
focuses on the programs that are outliers, particularly those programs with outlier data that indicates a 
potential problem. However, stakeholders are encouraged to review the BCC AMP Academic Program 
Review Summary more closely for programs in which they have interest. These data can provide 
valuable information on which to review programs for possible changes.  
 
The analysis in this chapter will focus on BCC associate programs without regard to options. That is, it 
will focus on only programs that are registered with New York State as distinct degrees. These programs 
are listed in Table 5, as well as on the first tab of the full AMP Academic Program Review Summary. This 
Table also gives the overall enrollment picture of BCC associate degrees, as it is ordered by lowest to 
highest Fall 2017 enrollment. The following analysis will focus on different dimensions of the 
enrollment, graduation, and transfer data found on the full summary spreadsheet.   
 
Low Total Enrollment/Total Graduates 
Table 6 is an excerpt from the summary spreadsheet reflecting programs using the following criteria: (1) 
have fewer than 10 graduates in the past five year (Five-Year Total Graduates yellow flag) or (2) have 
fewer than 20 enrolled students in Fall 2017 (Fall 2017 Enrollment). Note that the following table 
excludes programs recently launched (e.g., the AAS in Cybersecurity and Networking) as such programs 












Table 6  
Associate Programs with Low Fall 2017 Enrollment and/or Few Five-Year Total Graduates 









AAS Energy Services and Technology 0 0 
AAS Horticulture  16 2 
AAS Pharmaceutical Manufacturing Technology  17 2 
AAS Environmental Technology  10 3 
AS Science For Forensics  63 5 
AAS Telecommunications Technology 1 12 
Table Notes:             
*Data Source: CUNY Office of Institutional Research, API Reports     
Light blue italic indicates new student enrollment halted at request of department.      
This table is an excerpt from BCC’s AMP Academic Program Review Summary 
     
 
The two programs in light blue italic in Table 6, the AAS in Energy Services and Technology and the AAS 
in Telecommunications Technology, have been dormant for the past year. At the request of the 
Engineering, Physics and Technology Department (EPT) these programs ceased to accept new students 
as of Fall 2017. The Department has expressed interest in formally deregistering these programs. Data 
from AMP Committee #1 generally support this approach: Occupations associated with Energy Services 
and Technology often do not require an associate degree—the skills might be better learned in a 
workforce setting (see Jobs Scorecard). This analysis also holds true for Telecommunications 
Technology, with the added challenge of a shrinking employment field in this area due to technology 
changes.  
 
The AAS in Horticulture has low enrollment (16 students in Fall 2017), and very low graduation numbers 
(only 2 in the last five years). The program is registered jointly with the New York Botanical Gardens 
(NYBG), at which BCC students take horticulture courses alongside NYBG students. While this structure 
allows for course availability for the small number of BCC students, it creates other challenges, including 
cost (BCC pays the NYBG tuition for the BCC Horticulture students enrolled at the NYBG), and significant 
logistical challenges. The AMP Committee #1 review of employment options for program graduates 
found that the Horticulture program prepares students for employment in fields where an associate 
degree is not essential (see Jobs Scorecard).  
 
Similar to the Horticulture program, the AAS in Pharmaceutical Manufacturing Technology (PMT) 
program has very low enrollment (17 students in Fall 2017) and very few graduates over the past five 
years (2 students). The PMT program requires 7 courses (20 credits) unique to the program (that is, not 
required by any other degree program. Running courses with so few students can be problematic 
academically as well as clearly financially problematic. The alternative to running very low enrollment 
courses/independent studies—substituting other courses—dilutes the academic content of the degree. 
Additionally, the job alignment for the degree is quite limited, per analysis from AMP Committee 1, with 
few NYC area jobs for a Chemical Technician, and what jobs there are seem more for students with a 
17 
 
bachelor’s degree, not an associate. While graduates could be a Pharmacy Technician, this job does not 
require a college degree and has low pay (see Jobs Scorecard). 
 
The AAS in Environmental Technology program had 10 students enrolled in the program in Fall 2017, 
with 3 total graduates over the past five years. The program requires five courses that are unique to the 
degree (19 credits). As with the PMT degree, this number of unique courses/credits creates academic 
and financial challenges. Further, the job alignment for the degree is quite limited, per analysis from 
AMP Committee 1, with few NYC area jobs for an Environmental Technician (see Jobs Scorecard).   
 
The AS in Science for Forensics program has stable though modest enrollment of 63 in Fall 2017. The 
challenge is that the program graduates few students (only 5 over the past 5 years). Additionally, the 
program is set up as a dual/join degree with the Forensic Science program at John Jay. Per a review of 
the CUNY API Report, very few students who graduate transfer to John Jay and, of those, none has 
graduated in the past five years. These graduation data are not substantively different from that found 
at peer community colleges with similar programs (see comparative data at AMP Science for Forensics 
Comparison); that said, it still seems problematic. The students in the program are not graduating in 
significant numbers and may be using up financial aid eligibility while they attempt to make progress.  
 
Enrollment Trends 
The preceding analysis focused on BCC programs with few graduates and/or very low recent enrollment. 
But the enrollment data also provide valuable information on enrollment trends for more typically sized 
BCC programs. Some of the more notable enrollment declines are seen in the AAS in Education 
Associate (-52%) program and in the AAS in Accounting (-48%). Notable increases in enrollment over the 
past five years is found in the AS in Computer Science (+36%) and the AS in Media and Digital Film 
Production (+33%). See variable #3 in Table 7 below as well as the AMP Academic Program Review 
Summary for additional context.   
 
Table 7  
Associate Programs with +/- 25% Five-Year Enrollment Change1  
Award: Program: Context: Fall 
2013 
Enrollment* 
2. Fall 2017 Enrollment 
(<20 highlighted; >300 
highlighted)* 
3. Five-Year 
Enrollment Change (+/- 
25% Highlighted)* 
AAS Education Associate  407 195 -52% 
AAS Accounting  200 105 -48% 
AAS Radiologic Technology  332 211 -36% 
AAS Nursing  933 611 -35% 
AAS Medical Office Assistant  199 139 -30% 
AAS Medical Laboratory Technician  161 114 -29% 
AAS Marketing Management  64 46 -28% 
AAS Human Services  381 275 -28% 
AS 
Media and Digital Film Production 
(formerly AAS Media Technology) 
 
92 122 33% 
AS Computer Science  214 291 36% 
Table Notes:             
*Data Source: CUNY Office of Institutional Research, API Reports 
1Included in Table are programs with >20 enrolled in Fall 2017. 




     
 
In some cases, decreasing enrollment in a program is not entirely a negative. The nursing major, for 
example, had 993 students enrolled in Fall 2013. Considering that the vast majority of these students 
were in the pre-clinical nursing major and would struggle to gain admission to the nursing clinical 
program phase, reducing the number of students in the Nursing pipeline who do not have a good 
chance at being accepted into the Nursing program is beneficial to students since they are not given 
false hope about admission (and will not use up their financial aid in a hopeless quest).  
  
That said, a reduction in the overall enrollment of nursing majors could also signal a reduction in the 
nursing clinical students. BCC institutional research provided additional Nursing enrollment data that 
disaggregated the Nursing enrollment into pre-clinical and clinical. The Fall 2013 enrollment for Nursing 
clinical was 165. The Fall 2017 comparable enrollment was 67, for a decrease of -59%. Therefore, there 
has been a decline in nursing enrollment, both in the major in general and in the clinical phase of the 
program.  
 
When looking at enrollment trends in BCC programs, it is valuable to put them in the broader context of 
similar programs at peer CUNY community colleges. Seeing if the trends in BCC programs are mirrored 
elsewhere can help us understand if the BCC numbers are reflective of broader trends in the field or if 
they are somehow anomalous. In both cases, there is potential to learn from peer programs in CUNY.  
 
For example, BCC’s AAS in Education Associate has seen a 52% decrease in enrollment in the past five 
years, from 407 in Fall 2013 to 195 in Fall 2017. While the AAS in Early Childhood Education at Hostos 
also saw enrollment decrease, it was only -13%, from Fall 2013 at 507 to Fall 2017 at 485 (for more 
detail, see row 50 of the second tab of BCC Enrollment and CUNY Peers). So one question is why did the 
Hostos program decrease only a little, while the BCC program decreased significantly? A quick look at 
the Hostos program indicates that is has a different focus from BCC’s program. The former is designed to 
qualify students to work in preschool settings such as daycare centers, residential homes, etc. The BCC 
program, in contrast, focuses on training students to be paraprofessionals in the New York City school 
system. It may be possible to learn lessons from the Hostos program, and others inside and outside 
CUNY, to inform changes in the AAS in Education Associate.  
 
The AAS in Accounting at BCC has also seen a notable decrease in enrollment, from 200 in Fall 2013 to 
105 in Fall 2017 for a -48% change. Some peer programs have also shown declines, with Hostos at -44% 
and BMCC at -20%. However, one AAS in Accounting, at Queensborough, has bucked the trend, growing 
at 21%. (For more detail, see rows 270, 273, and 279 of the second tab of BCC Enrollment and CUNY 
Peers.) A superficial review of the program at Queensborough shows more required accounting courses 
than the program at BCC, including a required Income Taxation, Cost Accounting, and a second 
Intermediate Accounting course. This may or may not be relevant to the enrollment trend at 
Queensborough, but it is certainly worth reviewing. A deeper dive could involve a conversation with the 
program/department chair at Queensborough.  
 
Reviewing the peer CUNY accounting programs unearths another interesting finding: Two colleges 
(Kingsborough and LaGuardia) appear to have recently converted their AAS programs in accounting into 
AS programs. (For more detail, see rows 275-278 of the second tab of BCC Enrollment and CUNY Peers.)  
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At Kingsborough, at least, enrollment numbers have recently improved in the now “AS” in Accounting. It 
may be worth checking with both Kingsborough and LaGuardia regarding the reasons for this 
conversion. Did they find that students in the AAS Accounting program wanted to continue to a 
bachelor’s degree, which is easier to do with an AS than an AAS? Did they find that students were having 
difficulty finding employment with an AAS in Accounting?  
 
It is notable that more BCC programs have decreased significantly in enrollment then have increased. 
This is not surprising, given overall enrollment trends for community college in CUNY and nationwide: 
Typically, as the economy improves, enrollment at community colleges decreases; students are more 
likely to enter the workforce directly. The most notable increase in enrollment at BCC is in the AS 
Computer Science program, which has gone from 214 in Fall 2013 to 291 in Fall 2017 (a 36% increase). 
While this is an impressive increase, it is significantly smaller than the change at peers: BMCC, 113%; 
LaGuardia, 125%; Kingsborough, 66%.  
 
The operative question is why? This question can be investigated in a variety of ways, including 
reviewing curriculum, interviewing department chairs at the peer colleges, etc. A superficial review of 
curriculum at the two colleges with the largest increases, LaGuardia and BMCC, finds that both programs 
have introductory computer courses required for the degree—this may entice students to enroll in the 
program. Additionally, neither program requires Calculus III, though LaGuardia requires Linear Algebra. 
These curricular differences may or may not be significant vis-à-vis enrollment; additional research 
would be necessary to get a better understanding of what factors might be involved.  
 
The increase in enrollment in the AS in Media and Digital Film Production is intriguing. The first item to 
note is that the degree changed from an AAS in Media Technology to an AS in Media and Digital Film 
Production in 2014-2015. Aggregating the program enrollment shows an increase of 33% since 2014 Fall. 
The updating of curriculum, and change from an AAS to an AS may have been partially responsible for 
this increase in enrollment. Notably, a peer program at Kingsborough also changed from an AAS (Media 
Technology and Management) to an AS (Media Arts), though enrollment in this program has not 
increased. (For more detail, see rows 14-15 of the second tab of BCC Enrollment and CUNY Peers.)   
 
All stakeholders are encouraged to review the CUNY peers data for the BCC programs in which they 
have interest. While the preceding analysis focused only on select programs with significant increases or 
decrease in enrollment, many programs with more stable enrollment could also potentially be informed 
by the CUNY enrollment context.  
 
Graduate Rates 
Enrollment trends provide valuable information on a program, of course, but of equal importance is the 
rate at which students are being retained in the program and are graduating with a degree. The main 
measure of retention and graduation in the AMP research is variable #7, the Graduate Rate, which 
reflects the average annual graduates as percentage of average semester enrolled. When a program has 
a relatively large number of annual graduates compared to annual semester enrolled (e.g., more than 
20%), it indicates the program is comparatively successful at retaining and graduating students. A low 
percentage on this variable (e.g., 10% or lower) indicates relatively few students graduate in comparison 
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to the number enrolled in the program. Table 8 shows the BCC degrees with a high “score” on this 
measure as well as those with a low “score”.  
 
Table 8  
Associate Programs with Comparatively High/Low Graduate Rate 












Graduates as % 
of Average Fall 
Semester 
Enrolled (Less 
than 10%, more 
than 20% 
Highlighted)* 
8. Qualifying Variable: Non 
Graduate Transfer Rate (Average 
Annual # of former BCC non 
graduates who transfer to CUNY 
Senior Colleges (Fall 2013-Fall 
2017) as % of Average semester 
enrollment.) In general, a high % 
on variable #8 mitigates a low % 
on variable #7.** 
AS Science For Forensics  69 1 1% 1.6% 
AAS Nursing  718 39 5% 4.2% 
AS Computer Science  242 13 5% 4.4% 
AS Liberal Arts and Sciences 379 34 9% 7.5% 
AS Engineering Science  164 15 9% 4.6% 
AAS Paralegal Studies 77 21 28% 1.7% 
AS 
Dietetics and Nutrition 
Science  337 96 29% 4.7% 
AS 
Public Health (formerly 
Community School / 
Health Education) 98 35 35% 1.8% 
Table Notes: 
*Data Source: CUNY Office of Institutional Research, API Reports 
**Data Source: BCC Office of Institutional Research         
This table is an excerpt from BCC’s AMP Academic Program Review Summary 
     
        
Of the five programs with the lowest scores on this variable, four are in the sciences and one is in a very 
competitive allied health program. It is possible that students in the four science programs may struggle 
to complete the significant math and science requirements in these programs, resulting in the low 
graduation numbers relative to overall enrollment. That is, many students may not be prepared for the 
academic challenges of the degree and either drop out or change majors.  
 
An alternative explanation is that some of the students in these programs transfer to senior colleges 
before graduating, thus reducing the graduate count and lower the rate of graduates to enrolled. If this 
is the case for a significant number of students, it would mitigate the low graduate rate. The logic is that 
some students come to community college with the goal of showing they can succeed, earning some 
credits, and then transferring to a senior college. When a student exercises this option, one could argue, 
this does not represent a failure on the part of the community college. Instead it fulfills one of the roles 
of a community college in providing access to academic achievement. The fact that the student does not 
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earn his or her associate degree in Computer Science, for example, is not a failure if the student used 
his/her community college experience as a stepping stone to a bachelor’s degree.  
 
Some evidence that students are exercising this pre-graduation transfer option can be found in 
qualifying variable #8, which can be understood as the rate at which students in the program transfer to 
the senior college from BCC without first graduating. (For those very interested in how this was 
calculated, see source data tables here.) Three of the four science programs have higher than the norm 
rates on this variable, with the highest being the AS in Liberal Arts and Sciences at 7.5%. This indicates 
that a significant percentage of students transfer to the senior college before graduating. Of course, this 
does not show that students are succeeding in earning the bachelor’s degree, but it is evidence that 
students are using the community college experience toward their goals beyond the associate degree. 
Notably different in this regard is Science for Forensics, where students transfer before graduating at a 
very low rate (1.6%). In all four cases, and particularly for Science for Forensics, the question is what 
students do when they do not graduate from BCC. Are they just dropping out or are they changing 
majors and, if the latter, to what? And are they succeeding when they do change majors? 
 
Nursing is the fifth degree with a low graduate to enrolled percentage rate. Certainly the rigors of the 
program seem likely to contribute to this rate, as is the case with the four science programs. However, 
nursing has characteristics that are not found in the other majors, including a cap on the number of 
students who can be enrolled in clinical coursework every semester, as well as rigorous admission 
requirements to the clinical program. In many cases, students are admitted to the pre-clinical phase of 
the program but later fail to be admitted into the clinical phase.  
 
The Nursing issue of having a large population of students in the major but not yet admitted into the 
clinical portion of the program is not unique to BCC. Other CUNYs seem to have this issue as well, as 
evidenced by high enrollment numbers in Nursing at colleges like LaGuardia (1058 in Fall 2017) and 
Hostos (767 in Fall 2017), but low populations of graduates. Several CUNY colleges, however, have taken 
steps to address this issue: Both Queensborough and BMCC have created degrees in health 
professions/health sciences that appear to offer an alternative track for students who are interested in 
Nursing but are unable to be admitted to the Nursing clinical program. Kingsborough achieves similar 
goals with their “Allied Health Transfer Option” in their AS in Biology. These colleges have found a viable 
way to offer nursing-intent students an alternative degree path that appears well-aligned with the 
nursing program and student goals. (For more detail on Nursing enrollment and graduation at peer 
CUNY colleges, see rows 243-252 of the second tab of BCC Enrollment and CUNY Peers.)   
 
Transfer Analysis 
One of the primary roles of a community college (going back to their origins as “junior colleges”) is to 
prepare students for transfer to a senior college. While students sometimes transfer before earning the 
associate degree, as we see in variable #8, the standard path of student transfer is completion of the 
associate degree and then transfer to the senior college. Historically, AA and AS degrees are considered 
“transfer” degrees, from which a student is expected to continue to a senior college. The AAS degree 
has been termed a “career” or “terminal” degree, with which a student could seek immediate 




Table 9 reports on the percentage of BCC graduates of each program who transfer to a senior CUNY 
college within a year of graduating from BCC. Note that this table reflects an average of four years of 
data (2012-2013 to 2015-2016). (For those very interested in how this was calculated, please see source 
data here.) 
 
Table 9  
Associate Program Graduates Transfer Rate  
Award: Program: 9. Graduate Transfer Rate to CUNY Senior 
College within one year of BCC graduation 
(average of 2012-13 to 2015-16).**  
AAS Nuclear Medicine Technology  9.0% 
AAS Automotive Technology 16.0% 
AAS Radiologic Technology  18.0% 
AAS Medical Office Assistant  22.0% 
AAS Electronic Engineering Technology  25.0% 
AAS Office Administration and Technology  28.0% 
AAS Marketing Management  40.0% 
AAS Digital Arts 43.0% 
AS 
Public Health (formerly Community School / Health 
Education) 43.0% 
AAS Medical Laboratory Technician  46.0% 
AAS Computer Information Systems 49.0% 
AS 
Media and Digital Film Production (formerly AAS 
Media Technology) 49.0% 
AAS Accounting  50.0% 
AAS Nursing  51.0% 
AAS Education Associate  53.0% 
AAS Human Services  54.0% 
AS Engineering Science  55.0% 
AS Business Administration 61.0% 
AS Dietetics and Nutrition Science  61.0% 
AAS Paralegal Studies 63.0% 
AS Therapeutic Recreation 65.0% 
AA Liberal Arts and Sciences 65.0% 
AA Criminal Justice  74.0% 
AS Liberal Arts and Sciences 75.0% 
AS Computer Science  75.0% 
AS Mathematics 79.0% 
Table Notes: 
**Data Source: BCC Office of Institutional Research  
This table is an excerpt from BCC’s AMP Academic Program Review Summary 
    
While the data in Table 6 is limited in that it reports only on transfers to CUNY senior colleges (excluding 
SUNY and privates), it does still provide valuable detail, in part because the vast majority of our 
graduates who transfer stay within CUNY. BCC Institutional Research indicates that analysis of BCC 2010-
2014 graduate enrollment behavior found that approximately 87% transferred within CUNY.  
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Perhaps most notable in the data is the number of AAS programs where over 50% of graduates are 
enrolled in a bachelor’s program at another CUNY within a year of graduating from BCC: Paralegal 
Studies, Human Services, Education Associate, and Accounting. This is consistent with findings 
elsewhere in the AMP research, such as trends at CUNY peer colleges in some fields toward conversion 
of AAS degrees into AS degrees, and job market preferences in some fields for bachelor’s degrees over 
associate degrees.  
 
These high rates of AAS graduates pursuing a bachelor’s degree is not evenly distributed. Some AAS 
programs—e.g., Nuclear Medicine Technology, Automotive Technology, and Radiologic Technology—are 
all under 20% in terms of graduates transferring to a CUNY senior college shortly after earning the 
associate. This may indicate that an associate degree in those fields is sufficient for employment in the 
field.  
 
Time to Graduation 
While the associate degree is often referred to as a “two-year” degree, it is far from it for most students. 
The most recent data for BCC indicates that only 3.1% of first-time, full-time freshmen finish BCC in two 
years and only 16% in three years. While these percentages are low, they have been improving, and the 
ASAP expansion is intended, in part, to continue this trend. Timely completion is important for many 
students for a variety of reasons, including the need to conserve financial aid for a bachelor’s degree. 
 
Given the importance of timely completion of degree requirements, the AMP Committee asked for a 
measure of time-to-degree completion by program. There are multiple challenges in constructing such a 
measure. If you start with full-time, first time freshmen who begin in the same major that they 
complete, you will wind up with a very small population, missing all the student who change majors, 
attend part time, etc. We decided, therefore, to work from our actual population of graduates who 
began as first-time freshmen and work backward from their final degree program. Table 10 highlights 
the outliers on each end of the analysis. (For those very interested in how this variable was calculated, 
see source data here.) 
 
Table 10  
Median Time to Graduation 
Award: Program: 10. Median Time to Graduation for past 
three years of graduates who started as 
first time freshmen (>=5.0 or <=3.0 
Highlighted); Note: x=Not Calculated due 
to N grads <10 
AS Liberal Arts and Sciences 2.8 
AS Mathematics 2.8 
AAS Automotive Technology 3.0 
AAS Education Associate  5.0 
AAS Nuclear Medicine Technology  5.2 
AAS Nursing  5.4 
AS 
Public Health (formerly Community School / 
Health Education) 5.4 
Table Notes: 
Data Source: BCC Office of Institutional Research 





The three majors in green—the fastest median completers—are intriguing. Two of these majors have 
significant math/science requirements—the AS LAS and the AS Mathematics. Since many of our BCC 
students begin with remedial needs, one might expect that it would take a long time for students in 
these majors to complete the degree. However, it appears, at least for the median graduate, that this is 
not the case. It may be worth investigating the pool of graduates for these majors to see what 
percentage of them started with remedial math need. If virtually all of them started with no math 
remediation need, then this information could impact advisement of new students who express interest 
in these majors. The AAS in Automotive Technology is an interesting case as well: This is a highly 
technical degree and the only one of its kind in CUNY. As such, it may be drawing a student population 
that is more focused on attaining a specific degree—thus less likely to change majors and increase time 
to degree.  
 
The yellow highlighted all had a median completion time of 5 years or more. This could be due to any 
multitude of factors, including some completely beyond the control of the department. For example, 
many students in these majors may wind up having to disproportionately attend part time, have 
disproportionately high remedial needs, or change majors one or more times before pursuing the 
degree with which they ultimately graduate. Two programs on the list—Nursing and Nuclear Medicine 
Technology—have rigorous clinical phases and a process through which students have to apply to the 
clinical phase after completing prerequisites; this may also slow the process toward degree completion. 
That said, further inquiry from stakeholders would be advisable to see if there is an impediment to 





CHAPTER V  
ANALYSIS: BCC LIBERAL ARTS AND SCIENCES OPTIONS 
Introduction and Enrollment Overview 
At BCC, many students are enrolled in either the AA Liberal Arts and Sciences (3,531 in Fall 2018) or the 
AS in Liberal Arts and Sciences (382 in Fall 2017). The AA program (hereafter referred to as the AA LAS) is 
by far the biggest program at BCC. The AS program (hereafter referred to as the AS LAS) is the biggest 
STEM program. However, these two programs are more complex than initially meets the eye. Each of 
these programs has within it “options” from which students can choose to specialize. Students often 
view these options as their “majors” instead of the broader liberal arts and sciences program. Given 
both the size of these programs and the diversity of options in each, this section will analyze these 
options in a fashion similar to the program analysis in the previous section, when applicable and 
practicable. Additionally, this section will also review appropriate LAS options for the potential to be 
converted to “stand-alone” programs. The main table from which the following tables are generated can 
be found on the second tab of the AMP Academic Program Review Summary. Source data for the APR 
Summary spreadsheet can be in the Source Data Liberal Arts Options file. Note that the data for this 
chapter is provided by BCC IR; CUNY does not have publicly-available data on program options.   
 
Table 11  
AA/AS in Liberal Arts and Sciences: Overview of Enrollment  









AS Liberal Arts and Sciences  Physics  13 7 
AS Liberal Arts and Sciences  Earth Systems & Environmental Science  7 11 
AA Liberal Arts and Sciences  Spanish 11 12 
AA Liberal Arts and Sciences  History  18 21 
AA Liberal Arts and Sciences  Secondary Education  23 35 
AA Liberal Arts and Sciences  Sociology 33 35 
AA Liberal Arts and Sciences  Media Studies  49 43 
AA Liberal Arts and Sciences  Performing Arts  32 43 
AA Liberal Arts and Sciences  Political Science  32 55 
AA Liberal Arts and Sciences  Speech Pathology  55 57 
AS Liberal Arts and Sciences  General (option required to grad) 74 78 
AS Liberal Arts and Sciences  Chemistry  86 80 
AS Liberal Arts and Sciences  Biology  200 209 
AA Liberal Arts and Sciences  Human Services  230 222 
AA Liberal Arts and Sciences  Psychology  413 381 
AA Liberal Arts and Sciences  Early Childhood and Childhood Education  320 387 
AA Liberal Arts and Sciences  General 2178 2237 
AA  Liberal Arts and Sciences  Studio Art 0 N/A 
Notes: 
Data Source: BCC Office of Institutional Research 
Purple italic indicates option active for fewer than 5 years, which limits analysis. 
This table is an excerpt from BCC’s AMP Academic Program Review Summary 
 
As is apparent from Table 11, the AA LAS “general” or “no option” track is by far the largest of the LAS 
variants. Two specific options, however, are also particularly well-enrolled: the Early Childhood & 
Childhood Education option (387 students in Fall 2017) and Psychology (381 students in Fall 2017). One 
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question is whether one or both of these options would be better as stand-alone degree programs. The 
advantages to stand-alone programs are significant, including the following: First, a stand-alone program 
can offer more discipline-specific content than the 12 credits in the typical option. Second, a stand-alone 
program may be more appealing for some students: Options do not appear on a student’s diploma, but 
the degree name does. Third, more students may be attracted to a program, as opposed to an option, 
partially because a program is more prominent when declaring a major on the CUNY application.  
 
A comparison with CUNY peers may be valuable: At least one CUNY peer has a “stand-alone” AS in Early 
Childhood Education program: Kingsborough Community College. The norm in CUNY, however, appears 
to have teacher education transfer programs offered as a track/option in the Liberal Arts degree, as BCC 
does. Stand-alone psychology programs are found at two community colleges, LaGuardia and Borough 
of Manhattan Community College (BMCC). The latter college just launched the stand-alone psychology 
program in 2016. (For more details, see rows 45, 137, and 138 of the second tab of BCC Enrollment and 
CUNY Peers.)    
 
The largest AS LAS option at BCC, by far, is Biology, with 209 students in Fall 2017. Notably, stand-alone 
biology degrees do exist at peer CUNY community colleges, including at Kingsborough, and most 
recently, at LaGuardia. Enrollment in the AS Biology at Kingsborough is particularly robust, though it is 
not possible from publically available data to determine what percentage of overall enrollment in the 
program is from the allied health option in the degree. (For more details, see rows 108 and 109 of the 
second tab of BCC Enrollment and CUNY Peers.)    
 
The lack of access to “option-level” data at Kingsborough raises an important data issue relevant to the 
discussion of AA/AS LAS Options: CUNY provides data on the program level only, not on the option level. 
Therefore, this discussion of BCC Options does not benefit from comparison with options at other 
CUNYs. The only contextual CUNY data we can use is of programs—so when other colleges have a full 
program in a major that BCC offers as an option, we can use that data in contrast to the BCC Option. The 
difficulty, though, is that an option differs in size and nature from a program, so it is not a truly 
equivalent comparison.   
 
Low Total Enrollment/Total Graduates 
Table 12 lists liberal arts options using the following criteria: (1) have fewer than 10 graduates in the 
past five year (Five-Year Total Graduates yellow flag) or (2) have fewer than 20 enrolled students in Fall 
2017 (Fall 2017 Enrollment yellow flag). Note that the following table excludes recently launched 
options (Studio Art. Secondary Education), because they are too new to provide meaningful data. 
 
Table 12 
Liberal Arts Options with Low Fall 2017 Enrollment and/or Few Five-Year Total Graduates 
Award: Program: Option: 2. Fall 2017 Enrollment 
(<20 highlighted) 
6. Five-Year Total 
Graduates (< 10 total 
highlighted) 
AS Liberal Arts and Sciences  Earth Systems and Environmental Science  11 5 
AS Liberal Arts and Sciences  Physics  7 7 
AA Liberal Arts and Sciences  Spanish 12 11 
Table Notes:             
Data Source: BCC Office of Institutional Research  




Low total graduates, defined as fewer than 10 students in the past five years, in the AA/AS LAS options 
present the same questions of viability as for programs with low total graduates: When an option has so 
few graduates, it raises a host of questions, including but not limited to the following: Are the students 
graduating from the option getting the education they deserve with so few fellow students? Are the 
financial, physical, and human resources dedicated to the option justifiable given the small number of 
graduates? Are there mitigating factors that make the option sustainable with so few graduates? And, if 
not, can the option be revised to attract and graduate more students?   
 
There is a key difference, though, when reviewing options as compared to programs: Typically an option 
has far fewer, if any, courses that are completely distinct to the option compared with a program. For 
example, in the AA LAS Options, the “option” consists of only 12 credits and an AS LAS option consists of 
18 credits. Additionally, often most, if not all, courses in an option are applicable to another major or to 
the core, so they are not being offered only for the students in the option. For example, the Physics 
Option has very few students (7 in Fall 2017) and few total graduates (7 over the past five years). 
However, all courses in the physics option are required in other programs with significant enrollment 
(e.g., AS Engineering Science).  
 
The courses required for the Earth Systems and Environmental Sciences Option present a somewhat 
more complicated case than those in the Physics Option. The two Earth Systems Science courses for the 
option also count toward core, so they are widely offered. CHM 33 Quantitative Analysis is required for 
Science for Forensics and is an option in the Chemistry Option, so it has an existing modest enrollment 
demand. The CHM 27 Principles of Laboratory Safety course is offered also in the AAS in Pharmaceutical 
Manufacturing Technology program, which also has very low enrollment.  
 
The AA LAS Spanish Option appears on this table only because it has relatively low Fall 2017 enrollment; 
it’s graduate count is higher than 10 in the past five years. Concerns about low enrollment are mitigated 
by the lack of required courses distinct to the option: the courses in the option are typically in the core, 
which encourages course section enrollment. Additionally, the option affords the student a significant 
amount of course choice, so a student can likely finish the option taking only courses offered for the 
core.   
 
Enrollment Trends 
The preceding analysis focused on AA/AS LAS Options with few graduates and/or very low recent 
enrollment. But the enrollment data also provide valuable information on enrollment trends for more 
typically sized BCC LAS options as well. See Table 13 below for the Options that have increased or 











Table 13  
AA/AS LAS Options with +/- 25% Five-Year Enrollment Change1 
Award: Program: Option: Context: Fall 
2013 
Enrollment* 






(+/- 25% Highlighted) 
AA 
Liberal Arts and 
Sciences  Sociology 24 35 45.8% 
AA 
Liberal Arts and 
Sciences  
Early Childhood and Childhood 
Education  263 387 47.1% 
AA 
Liberal Arts and 
Sciences  Performing Arts  22 43 95.5% 
AA 
Liberal Arts and 
Sciences  Political Science  23 55 139.1% 
Table Notes: 
Data Source: BCC Office of Institutional Research 
1Exclulded from Table are programs with <20 enrolled in Fall 2017. 
This table is an excerpt from AMP Academic Program Review Summary; Fall 2013 Enrollment from Source Data Liberal Arts Options 
  
Perhaps the most obvious “take away” in regard to Table 13 is that no options with Fall 2017 enrollment 
of >20 saw enrollment declines of 25% or more. That is, no yellow flags. This may be a reflection of a 
student desire to specialize in an academic area, even when pursuing a clearly “transfer-oriented” 
associate degree like the AA / AS in Liberal Arts and Sciences.   
 
Of the four Options that grew more than 25%, three are modest in size: Sociology, Performing Arts, and 
Political Science. The fourth option, in Early Childhood and Childhood Education, however, is very big, 
with 387 students enrolled in Fall 2017, which represents a 47.1% increase in total enrollment since Fall 
2013. This expansion clearly demonstrates a strong interest in a teaching career among BCC students, 
and provides support for the potential, already discussed briefly, of a stand-along transfer-focuses 
education program. The expanded enrollment also provides an interesting counterbalance to the 
already-discussed decreased enrollment in the AAS in Education Associate, which prepares students to 
be paraprofessionals.  
Graduate Rates 
As described earlier in the associate degree analysis, the main measure of retention and graduation in 
the AMP analysis is variable #7, the Graduate Rate. This rate reflects the average annual graduates as 
percentage of average semester enrolled. The higher the percentage on this variable, the more effective 
this program is at getting students through to graduation. See Table 14 for the high and low scores on 












Table 14  
Average Annual Graduates as % of Semester Enrolled. 










7. Average Annual 
Graduates as % of 
Average Semester 
Enrolled (Less than 
10%, more than 20% 
Highlighted)* 
8. Qualifying Variable: Non 
Graduate Transfer Rate 
(Average Annual  # of 
former BCC non graduates 
who transfer to CUNY 
Senior Colleges (Fall 2013-
Fall 2017) as % of Average 
semester enrollment.) In 
general, a high % on 
variable #8 mitigates a low 
% on variable #7.** 
AS 
Liberal Arts and 
Sciences  Biology  200 17.2 9% 8% 
AA 
Liberal Arts and 
Sciences  Human Services  230 50.4 22% 2% 
AA 
Liberal Arts and 
Sciences  
Early Childhood and 
Childhood Education  320 71.6 22% 4% 
AA 
Liberal Arts and 
Sciences  Media Studies  49 11.2 23% 4% 
AA 
Liberal Arts and 
Sciences  Speech Pathology  55 12.4 23% 5% 
AA 
Liberal Arts and 
Sciences  Psychology  413 103 25% 3% 
AA 
Liberal Arts and 
Sciences  Political Science  32 8.8 28% 3% 
Table Notes: 
*Data Source: CUNY Office of Institutional Research, API Reports 
**Data Source: BCC Office of Institutional Research 
This table is an excerpt from BCC’s AMP Academic Program Review Summary 
 
The AS LAS Biology Option is showing the lowest score on this variable. This is likely due to two factors: 
First, the challenging nature of the curriculum in terms of math and science requirements possibly 
leading to students changing majors or dropping out, and, second, a tendency for some students to 
transfer to a senior college before graduating. Variable 8 indicates some evidence for this second 
theory, as the score on this variable is quite high (8%), indicating that a relatively large percentage of 
students in this option transfer to a senior college before completing the degree.   
 
Multiple AA Liberal Arts options cluster on the high end of this variable, with scores of more than 20%, 
indicating that they are quite effective in retaining and graduating students. Notably, two of the largest 
liberal arts options are included in this group—Psychology and Early Childhood & Childhood Education. 
These two options have already been discussed as possible candidates for development as stand-alone 
degree programs; these scores add more support to that idea.  
   
Transfer Analysis 
As seen already, the AA Liberal Arts and Sciences program students transfer to a CUNY senior college 
within a year of BCC graduation at an average rate of 65%; AS Liberal Arts and Sciences students transfer 
at a 75% average rate. This difference could be due to a variety of factors, including the role of the AA as 
a “fall back” degree for some students who were unable to complete or decide on another degree 
program. The AS degree requires students to make a specific commitment to STEM, so there may be 
30 
 
more intentionality for some students in picking the AS degree, and this may translate into higher 
transfer numbers.  
 
This distinction between AA and AS transfer numbers in general are largely also seen when one drills 
down to the option level. That is, AA option students are less likely to transfer than AS option students. 
See Table 15 for rates by option. 
 
Table 15 
AA and AS Liberal Arts and Sciences Options Graduates Transfer Rate 
Award: Program: Option: 9. Graduate Transfer Rate to CUNY Senior 
College within one year of BCC graduation 
(average of 2012-13 to 2015-16).   
AA Liberal Arts and Sciences  Performing Arts  54% 
AA Liberal Arts and Sciences  General 62% 
AA Liberal Arts and Sciences  Media Studies  66% 
AA Liberal Arts and Sciences  Psychology  68% 
AA Liberal Arts and Sciences  Human Services  68% 
AA Liberal Arts and Sciences  Political Science  70% 
AS Liberal Arts and Sciences  Chemistry  70% 
AA Liberal Arts and Sciences  
Early Childhood and Childhood 
Education  70% 
AA Liberal Arts and Sciences  Spanish 71% 
AA Liberal Arts and Sciences  History  71% 
AA Liberal Arts and Sciences  Sociology 76% 
AS Liberal Arts and Sciences  Biology  78% 
AS Liberal Arts and Sciences  Physics  86% 
AA Liberal Arts and Sciences  Speech Pathology  88% 
Table Notes: 
**Data Source: BCC Office of Institutional Research  
This table is an excerpt from BCC’s AMP Academic Program Review Summary 
    
Perhaps the most striking transfer rate is in the Speech Pathology option, with a rate of 88%, higher than 
the Physics and Biology options. This likely speaks to how essential a higher degree is in the field of 
speech pathology. On the low end in terms of transfer is Performing Arts. This may speak to how 
unnecessary a higher degree is in this field.  
 
Time to Graduation 
In general, there is minimal difference in median time to graduation by liberal arts option, with most 
clustered near 3 years. This makes sense given how small most options are and how little differs from 
one option to the next. Perhaps the most notable finding is how AS students graduate more quickly than 
the norm, with physics and biology option students the fastest at a median rate of 2.7 years. This is 
particularly notable given that students in the AS program take an extensive math sequence, which 
might have led one to think that they would take longer, particularly if they had remedial courses first. 
As already discussed, more analysis would be helpful in reviewing the entering skills profile of students 





Median Time to Graduation 
Award: Program: Option: 10. Median time to graduation for past three years of 
graduates who started as first time freshmen (>=5.0 
or <=3.0 Highlighted) 
AS Liberal Arts and Sciences  Biology  2.7 
AS Liberal Arts and Sciences Physics 2.7 
AA Liberal Arts and Sciences  Sociology 2.9 
AA Liberal Arts and Sciences  General 3.0 
AA Liberal Arts and Sciences  Performing Arts  3.0 
AS Liberal Arts and Sciences  Chemistry  3.0 
AA Liberal Arts and Sciences  Media Studies  3.0 
AA Liberal Arts and Sciences  Political Science  3.0 
Table Notes: 
Data Source: BCC Office of Institutional Research  








 ANALYSIS: BCC CERTIFICATES 
Introduction and Enrollment Overview 
With the exception of three programs—Licensed Profession Nursing (LPN), Automotive Technician, and 
Animal Care and Management—BCC certificate programs are characterized by very low enrollment. See 
Table 17.  
 
Table 17 
Certificate Programs: Overview of Enrollment and Five-Year Enrollment Change 





2. Fall 2017 
Enrollment (<20 
highlighted)* 
Bilingual Early Childhood Assistant  6 1 
Paralegal Studies  4 1 
Community Health 1 3 
Assistant of Children with Special Needs  5 3 
Early Childhood Assistant  16 10 
Licensed Practical Nursing (LPN)  74 38 
Automotive Technician  45 40 
Animal Care and Management  44 51 
Cybersecurity and Networking N/A N/A 
  
Table Notes:             
*Data Source: CUNY Office of Institutional Research, API Reports     
Purple italic indicates program active for fewer than 5 years, which limits analysis.      
Light blue italic indicates new student enrollment halted at request of department.      
This table is an excerpt from BCC’s AMP Academic Program Review Summary 
 
Low enrollment in certificate programs in CUNY is the norm, as can be seen on the fourth tab of BCC 
Enrollment and CUNY Peers. The most successful certificate programs appear to be those that are 
clearly tied to an industry credential (e.g., LPN), or a very marketable skill (e.g., automotive). Community 
colleges in CUNY are far below the norm in regard to enrollment in and graduation from certificate 
programs relative to associate programs. According to the National Center for Educational Statistics, in 
Academic Year 2015-2016, post-secondary institutions awarded 1,939,000 associate degrees and 
(below-associate-degree) certificates. Of these credentials, nearly half (48%) were certificates. In 
contrast, in 2016-2017, CUNY awarded 17,545 associate degrees and (below-associate-degree) 
certificates. Of these credentials, only 173 were certificate programs—not even 1%. This striking 






Low Total Enrollment/Total Graduates 
BCC has five certificate programs with very low fall 2017 enrollment (<20) and very few total graduates 
(<10) over the past five years. See Table 18.  
 
Table 18  
Certificate Programs with Low Fall 2017 Enrollment and/or Few Five-Year Total Graduates 









Community Health 3 0 
Bilingual Early Childhood Assistant  1 1 
Early Childhood Assistant  10 2 
Paralegal Studies  1 5 
Assistant of Children with Special Needs  3 6 
Table Notes:             
*Data Source: CUNY Office of Institutional Research, API Reports     
Light blue italic indicates new student enrollment halted at request of department. 
This table is an excerpt from BCC’s AMP Academic Program Review Summary 
  
For one of these programs, Community Health, new enrollment has been halted at the request of the 
department. Due to a variety of factors beyond the control of BCC, this recently-launched certificate is 
not a good match with local needs. Therefore, the department offering the program—Health, Physical 
Education and Recreation (HPER)—plans to discontinue/deregister the certificate. HPER, however, has 
been collaborating with Workforce and Economic Development to develop noncredit, stackable 
credentials to take the place of this certificate. Two of these noncredit credential programs (Behavioral 
Health Opportunities Program and Certified Recovery Peer Advocate) have already been developed 
through this collaboration, both of which offer stackable credit toward the AS in Public Health.  
 
In regard to the remaining four programs: Low enrollment and total graduates in certificate programs 
raise the same questions of viability as for associate programs and liberal arts options, including:  Are 
the students graduating from the certificate getting the education they deserve with so few fellow 
students? Are the financial, physical, and human resources dedicated to the certificate justifiable given 
the small number of graduates? Are there mitigating factors that make the certificate sustainable with 
so few graduates? And, if not, can the certificate be revised to attract and graduate more students?   
 
A review of these four certificate programs finds that the courses required are also applicable to more 
robustly enrolled associate programs. In the case of the three education certificates (Bilingual Early 
Childhood Assistant, Early Childhood Assistant, and Assistant of Children with Special Needs), the 
education courses required for these programs are also applicable to the more robustly enrolled AAS in 
Education Associate and the AA Liberal Arts and Sciences education option degrees. In the case of the 
Certificate in Paralegal Studies, the paralegal courses required also apply to the bigger AAS in Paralegal 
Studies. The bottom line, then, is that the small number of students in these certificates are not 






The following table highlights two certificates that are showing either an increase or decrease of 25% 
enrollment compared with five years ago.  
Table 19 
Certificate Programs with +/- 25% Five-Year Enrollment Change1 
Program: Context: Fall 
2013 Enrollment* 





Change (+/- 25% 
Highlighted)* 
Licensed Practical Nursing (LPN)  77 38 -51% 
Animal Care and Management  28 51 82% 
Table notes: 
*Data Source: CUNY Office of Institutional Research, API Reports 
1Exclulded from Table are certificates with <20 enrolled in Fall 2017. 
This table is an excerpt from BCC’s AMP Academic Program Review Summary, with Fall 2013 Enrollment from BCC Enrollment and CUNY 
Peers 
 
The LPN program is currently not accepting new students pending New York State approval of a major 
curricular revision. This revision modernizes the curriculum, decreases total credits required, and better 
aligns with the registered nursing program to facilitate LPNs becoming RNs. Upon New York State 
approval of the new curriculum, the LPN program is expected to grow to healthy enrollment, consistent 
with the two other CUNY LPN programs at Hostos (79 enrolled, Fall 2018) and LaGuardia (206 enrolled, 
Fall 2018).  
 
The Animal Care and Management program has grown significantly over the past 5 years, albeit from a 
small base enrollment of 28 students in Fall 2013 to the most recent enrollment of 51. Note, as well, 
that this increase may be somewhat misleading, since the Fall 2013 enrollment was likely due in part to 
the financial aid difficulties BCC was experiencing for certificate program students at that time. That 
said, the Animal Care and Management program is unique as a certificate program within CUNY 
community colleges; there is one associate program in Veterinary Technology at LaGuardia, with very 
strong enrollment of 392 students in Fall 2017. 
 
Graduate Rates 
As described earlier in both the associate degree analysis and liberal arts options analysis, the main 
measure of retention and graduation in the AMP research is variable #7, the Graduate Rate. This rate 
reflects the average annual graduates as percentage of average semester enrolled. The higher the 
percentage on this variable, the more effective this program is at getting students through to 
graduation. See Table 20 for the high and low scores on this variable among certificate programs. Note 









Average Annual Graduates as % of Semester Enrolled. 









7. Average annual 
Graduates as % of 
Average Fall Semester 
Enrolled (Less than 10%, 
more than 20% 
Highlighted)* 
Licensed Practical Nursing (LPN)  74 4.4 6% 
Automotive Technician  45 10 22% 
Table Notes: 
*Data Source: CUNY Office of Institutional Research, API Reports 
1Exclulded from Table are certificates with <20 enrolled in Fall 2017. 
This table is an excerpt from BCC’s AMP Academic Program Review Summary 
 
The LPN program’s low percentage on this variable is at least partially due to the same issue that the 
AAS in Nursing encounters: A significant number of students who are in the major but not in the actual 
clinical program. Given that the program’s admission is competitive, this limits the number of students 
who even have the opportunity to complete the program. As the LPN program is currently being 
restructured, both in terms of total credits and admission requirements, this issue would likely be 
resolved. The automotive technician program scores well on this variable, demonstrating that the 
program successfully graduates students at a high rate.  
 
Transfer Analysis 
Transfer data was not calculated for certificate programs because of certificates are not designed for the 
purpose of transfer. Note that certificate programs are, in some cases, designed to “stack” into associate 
programs, allowing students to build toward higher credentials. Some amount of stacking may be 
occurring at BCC, particularly in programs where a logical educational path exists from the certificate to 
a degree (e.g., LPN stacking into Nursing, education certificates stacking into the AAS Education 
Associate). Further research would be appropriate in this area.  
 
Time to Graduation 
Only one certificate program showed a median time to graduation of over 5 years: the LPN program. 
This issue is being addressed by the Nursing Department with a major revision to the LPN program that 
has already reduced the required number of credits needed for the degree from 56 to 47. Due to New 
York State requirements, this number is likely to be further reduced. Additionally, NYS requirements 
may result in a change in admission process as well, which may also accelerate program completion.  
 
Table 21 
Median Time to Graduation 
Program: 10. Median time to graduation for past 
three years of graduates who started as 
first time freshmen (>=5.0 or <=3.0);  
Licensed Practical Nursing (LPN)  5.8 
Table Notes: 
Data Source: BCC Office of Institutional Research  
1Exclulded from Table are certificates with <= 10 total graduates or <= 20 enrolled in Fall 2017. 




 ANALYSIS: BCC INACTIVE PROGRAMS 
In the process of the research in to the Academic Master Plan, it became clear that we have three 
programs on file with the New York State Department of Education (NYSED) that we have not offered 
for some time, if ever at all.  
 
Table 22  
Inactive But Registered Programs 
Award: Program: Department: 
NYSED 




Business and Information 
Systems 27000 
Not active at BCC, but still registered 
with NYSED 
Certificate Child Welfare 
Education and Academic 
Literacy 19876 
Not active at BCC, but still registered 
with NYSED 
Certificate Medical Assistant 
Business and Information 
Systems 27862 
Not active at BCC, but still registered 
with NYSED 
Table Notes: 
Data Source: CUNY Office of Institutional Research, API Reports  
 
These three programs and sponsoring academic departments have been notified that action need be 
taken regarding these programs in the 2018-2019 academic year. Per correspondence with New York 
State and the CUNY Office of Academic Affairs, it has been made clear that these programs must either 
be deregistered or they must be activated and offered to our student. Failure to do either is problematic 
in that these programs appear on New York State’s Inventory of Registered Programs for Bronx 









 ANALYSIS: CUNY PEERS  
Introduction 
This document, thus far, has taken multiple perspectives on BCC academic programs. It began by 
examining labor market trends and BCC program alignment to those trends. It then analyzed BCC 
programs, liberal arts options, and certificates in the context of key data markers relating to enrollment, 
graduation, and more. This section will engage in additional analysis, particularly by looking at the 
following for elements that may inform BCC programs and structures: (1) CUNY peers program 
comparison, (2) CUNY new programs analysis, and (3) CUNY departmental structures. (Note that some 
of these elements have been integrated into the analysis already; this section will consider additional 
implications as well as provide more context and uses for the data compiled.) 
CUNY Peers Program Analysis 
To engage in this analysis, we compiled enrollment and graduation data on all CUNY community college 
academic programs (certificate and associate degree) since 2008-2009. The source data are from the 
CUNY Office of Institutional Research Academic Program Inventory reports. Using these data, we 
calculated several variables, including Five Year Average Semester Enrollment, % Enrollment Change, 
Average Annual Graduates, Graduate Rate, and Five Year Total Graduates. See the file AMP BCC 
Enrollment and CUNY Peers for all the data in this regards, sorted in several ways as described by the 
tabs. Note that BCC degree programs are on the spreadsheet in light blue for ease of comparison. Sheet 
#2 on the spreadsheet organizes the programs by CIP Code (Classification of Instructional Programs). 
The CIP code reflects a taxonomy of degree programs used by the federal government, with similar 
programs getting grouped together under the same code. Sorting programs using CIP code helps ensure 
that programs being compared are truly similar. This is helpful in cases where similar programs have 
different names. See, for example, CIP code 52.0401, in which programs vary from being called “Office 
Administration and Technology” at BCC to “Administrative Assistant” at LaGuardia. 
In the analysis already, we have engaged in comparisons of computer science programs and of 
accounting programs across CUNY—as well as other more limited comparisons. Department chairs and 
program coordinators/directors are encouraged to review the data for their programs in comparison to 
peers to uncover possible insights. In cases where other programs seem performing better on certain 
metrics, it is worth further analysis.  For example, the curriculum of the peer program could be reviewed 
for possible insights as well as possibly reaching out to the department chair of the peer program. The 
Office of Academic Affairs would be happy to assist in any such analysis, should a department be 
interested in examining more deeply.  
CUNY Peers New Programs Analysis 
In this same file (third tab), CUNY programs created since 2010 are sorted by CIP Code to help identify 
trends in new program development at CUNY. Several items have already been discussed, including the 
creation of stand-alone programs in psychology and biology at other CUNY institutions, and the creation 




 An AA in Communications Studies program at BMCC that was created in 2012 and currently 
enrolls 452 students as of Fall 2017. Note that this may previously have been an option in Liberal 
Arts at BMCC; more research would be needed to confirm this.  
 Hostos has launched an AAS in Game Design starting in 2011 that has healthy enrollment (212 as 
of Fall 2017). While this indicates student interest in the field, BCC would likely not be in a 
position to offer a similar program given that Hostos is a nearby peer.  
 BMCC and Queensborough have experienced enrollment success with newly launched or 
restructured Art programs: BMCC has 232 students enrolled in its Art Foundations: Studio Art 
program; Queensborough has 166 students enrolled in its Art program. This augers well for 
BCC’s newly launched Studio Art option in the AA Liberal Arts and Sciences, and a possible 
future as a stand-alone degree program.   
CUNY Peers Departmental Structures 
To say that no two CUNY community colleges are alike is certainly true in regard to the number and 
names of academic departments. While there are some common elements, every college has a different 
approach to this organizational structure in terms of department names, number, and what programs 
are associated with which department. This diversity likely reflects each college’s unique history, 
organizational culture, and traditions. 
The first step in this analysis is simply to list the academic departments at each CUNY community college 
and compare them in terms of total number (see AMP Academic Department Comparison, tab 1). (Note 
that because the focus of the AMP is on academic programs the analysis considers only academic 
departments offering academic programs and/or credit-bearing coursework; Library Departments are 
excluded.) The number of departments at each community college varies considerably, from Borough of 
Manhattan Community College (BMCC) and Queensborough with 18, to Guttmann with no departments 
at all. Using this very simple measure, BCC is approximately in the middle of the pack with 14 
departments.  
 
This comparison is limited, though, because the CUNY community colleges vary in size so much, from 
BMCC with nearly 27,000 enrolled students in Fall 2017 to Guttmann at just over 1000. When using 
student enrollment as a proxy for institutional “size”, BCC has somewhat more departments in 
comparison to our CUNY peers (only Hostos has more). That is, when you divide the number of students 
enrolled in Fall 2017 by the number of departments, BCC has 781 students per department; in 
comparison, LaGuardia has 2422 per student. See Figure 2. While it in not clear whether it is preferable 
to have a large number of departments relative to enrollment, departmental structures are not resource 










Number of Fall 2017 Enrolled Students Per Academic Department 
 
Source: College Web Sites and Catalogs, in addition to CUNY Fall 2017 Total Enrollment Report 
 
The second step in this analysis was an attempt to sort departments across community colleges by 
academic area. See the second tab of AMP Academic Department Comparison. Eight academic 
areas/categories were used, partially because they emerged from the commonalities across colleges: 
Humanities, Social Sciences, Natural Sciences, Math, Business, Health, Nursing/Allied Health, and 
Education. The most notable contrast across colleges is found in examining the two broadest categories: 
Humanities and Natural Sciences. These broad academic areas contain clear subcategories that are 
“stand-alone” departments at some community colleges, but, notably, not at all. Humanities includes 
English, Art, Communications, and others at some colleges. Natural Sciences sometimes contains 
Biology, Chemistry, and Physics. Some community colleges use these broad areas as the basis for a 
department. For example, LaGuardia and Hostos each have a “Humanities” department that is inclusive 
of a range of disciplines that are separate departments at other colleges (e.g., art, history, languages, 
and communications). Additionally, BMCC, LaGuardia, and Hostos have only one science department 
that includes the three traditional natural science disciplines (biology, chemistry, and physics).    
 
There are some consistencies across CUNY community colleges in terms of academic structure: The 
most consistent is “English”, with all colleges having a department of this name. However, even in this 
case, there are differences when one drills just a little deeper, as some English Departments include 
remedial reading courses and others do not. “Business” and “Math” are, on the surface, pretty 
consistent, as all community colleges have a department of this sort. However, when you look a little 
more closely, significant difference emerge: Most overtly, BMCC’s Business Department does not 
include accountancy, but others do. There are also differences in where computer information systems 
programs are housed—sometimes in Business Departments and sometimes not. The Math Departments 
vary as well, with LaGuardia including engineering in the Math Department. Also, some Math 
Departments include computer science courses/programs; some do not.  
 
This analysis and information is more interesting than actionable, it seems. Perhaps the best it does is to 
give us some context in which to understand our own structure in contrast to the structure of peers. 
And, perhaps, this research can serve as a resource if proposals for departmental changes arise or are 
considered. Note that each cell on the second tab has an embedded web link to bring the user to the 
relevant department web page. These pages contain department information, including courses, 




 FINDINGS, RECOMMENDATIONS, AND NEXT STEPS 
In the preceding chapters, we undertook a careful analysis of the following: BCC program alignment with 
the labor market and labor market trends. BCC program review in the context of enrollment, graduation, 
and transfer, both in comparison with other BCC programs and with those at peer CUNY institutions. 
Finally, we reviewed, in significantly less detail, how peer CUNY colleges organize their academic 
departments in relation to academic disciplines, fields, and programs. Throughout the AMP thus far, we 
have identified key “findings” from the data and analysis. This final chapter summarizes and reorganizes 
some of the key findings into four categories: 
 BCC Programs with Enrollment Concerns/Opportunities 
 Labor Market Alignment Concerns/Opportunities 
 Stackable Credentials Opportunities 
 New or Restructured Degree Development Opportunities 
 
Note that each category has subcategories. In this final chapter, we also offer recommendations in 
regard to each finding. For the purpose of clarity and readability, we offer the findings and 
recommendations in the form of a list and bullets.  
1. BCC Programs with Enrollment Concerns/Opportunities: 
A. Low Enrollment/Graduation  
Finding: Several associate programs have very low enrollment (<20 Fall 2017) and/or very 
few total graduates over the past five years (<10). 
Recommendation: Department chairs/program coordinators asked to review these 
programs in consultation with the Office of Academic Affairs (OAA). Major changes may be 
necessary for these programs.   
 
B. Significant Enrollment Loss 
Finding: Several associate programs have lost more than 25% in total enrollment in the past 
five years.  
Recommendation: Department chairs/program coordinators asked to review these 
programs in consultation with OAA. Changes may be appropriate to regain/stabilize 
enrollment. 
 
C. Inactive Programs  
Finding: Several associate programs and certificates are registered with NYSED but are not 
and/or have never been active at BCC. 
Recommendation: Department chairs/program coordinators asked to review these 
programs with their department to determine if they wish to proposed major changes to 
these programs. If not, these departments should work with OAA and the Curriculum 






2. Labor Market Alignment Concerns/Opportunities: 
A. Labor Market Preference for Bachelor’s Degrees 
Finding: The current NYC labor market in many job titles aligned with BCC degrees is 
showing a strong preference for a bachelor’s degree instead of an associate degree (with a 
few notable exceptions; e.g., radiologic technology). This labor market finding may be the 
partial cause of the conversion of several AAS programs into AS programs at peer CUNY 
community colleges in the past ten years. 
Recommendation: Appropriate department chairs/program coordinators to review AAS 
degree programs to (1) ensure that transfer paths are strong and viable for students, 
including in AAS programs, (2) ensure that our messaging and marketing is on point in terms 
of what job is feasible with the degree, and (3) review whether certain AAS programs should 
be AS programs instead. 
 
B. Computer-Related Degree Alignment with Labor Market 
Finding: Several of BCC’s computer-related programs (e.g., AAS Digital Arts, Computer 
Information Systems, and Computer Science) show robust enrollment and/or employment 
opportunities in related job titles. While this is a positive finding, the labor market analysis 
did raise a concern about how well-aligned our BCC computer-related programs are to job 
titles.  
Recommendation: Department chairs/program coordinators asked to review these 
programs in consultation with OAA to ensure they are well-aligned to the labor market in 
terms of skills and nomenclature. 
 
3. Stackable Credentials Opportunities: 
A. Certificate Programs 
Finding: Certificate programs at BCC, as in CUNY in general, are remarkably under-enrolled 
in comparison with community colleges nationwide. More research is appropriate to 
determine opportunities in this area that are well-aligned with local employer needs and 
that represent a first step for students in earning post-high school credentials.   
Recommendation: Committee of interested parties to review opportunities for new 
certificate programs aligned with industry.  
 
B. Industry Certifications 
Finding: Noncredit credentials are quite prominent in some industries, most notably in 
information technology, and can be the key to a student employability. BCC has taken some 
steps in addressing this need with the embedded industry certification opportunities in the 
new Certificate and AAS in Cybersecurity and Networking. More can be done, including in 
the allied health field (e.g., investigating the embedding of CT scan certification into the 
Nuclear Medicine Technology program as an option for students).  
Recommendation: Committee of interested parties to review opportunities for integrating 






4. New or Restructured Degree Development Opportunities: 
A. Existing Options as Degrees 
Finding: Several current Liberal Arts and Sciences Options (Biology, Psychology, and 
Childhood & Early Childhood Education) show sufficient enrollment to possibly justify a 
“stand alone” degree program. Such programs are more attractive to students, are easier to 
market, and allow for more departmental ownership.  
Recommendation: Departments, in consultation with OAA, to consider proposing degree 
programs to replace existing Liberal Arts and Sciences options in the above areas.  
 
B. AS in Science 
Finding: CUNY community colleges have varied ways to offer science curricula, from the 
current BCC structure (an AS in Liberal Arts and Sciences with options), to “stand alone” 
degrees in Biology and Chemistry, to an AS in Science degree (BMCC). These alternatives 
offer precedents and options to consider for the BCC structure.  
Recommendation: BCC science chairs to review the name and structure of the current 
degree. Consider proposing a renaming of the AS Liberal Arts and Sciences degree, perhaps 
to an AS in Science. Such a change in name would (1) likely make the degree more attractive 
to students, (2) reduce confusion with the AA in Liberal Arts and Sciences, and (3) more 
accurately describe the program’s content: it is a science degree with a strong math 
foundation. Consider the formation of “General” option in the degree, analogous to the 
General option in the AA LAS program. This option could afford students more flexibility in 
science course choice in the context of future career and educational plans.  
 
C. AS in Health Science 
Finding: BMCC recently created an AS in Science for the Health Professions. NYC College of 
Technology is proposing an AS in Health Science. Queensborough has an option in its AS in 
Biology degree for “Allied Health Transfer”.  These degrees/option are a way to effectively 
manage the large numbers of students who intend to pursue an associate degree in nursing 
and other high-demand allied health programs: Pre-clinical nursing intent students can be 
admitted into these health science programs instead of the nursing major, thus not giving 
students unrealistic hopes about their likely future admission into the nursing clinical 
program. At the same time, these programs create a clear path to allied health programs by 
accommodating the pre-clinical courses required for admission to nursing, radiologic 
technology, etc. For those students who do not meet clinical admission requirements for 
nursing, radiologic technology, etc., these degree programs can educate students about 
their many options in the health field both at the associate and baccalaureate levels, give 
students the opportunity to earn an associate degree related to their field of interest, and 
prepare them for a baccalaureate degree in a health field.  
Recommendation: Investigation of the potential to create an AS in Health Science at BCC 
through discussion with science/health department chairs and OAA.  
 
D. Human Resource Assistant 
Finding: The AMP labor market “gap” analysis found that jobs falling under this title pay 
decent salaries, have a favorable growth outlook, and are a good match for associate degree 
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holders. While the number of jobs available in this Human Resource Assistant category 
annually are relatively modest (approximately 80 in the five boroughs), this position can be 
the first step on a career ladder. The next higher category is Human Resource Specialists, 
which pays quite well and typically has over 600 annual openings. Human Resource 
Specialist positions generally require a bachelor’s degree, so any program targeted for 
Human Resource Assistant should “stack” well into a bachelor’s program. Note that there 
are no associate degree programs in Human Resource Assistant or similar in CUNY.   
Recommendation: Committee of interested parties to review opportunities for a way to 
prepare students for this job title. This may be done in many ways, including but not limited 
to the following: development of a course or option within an existing degree program, a 
certification/noncredit credential, or a full new degree program. 
 
E. Customer Service Representative 
Finding: The AMP labor market “gap” analysis also found the job category of Customer 
Service Representative to be a promising one for which to develop a clearly aligned 
educational path. NYS DOL projects employment in the field as “very favorable” and it is 
characterized as a “significant industry” in New York City with decent median wages. The job 
market is robust, with over 2000 openings on average annually. A particular niche for BCC 
could include building on the non-English language abilities of many of our students: there is 
a high demand for bilingual skills in the customer service job postings. A review of peer 
CUNY colleges found no associate degree programs that explicitly prepare students for this 
industry.  
Recommendation: Committee of interested parties to review opportunities for a way to 
prepare students for this job title. This may be done in many ways, including but not limited 
to the following: development of a course or option within an existing degree program, a 
certification/noncredit credential, or a full new degree program. 
 
Next Steps 
Implementing AMP 1.0 
Formation of an AMP Implementation Committee which will, in consultation with appropriate chairs, 
administrators, and CUNY Central OAA (when relevant), develop an action plan with a timeline based on 
findings and recommendations. Note that certain items (e.g., BCC Programs with Enrollment 
Concerns/Opportunities) clearly call for immediate review and action. Other items (e.g., New or 
Restructured Degree Development Opportunities) call for more research and consultation before action. 
The action plan would detail the next steps and timeline.  
 
This AMP Implementation Committee would also oversee and monitor the progress toward addressing 
AMP findings and recommendations. The AMP effort created a data structure and analysis that can be 
updated annually in order to track progress (and inform possible necessary changes in direction). 
Additional data could be incorporated into this effort (e.g., reporting on careers/employment of BCC 
graduates by program). Using these data and other metrics, the AMP Implementation Committee will 





Developing AMP 2.0 
As noted in the introduction, in the process of developing this Academic Master Plan, decisions had to 
be made on what to include and what to exclude. This was essential in order to maintain coherence of 
the AMP document and to move it to completion in a reasonable timeframe. There are many areas a 
second academic master plan (“AMP 2.0”) effort could explore, including but not limited to the 
following:  
 Analysis of course-level enrollment trends in terms of sections offered, cancellations, and 
density, among other measures.  
 Analysis of resource needs on a program level, particularly to ascertain whether adequate 
material and facilities resources are available for individual programs to succeed. This resource 
analysis was intended to be part of AMP Subcommittee 4, but was not completed. 
 Reviewing and benchmarking the multiple efforts underway at BCC to enrich the student 
academic experience, including Honors Programs, First Year Program, Learning Communities, 
and Writing Across the Curriculum. A good start on the research needed for this occurred as 
part of AMP Subcommittee 2, which investigated academic enrichment programs and more. 
This research was not included in the AMP 1.0 analysis due to its focus on academic programs, 
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AMP Project Timeline Overview: 
Phase: Description of activity of AMP Committee: Vice Presidents, Deans, and Chairs 
(VPDC) Review Timeline:* 
0 Launch November 2017 
1 Development of research questions. December 2017 
2 Update on charges to subcommittees for 
research questions 1, 2, and 3.   
February 2018  
3 Initial findings for research questions 1, 2, 3.  March 2018  
4 Draft findings for research questions 1, 2, 3. 
Update on charges to subcommittees for 
research question 4 and conclusion question 
5.   
April 2018 
5 Update on initial findings of AMP effort.  May 2018  
6 Final written document. September 2018 
*Additional feedback and consultation from Senate, Curriculum Committee, and college community. See 
below detailed timeline. 
 
Detailed timeline: 
Approximate Date: Item:  
November 9, 2017  AMP Discussion at VPDC meeting 
November 30, 2017  AMP Committee Meeting #1 
December 6, 2017  AMP Memo via Broadcast to full college community 
December 7, 2017  AMP Memo to College Senate 
January, 2018, week 1  Review and finalizing of subcommittee roadmaps 
 Scheduling AMP Committee meeting.  
January, weeks 2/3  Distribution of subcommittee roadmaps to AMP Committee 
January, week 4  AMP Committee Meeting #2 
 Formation of subcommittees for research questions 1, 2, 3. 
 Subcommittees 1, 2, 3 to meet in last part of AMP 
Committee meeting.  
January, week 4/5  Subcommittees 1, 2, 3 to gather, review, synthesize data. 
Identify needs/additional elements to investigate.  
January, Week 5  Curriculum Committee Report/Feedback 
February, week 2  VPDC Report/Feedback 
February, week 4  AMP Committee Meeting #3 
 Subcommittees 1, 2, 3 to provide initial findings/draft, 
questions, etc. on research to full AMP Committee in 
meeting. 
March, week 2  VPDC Report/Feedback 
March, week 2  Curriculum Committee Report/Feedback 





 AMP Committee Meeting #4 
 Subcommittees 1 and 2 to complete and submit work. 
Subcommittee 3 to complete and submit work on part 1. 
Feedback from full committee. 
 Subcommittees 4 and 5 launched.  
April, week 1  Subcommittee 3 to complete work on part 2 of question.   
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April, week 2  Curriculum Committee Report/Feedback 
April, week 2  VPDC Report/Feedback 
April, week 4  Revisions to reports 
May, week 2  Curriculum Committee Report/Feedback 
May, week 2  Senate Report/Feedback 
May, week 2  VPDC Report/Feedback 
June/July/August  Completion of AMP data work and analysis. Revisions. 
Ongoing report writing, synthesizing responses to research 
questions. 
August  Department Chairs’ Retreat Report/Feedback 
September  Curriculum Committee Report/Feedback 
September, week 2/3  VPDC Report/Feedback 
September, week 4  AMP Committee Meeting #6 
 Draft document reviewed; feedback from full committee. 
October   Curriculum Committee Report/Feedback 
 Senate Report/Feedback 










Subcommittee #1: Labor Market/Business Trends 
 
Research Question #1: 
What are major labor market/business trends in the metro area that should inform our academic 
program offerings? 
 
Elements to consider: 
a. Local employment trends and projections in terms of job availability, salaries, mobility, 
portability, “job quality”, location, long-term industry prospects, “fit” in a 
career/educational pathway, etc. 
b. Review current programs in the context of employment trends and projections.  
c. Translating these trends into possible new degree programs, revisions of existing degree 
programs. 
d. How have other CUNYs and nonCUNY CCs responded to local economic conditions (e.g., 
“Best practices”). 






 NYS Department of Labor: https://www.labor.ny.gov/stats/nyc/ 
 The Center for Urban Research: https://www.gc.cuny.edu/lmis/our_work  
 US Department of Labor: https://www.dol.gov/general/topic/statistics  
 
Likely Additional Sources: 
 Industry and Trade Associations, Chambers of Commerce, Partnership for NYC, NYC SBS, NYC 
EDC, and Think Tanks such as the Center for an Urban Future, Manhattan Institute, Community 
College Research Center at Columbia, etc. 
 Academic research and popular journals/articles. 
 CUNY Chancellor’s reports showing new programs/program changes. 





Subcommittee #2: Educational Trends  
 
Research question #2: 
What are the major educational trends at BCC, in CUNY, and elsewhere that should inform our academic 
program offerings? 
 
Elements to consider: 
a. Academic programs trends in CUNY and beyond (what new programs have been developed 
at community colleges across the country? In CUNY? Enrollment trends?) 
b. Liberal arts skills and goals, including elements such as critical thinking and informed 
citizenship.  
c. BCC ASAP expansion/enrollment and related program implications. 
d. Stackable credentials. 
e. Open Educational Resources 









 Essential liberal arts learning outcomes: https://www.aacu.org/leap/essential-learning-
outcomes  
 BCC Strategic Plan http://www.bcc.cuny.edu/Strategic-Plan/  
 
Likely Additional Sources: 
 Academic research and popular journals/articles. 
 CUNY OAA (would schedule an interview asking them for feedback/input) 





Subcommittee #3: Academic Program Review  
 
Research question #3: 
Evaluate our current academic program offerings using key indicators of viability (e.g., enrollment, 
graduation, graduation outcomes, transfer, cost, etc.) and in the context of the findings from research 
questions #1 and #2.  
 
Elements to consider: 
Part 1: Program viability: Which programs are excelling, and which have challenges? 
a.     Enrollment trends over past ten years 
b. Graduation trends over past ten years 
c. Cumulative GPA trends over the past ten years by program.  
d. Review of graduation outcomes for programs, both in terms of employment and transfer. 
e. Program accreditation.  
f. Review of program costs in terms of labor, equipment, facilities, etc. in context of 
enrollment (student credit hours) and graduates. (Inputs vs. outputs.)  
g. Identify and review impediments to academic program success. 
h. Identify and review supporting factors for academic program success.  
i. Additional? 
 
Part 2: Context of findings from #1 and #2 
a. Evaluate program offerings in context of the answers to questions #1 and #2, in addition to 





 BCC IR Data Reports: http://www.bcc.cuny.edu/Institutional-Research/?p=ir-Data-Reports  
 BCC IR Semester Profiles: http://www.bcc.cuny.edu/Institutional-Research/?p=ir-Semester-
Profiles  








Likely Additional Sources: 
 Requests to BCC IR for additional data (e.g., results of graduate surveys). 
 Possible interviews with department chairs/program coordinators of programs that are thriving. 




Subcommittee #4:  Academic Structures and Resources 
 
Research question #4: 
In the context of research questions 1, 2, and 3, how well do our current academic structures (e.g., 
departments, policies, practices, etc.) and resources (e.g., personnel, physical space, equipment, etc.) 
serve to support and grow our current academic programs and the development of new academic 
programs?  
 
Elements to consider: 
a. For select current programs: 
 benchmark against CUNY peers in regard to academic structure. 
 review resource needs as appropriate 
 
b. For select potential programs: 
 benchmark against CUNY peers in regard to academic structure. 
 review resource needs as appropriate 
  
c. Review of the new program development process, including benchmarking against peer 
community colleges processes.  
 
Initial Sources: 
 BCC Catalog: http://www.bcc.cuny.edu/College-Catalog/  
 Websites and college catalogs for CUNY peers.  




Likely Additional Sources: 
 Review of relevant budgets and technology master plan.  
 Interviews with relevant department chairs/faculty.  





Subcommittee #5:  Conclusions and Recommendations 
 
Question #5: 
Conclusions: Provide recommendations for academic programs, academic structure, and resources 
consistent with commitment to institutional mission.  
 
Elements to consider: 
a. What existing academic programs show a need for additional review and possible action? Why? 
b. What existing academic structures show a need for additional review and possible action? Why? 
c. What academic programs should the college consider developing in the future? Why? 
d. What resources should be deployed/prioritized for the purpose of existing or future academic 
programs? Why? 
e. What ongoing process should be created to facilitate regular review of academic programs from 
an institutional perspective? For example, should there be an annual review of program data by 
senior leadership to inform decision making? If so, what elements should be included, who 
would be responsible for this process, etc.? 
Initial Resources: 
 Responses to research questions 1, 2, 3, and 4.  
 
Likely Additional Resources: 
 Interviews with relevant department chairs/faculty.  
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Scottish philosopher and historian Thomas Carlyle once suggested, “Go as far as you can see; when you get there, you’ll be able to 
see further.” We have been moving forward as a college and now, at this halfway point in the semester, we are looking forward to 
what comes next. The year has been full of activity, particularly as we continue to prepare for Middle States. But October is a busy 
month for many other important reasons as well. It is throughout the month of October that we join the country in celebrating 
Hispanic Heritage, Breast Cancer Awareness, Emotional Wellness, Health Literacy, Global Diversity Awareness, Domestic 
Violence Awareness, National Learning and Development, and National Crime Prevention, among many other important interests.  
With October nearly behind us, we look forward to November. Do not forget to vote in the November elections. Your voice 
matters. Encourage your students, families, friends, and loved ones of the importance of standing up and being counted. We are the 
authors of each of the chapters in history. Let’s write them.  
We continue with our theme, “Reflecting on Our Community of Excellence” as we reflect on what we have built and how well we 
have built it. Our Middle States Accreditation visit by the team Chairperson is coming up in a few weeks on Thursday, November 
15, 2018, and our full accreditation visit will take place from March 24-27, 2019. Between now and the November visit, we will be 
completing the initial Self-Study Report and provide it to the Chairperson. That Report is available to the entire campus 
community. At the end of this document, you will find additional details from Dean Ritze in the Office of Institutional Research 
and Assessment. 
Additionally, please remember to submit your proposals for this years’ Presidential Grant competition. I am looking for 
applications and proposals supporting student success and retention initiatives. Specifically, these proposals should focus on 
reaching the 35% graduation rate goal set forth in our Jubilee Challenge last Fall, or in retaining our students in and after the first 
year. If you have questions, please reach out to either Precious Nwankpa or Amirah Cousins in the Office of the President. 
 PROVOST/VICE PRESIDENT SEARCH: Following the departure of Dr. Claudia Schrader, BCC will be undergoing a national 
competitive search process for a new Provost and Vice President for Academic Success. We hope a new Provost will begin on 
July 1, 2019. In consultation with the Chief Diversity Officer and Executive Director of Human Resources, I will develop and 
implement a recruitment plan, organize and charge a diverse and representative search committee, and select a candidate. We 
plan to utilize a search firm to aid in the process and are seeking to identify a firm that is familiar with urban community 
colleges and our specific needs. In November 2018, we anticipate having the recruitment plan ready for final review and the 
search committee members selected. In December 2018, we expect the search committee to begin organizing and preparing 
for the interview process to take place in January/February 2019. By March/April 2019, we hope the initial selection process 
will be complete and recommendations will be made on finalist candidates. In May/June, the college will begin the 
onboarding process, including presenting the selected candidate to the CUNY Board of Trustees. If you have any questions or 
concerns about the process, please feel free to reach out to Executive Director for Human Resources Marta Clark or Chief 
Diversity Officer Jessenia Paoli. We will continue to provide updates as the process moves forward and look forward to wide 
participation in the search.  
 
 ACADEMIC & STUDENT SUCCESS: With Jessenia Paoli assuming the role of College Chief Diversity Officer, I am pleased to 
welcome our new Associate Director of Judicial Affairs, Judicial Officer Ana Molenaar. She will be located in Loew Hall, 
Room 416 and can be reached at extension 5630. Please join me in welcoming her aboard for this important role. 
 
As part of our ongoing efforts to improve, the BCC Assessment Council and the Office of Academic Success encourage all 
faculty and staff to attend and present on their assessment practices, results, and improvement at the 2nd BCC Assessment Day, 
being held on Friday, December 7, 2018. Proposals are due to Dean Nancy Ritze at nancy.ritze@bcc.cuny.edu by Tuesday, 
November 6, 2018, and should contain the presenter name(s) and department(s), presentation title, and presentation 
description (in 300 words or less describing the assessment effort and presentation content). 
 
On Friday, February 22, 2019, BCC will hold the 6th Annual Conference on Community College Excellence. Call for 
proposals will be sent before the end of October. If you have nominations for a keynote speaker or wish to volunteer to join 
the proposal peer review board, please email Mark Lennerton, Director of the Center for Teaching, Learning, and Technology. 
 
 ADMINISTRATION & FINANCE: Thank you for your patience as we completed annual maintenance on the campus heating 
system to prepare for the change from cooling season to heating system. Thank you to the Power Plant team for successfully 
and efficiently getting the boilers up and running to distribute heat throughout the buildings. As you may be aware, we have 
encountered a larger-scale power issue that resulted in a power outage across seven buildings on Friday, October 12, 2018. 
Our talented electricians were able to restore three of the buildings and the remaining four are being serviced by a portable 
generator while repairs are being made. We anticipate possible further disruptions while the issue is being resolved.  
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We are pleased to announced that the cafeteria now accepts the Bronco Card and those using Bronco Bucks to make purchases 
will receive a discount equal to sales tax. Also, the Bronco Card can be used to pay library fines/fees at the circulation desk. 
 
 GRANTS: The U.S. Department of Education awarded BCC nearly $1.4 million in Child Care Access Mean Parents in School 
(CCAMPIS) funding over the next four years to introduce on-campus childcare for students attending evening classes. BCC’s 
accredited Early Childhood Center currently offers childcare and preschool programs to 100 children, ages 2-5, while their 
parents attend classes during the day. The federal CCAMPIS program will enable 160 preschoolers to enjoy that same 
professional childcare after hours. Once launched, Center hours will extend until 10 p.m. each Spring and Fall semester. 
 
BNY Mellon awarded BCC a $100,000 renewal grant in support of the Pre-ASAP STEM Program. This impactful recruitment 
strategy will attract more continuing students into ASAP, with a focus on having them pursue an ASAP STEM major. In the 
first year of implementation, ASAP went from 353 students enrolled in STEM majors in Spring 2017 to 547 in Fall 2017 and 
601 in Spring 2018. With this renewed funding, BCC will continue to subsidize the full cost of the tuition/fees for summer and 
winter intersession STEM courses for continuing students who are eligible to enroll in ASAP in pursuit of a STEM degree. 
Year two goals include the recruitment of 100 new ASAP students into STEM majors during Spring 2019-Fall 2019. 
 
The College was awarded $98,170 by the US Department of Education to upgrade the technology in our Cybersecurity 
Computer Lab in Meister Hall, run by Dr. Syed “Rashid” Zaidi. Over the next two years, this grant will enable BCC faculty to 
enhance four advanced cybersecurity courses with new equipment and software. As part of the grant, BCC also will receive 
assistance from the National CyberWatch Center at Prince George’s Community College in Maryland. 
 
BCC was awarded a New York University Wagner Capstone team. From now through May 2019, BCC will welcome 5 NYU 
graduate students to research, engage, and analyze proposed uses and purposes for Gould Memorial Library. For more 
information, please contact Vice President Eddy Bayardelle. On Sunday, October 14, 2018, BCC once again participated in 
Open House New York with free tours of the Hall of Fame and Gould Memorial Library.  
 
 WORKFORCE & ECONOMIC DEVELOPMENT: Workforce is offering training to prepare for the Certified Recovery Peer 
Advocates (CRPA) exam and employment as Community Health Workers. CRPAs are non-clinical positions that assist in 
supporting people on a variety of pathways to recovery from multiple issues, including substance use and mental health 
illnesses. Information sessions are held every Monday from now until January 14, 2019. See 
http://site.bcc.cuny.edu/broadcasts/2018/10/BHOP_Training_Program.pdf for more information.  
 
 CAMPUS ACTIVITIES: BCC is participating in the 2nd Annual One Book, One Bronx Community College initiative. I invite 
you to join me in reading Why the Cocks Fight: Dominicans, Haitians, and the Struggle for Hispaniola by Michele Wucker. 
Assistant Professor Jillian Hess, Co-Chair of Bronx Reads, is hosting an Essay Contest (https://bcc-
cuny.digication.com/bronx-reads-why-the-cocks-fight/essay-contest) and invites submissions submitted to her via email by 
Tuesday, November 6, 2018, at midnight. You will be hearing about additional activities relating to this book in the upcoming 
months. Thank you to everyone who has already agreed to incorporate the reading into their classrooms and programming. 
 
Thank you to the members of Public Safety for organizing and hosting activities on Thursday, October 4, 2018, and Thursday, 
October 11, 2018. BCC “Went Pink!” for Breast Cancer Awareness and joined again to “Go Purple!” for Domestic Violence 
Awareness. These activities are very important in the Bronx. In 2017, 28,247 incidents of intimate partner domestic violence 
were reported across the Bronx. In the same year, 1,485 felony assaults by intimate partners in the Bronx were reported.  
 
On Thursday, October 11, 2018, ASAP Men’s Collective and the Male Empowerment Network (with BCC’s Black Male 
Initiative) hosted the Honorable Jevin Hodge, a national youth advocate, the country’s youngest African American 
Democratic elected official, and the first African American Millennial Vice Chairman of the Arizona Democratic Party. 
 
On Thursday, October 18, 2018, DeDra Polite and Single Stop hosted the Legal Aid Mobile Justice Van on campus in front of 
Roscoe Brown to provide free legal advice to any student needing assistance with Family Court (child custody/support or 
divorce), Government Assistance (SSI/SSD, unemployment, HRA cases), and Housing (evictions and landlord-tenant issues). 
 
On Friday, October 19, 2018, BCC held our 3rd Annual Haunted House in Gould Memorial Library with a record-breaking 
800 participants – more than double the number in past years. Special thank you to Officer Erneliz Morales for leading.  
 
On Tuesday, October 23, 2018, we welcomed Councilwoman Vanessa Gibson to A Leadership Conversation hosted by The 
Student Leadership Institute and WOMXN UP! This was an opportunity for students to engage successful individuals in a 
variety of fields on issues of career paths, social and political activism, leadership development, and professional branding. 
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BCC Middle States Self-Study Update, September 2018 
“Reflecting on Our Community of Excellence” 
 
BCC is engaged in a comprehensive Self-Study as part of the accreditation requirements of the Middle States Commission on 
Higher Education (MSCHE). The process will culminate in a final report submitted to MSCHE and an evaluation team visit March 
24-27, 2019. Formal action on BCC’s accreditation status will be taken at the June 2019 Executive Meeting of MSCHE.  
 
The PURPOSE OF THE SELF-STUDY is to demonstrate BCC’s compliance with MSCHE Standards and requirements and to inform 
the development of our new Strategic Plan, in support of student learning and success and institution-wide improvement and 
renewal. 
 
Self-Study and Evaluation Timeline 
 
Fall 2018  Draft Self-Study disseminated, with multiple opportunities for campus-wide discussion/feedback 
January 2019  Self-Study submitted to MSCHE  
March 24-27, 2019 MSCHE Evaluation Team Visit to BCC 
June 2019  MSCHE votes on BCC’s accreditation status 
 
How you can participate in the Self-Study review and revision process 
 
1. Review & Comment on Self-Study Draft (Available 
for Review in OSSES) 
Go directly to OSSES (https://wa01.bcc.cuny.edu/ OR 
BCC website > Quicklinks > OSSES), log in using your 
Bronco ID and password) 
Send Comments/Questions to: 
 Jordi Getman-Eraso (Self-Study Co-Chair) 
Jordi.getman@bcc.cuny.edu 
 Irene R. Delgado (Self-Study Co-Chair) 
Irene.delgado@bcc.cuny.edu 
 Nancy Ritze (MSCHE Accreditation Liaison) 
nancy.ritze@bcc.cuny.edu 
2. Website with Self-Study, Survey, and Updates 
 
Beginning Monday, October 22, 2018, the newly-reimagined BCC website will include a section on our homepage 
entitled “Preparing for Middle States: Building a Community of Excellence to Assure a Quality Education.” This marketing 
campaign will inform and educate students, faculty and staff about the preparations for MSCHE and how they embody our 
five-year strategic plan. Here we will cover key areas such as BCC’s Mission, Vision, Values and Goals. Each post will 
have an area for feedback directly related to the specific topic covered in the post. Subsequently, we will record the most 
insightful feedback and incorporate those videos and quotes into future posts. 
 
In January, we will shift gears and base our content on learning outcomes and the creation of our next Strategic Plan. 
 
We will be supporting these efforts with a social media campaign entitled “Middle States Mondays” to support and extend 
the reach of our MSCHE awareness campaign. “Getting ready for our review by the Middle States Commission on Higher 
Education is a campus-wide effort by every member of the BCC family,” says President Isekenegbe. “Each of us has 
something to contribute to the successful evaluation of our community of excellence.” 
 
You can start contributing right now by viewing BCC’s self-study and provide your feedback on the survey. 
 
Be sure to visit the MSCHE section of our homepage. It will tell you all you need to know to prepare for the upcoming visit 
by our MSCHE Evaluation Team. Interesting information and engaging questions will be posted regularly to make your 
unique and special voice part of the process. 
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MISSION   BCC serves students of diverse backgrounds, preparations and aspirations by providing them with an education that is 
both broad in scope and rigorous in its standards. We offer students access to academic preparation that provides them with the 
foundation and tools for success in their educational and/or professional plans and instills in them the value of informed and 
engaged citizenship and service to their communities.  
  
VISION   BCC will effectively invest in each student’s success by engaging with them in an integrative and supportive environment 
that facilitates the development and achievement of their educational and career goals. Graduates will be prepared to understand, 
thrive in, and contribute to a 21st -century global community marked by diversity, change, and expanded opportunities for lifelong 
learning and growth.  
  
VALUES   Respect – Integrity – Engagement – Excellence – Empowerment  
 
GOALS 
1. Build a Community of Excellence  5. Cultivate a 21st Century Curriculum 
2. Empower Students to Succeed  6. Enhance the Campus Environment 
3. Deepen Student Learning   7. Promote a Reputation for Excellence 
4. Develop World Citizens 
 
MSCHE Standards for Accreditation 
 
Standard I: Mission and Goals.   The institution's mission defines its purpose within the context of higher education, the students 
it serves, and what it intends to accomplish. The institution's stated goals are clearly linked to its mission and specify how the 
institution fulfills its mission. 
 
Standard II: Ethics and Integrity.  Ethics and integrity are central, indispensable, and defining hallmarks of effective higher 
education institutions.   In all activities, whether internal or external, an institution must be faithful to its mission, honor its 
contracts and commitments, adhere to its policies, and represent itself truthfully. 
 
Standard III:  Design and Delivery of the Student Learning Experience.  An institution provides students with learning 
experiences that are characterized by rigor and coherence of all program, certificate, and degree levels, regardless of instructional 
modality. All learning experiences, regardless of modality, program pace/schedule, level, and setting are consistent with higher 
education expectations. 
 
Standard IV: Support of the Student Experience:  Across all educational experiences, settings, levels, and instructional 
modalities, the institution recruits and admits students whose interests, abilities, experiences, and goals are congruent with 
its mission and educational offerings. The institution commits to student retention, persistence, completion, and success 
through a coherent and effective support system sustained by qualified professionals, which enhances the quality of the 
learning environment, contributes to the educational experience, and fosters student success. 
 
Standard V: Educational Effectiveness Assessment.  Assessment of student learning demonstrates that the institution’s students 
have accomplished educational goals consistent with their programs of study, degree level, the institution’s mission, and 
appropriate expectations for institutions of higher education. 
 
Standard VI:  Planning, Resources and Institutional Improvement.  The institution's planning processes, resources, and 
structures are aligned with each other and are sufficient to fulfill its mission and goals, to continuously assess and 
improve its programs and services, and to respond effectively to opportunities and challenges 
 
Standard VII: Governance Leadership and Administration. The  institution  is  governed  & administered in  a  manner  that  
allows  it  to realize its stated mission & goals in a way that effectively benefits the institution, its students, & the other 
constituencies it serves. Even when supported by or affiliated with governmental, corporate, religious, educational system, or 
other unaccredited organizations, the institution has education as its primary purposed, & it operates as an academic institution 
with appropriate autonomy. 
BRONX COMMUNITY COLLEGE 
of the City University of New York 
Curriculum Committee 
 
        
 
To:  Members of the College Senate 
From:  Professor Howard A. Clampman,  
   Chairperson Curriculum Committee 
Date:  October 25, 2018  
Subject: Report of Actions by the Curriculum Committee through 10/23/2018 
 
 
1. Actions previously reported to the Senate 
 
(a) None  
 
2. Actions reported to the Senate for the first time 
 
(a) Proposed change to the existing Certificate Program 
 
Program Title Date approved by Curriculum Committee 
1. Licensed Practical Nurse Certificate Program – Change in program 
prerequisites (Unanimous show of hands) 10-23-18 
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Appendix A: LPN Certificate Revision 
Section AIII: Changes in Degree Programs 
AIII.1 The following revisions are proposed for the Licensed Practical Nurse program: 
Program: Licensed Practical Nurse Certificate 
Program Code: 91041 
Hegis Code: 5209. 
Proposed Changes:  Remove COMM 11 from required courses in Pre-Clinical Sequence; Increase PNR 201 from 5 credits to 7 credits; Reduce PNR 301 from 8 
credits to 7 credits; Reduce PNR 401 from 8 credits to 7 credits; Reorder courses in the Pre-Clinical Sequence and each of the three semesters. 
Effective: Fall 2019 
From To 
Course Description Crs Course Description Crs 
Pre-Clinical Sequence 
• ENG 110 Fundamentals of Composition and Rhetoric 
  OR ENG 111 Composition and Rhetoric I (3 Credits) 
• COMM 11 Fundamentals of Interpersonal Communication (3 Credits) 
• BIO 23 Human Anatomy and Physiology I (4 Credits) 
• PHM 10 Pharmacology Computations (2 Credits) 
Subtotal 12 
 
First Semester (Spring) 
• BIO 24 Human Anatomy and Physiology II (4 Credits) 
• PSY 11 Introduction to Psychology (3 Credits) 
• PNR 101 Fundamental Concepts of Practical Nursing (5 credits) 
Subtotal 12 
 
Second Semester (Fall) 
• PNR 201 Concepts of Family-Centered Care for the Practical Nurse (5 
credits) 
• PNR 301 Concepts of Adult Health for the Practical Nurse I (8 credits) 
Subtotal 13 
 
Third Semester (Spring) 
• PNR 401 Concepts of Adult Health for the Practical Nurse II (8 credits) 





• ENG 110 Fundamentals of Composition and Rhetoric 
  OR ENG 111 Composition and Rhetoric I (3 Credits) 
• BIO 23 Human Anatomy and Physiology I (4 Credits) 
• PSY 11 Introduction to Psychology (3 Credits) 
• PHM 10 Pharmacology Computations (2 Credits) 
Subtotal 12 
 
First Semester (Spring) 
• BIO 24 Human Anatomy and Physiology II (4 Credits) 




Second Semester (Fall) 
• PNR 201 Concepts of Family-Centered Care for the Practical Nurse (7 
credits) 
• PNR 301 Concepts of Adult Health for the Practical Nurse I (7 credits) 
Subtotal 14 
 
Third Semester (Spring) 
• PNR 401 Concepts of Adult Health for the Practical Nurse II (7 credits) 









Rationale:   
NYSED has charged nursing programs (both practical and registered nursing) to streamline curriculums by reducing the number of credits and time it takes for 
qualified applicants to get through the program. In a memo to the BCC Nursing Department, NYSED wrote “Our framework for review of the proposed curriculum 
change is based in regulation and precedent. The regulations require that a credit- bearing program leading to the LPN license must be a minimum of 2 academic 
semesters, approximately 30 credits. By precedent, most programs in NYS based on a 1+1 model have been registered with a credit load of 37-42. Review of the 
curriculum shows an excess of LAS that are not necessary for LPN level education. Similar type LPN programs generally require approximately 14 credits of LAS 
including English, A & P, and Intro to Psychology. The other LAS courses required for the RN program can be taken when and if the student is admitted and 
enrolled in the RN program.”  The memo also stated “Please determine a consistent clock to credit ratio for all components of the course especially lab and clinical. 
The supervision of students by an RN with a minimum of a BS in nursing is required for all LPN students regardless of the course level, clinical learning activity, 
or setting. This is required by law and regulation. Clinical in NYS is defined as direct care provided by the student under the direct supervision of an RN, the same 
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FROM  TO  
Departments Nursing and Allied Health Sciences    Departments nc 
Course PNR 201 Concepts of Adult Health for the Practical 
Nurse II 
Course nc 
Credits  5 Credits  7 
Hours 4 LEC 2 LAB 6 CLN Hours 4 LEC 2 LAB 6 CLN 
Prerequisite PNR 101 ,  Prerequisite nc 
Co-requisite PNR 301 Co-requisite nc 
Description This course applies nursing concepts to the care 
of the reproducing family with application to 
women's health and the care of children. The 
course continues to apply and build on concepts 
of nursing practice learned in the first practical 
nursing course. Course content learned in theory 
is applied to women’s health, maternal and 








Liberal Arts [  ] Yes  [ x] No   Liberal Arts [  ] Yes  [  x ] No   
Course Attribute (e.g. 
Writing Intensive, etc) 
 Course Attribute (e.g. 




__X__ Not Applicable 
 
____ Required 
____ English Composition 
____ Mathematics 
____ Science  
 
__ Flexible 
__ World Cultures                                       
___ US Experience in its Diversity                
___ Creative Expression 
___ Individual and Society 




__X__ Not Applicable 
 
____ Required 
____ English Composition 
____ Mathematics 
____ Science  
 
__ Flexible 
__ World Cultures                                       
___ US Experience in its Diversity                
___ Creative Expression 
___ Individual and Society 
____ Scientific World 
 
   Effective Fall 2019 
Rationale: The NYSED is also requiring a consistent clock to credit ratio in all the PNR courses listed. The contact ratio for clinical is 3:1 and for 
lab and/or simulation 2:1; therefore, all PNR courses with the same clock hours for didactic, clinical, and lab are consistent.  
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Bronx Community College                                                                                                                            
Department of Nursing and Allied Health Science                                                                            
Licensed Practical Nursing Program 
 
PNR 201 – Concepts of Family-Centered Care for the Practical Nurse 
7 Credits   
4 Hours Lecture  
6 Hours Clinical  
2 Hours Laboratory     
Prerequisites: PNR 101   
Co-requisites: PNR 301 
Professors: 
Dr. Marcia Jones  
Email: Marcia.Jones@bcc.cuny.edu  
Phone# (718) 289-5842 
Office hours: Mon 9-10 am 
 
Prof. Helen Papas-Kavalis 
Email: Helen.papa-kavalis@bcc.cuny.edu 
Phone# (718) 289-5490 
Office hours: Tues 6-7pm 
 
Description: This course applies nursing concepts to the care of the reproducing 
family with application to women's health and the care of children. The course 
continues to apply and build on concepts of nursing practice learned in the first practical 
nursing course. Course content learned in theory is applied to women’s health, maternal 
and child/pediatric care in a variety of healthcare settings. 
 
Civility Statement: 
An essential component of successful learning is the mutual respect between teachers 
and students when interacting, face- to- face or in distance settings. 
As your instructor, I am dedicated to creating a professional and respectful atmosphere 
in this course, where all students can share experiences and ask questions in a safe and 
supportive environment.  It is my expectation that we will create and follow similar norms 
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in the classroom, in clinical settings with agency personnel, with other students and 
faculty within our school, and in our interactions outside of this course. Civil, respectful 
behavior is equally important in our communications in virtual study halls, in face-to-face 
discussions, emails, voice mails, or on social networking sites. By adhering to our 
established norms and treating each other with respect and courtesy, we model the role 
of a professional nurse. 
 
Accommodations/Disabilities 
Bronx Community College respects and welcomes students of all backgrounds and 
abilities. In the event you encounter any barrier(s) to full participation in this course 
due to the impact of a disability, please contact the disAbility Services Office as soon as 
possible this semester.   The disAbility Services specialists will meet with you to discuss 
the barriers you are experiencing and explain the eligibility process for establishing 
academic accommodations for this course. You can reach the disAbility Services 
Office  at: disability.services@bcc.cuny.edu, Loew Hall, Room 211, (718) 288-5874. 
 
Student Course Outcome:   
Interactions model professional behaviors and civility as evidenced by academic 
excellence, caring, citizenship, fairness, respect for others, accountability for one’s 
behavior, and trustworthiness which are based on acceptable standards of practice and 
ethical principles.  
 
Course Student Learning Outcomes and Competencies 
At the completion of this course students will be able to: 
 
1) Make judgments in practice, substantiated with evidence, that integrate nursing 
science in the provision of safe, quality care for diverse patients and their families in 
collaboration with the health care team.   
a. Be accountable for decisions and actions performed in the provision of safe, 
quality care to diverse populations in a variety of health care settings 
(quality).  
b. Provide safe, quality care based on evidence and standards of care that 
promote the health of patients within the context of the family and 
community (safety).  
c. Collaborate with members of the health care team to implement and/or 
adjust the plan of care (team/collaboration).  
Curriculum Committee Report to the College Senate Page 6 of 33 October 25, 2018
Page 3 of 9 
 
d. Partner with patients and families to identify their preferences based on their 
expectations, resources, and cultural traditions when modifying care-
approaches (relationship-centered care).  
e. Assume the role of team member or team leader based on the situation, care 
setting, and system requirements, as determined by management (systems-
based care).  
f. Seek assistance in situations that require knowledge/actions beyond 
individual expertise and scope of LPN/LVN practice to provide safe, quality 
care (personal and professional development).  
 
2) By collaborating with health care team members, utilize evidence, tradition, and 
patient/client preferences in predictable patient/client care situations to promote 
optimal health status.  
a. Suggest novel approaches to improve care to diverse patients and families 
(quality).  
b. Question existing and traditional practices to improve safe, quality, cost 
effective care as a member of the health care team (safety).  
c. Collaboratively seek creative approaches to care delivery 
(team/collaboration).  
d. Use best current evidence coupled with clinical expertise and patient 
preferences and values to make practice decisions (relationship-centered 
care)  
e. Collaborate with team members with suggestions to improve health care 
outcomes for patient safety, recovery, and transitions (systems-based care).  
f. Value evidence-based approaches to yield best practices for nursing (personal 
and professional development).  
 
3) Articulate a unique role as a member of the health care team, committed to evidence-
based practice, caring, advocacy, and safe quality care, to provide optimal health care 
for diverse patients and their families.  
a. Assume responsibility and accountability for the quality of nursing care 
provided to patients and their families in a variety of health care settings 
(quality).  
b. Function to the full scope of safe nursing practice, inclusive of 
management/leadership opportunities, as dictated by specific state practical 
nursing regulation (safety).  
c. Collaborate with other members of the interprofessional team to identify and 
access community resources with a focus on patients, families, and 
community health resources (team/collaboration).  
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d. Function, according to scope of practice requirements, as an ethical licensed 
practical/vocational nurse collaborating and communicating successfully with 
patients, families, and members of the interprofessional team (relationship-
centered care).  
e. Accept responsibility for the LPN/LVN’s collaborative role within a community-
based health care system, consistent with ethical and professional standards 
(system-based care).  
f. Advocate for the LPN/LVN’s unique role contributing to equal access to safe, 
high quality, affordable health care, with a special emphasis on management 
of long-term, chronic care for underserved and other vulnerable populations 
(personal and professional development).  
 
4) Promote the dignity, integrity, self-determination, and personal growth of diverse 
patients, their families, and oneself to provide individualized, culturally appropriate, 
relationship-centered nursing care.  
a. Engage in holistic practice that respects the dignity, diversity, and self-
determination of patients and their families, without conditions or limitations 
(quality).  
b. Identify strategies that create a safe environment while appreciating the 
cognitive and physical limits of human performance (safety).  
c. Function in a collaborative role to provide care in multiple settings with an 
emphasis on community-based chronic care management and palliative/end-
of-life care (team/collaboration).  
d. Provide culturally appropriate, individualized care to patients and their 
families, especially those underserved and vulnerable populations 
experiencing life changes and transitions of care (relationship-centered care).  
e. Deliver quality, safe care recognizing system constraints, while supporting the 
patient’s pursuit of human flourishing (systems-based care).  
f. Engage in reflective practices to promote one’s journey toward self-fulfillment 
(personal and professional development).  
 
5) Use information and patient/client care technology to support and communicate the 
provision of patient/client care.  
a. Use patient care technologies, information systems/technologies, and 
communication devices to support safe nursing practice. (Information 
Technology) 
b. Use high quality electronic sources of healthcare information. (Information 
Technology) 
c. Enter computer documentation accurately, completely, and in a timely manner. 
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Instructional Methods                                                                                                          
Interactive Lecture, Discussion, PowerPoint, Concept Mapping, Critical thinking Exercises, 
Internet Resources, Multimedia Resources, Handheld Mobile technology (iPod, 
Smartphone, etc.), Student Response System (Clickers), Interactive Simulation, Shadow 
Health Digital Clinical Experience 
  
Required Texts  
 
Attendance Policy                                                                                                                 
Students are expected to attend all scheduled classes in order to meet the learning 
outcomes of the course.  Any student who has greater than 2 absences in any one 
component of a nursing course (Clinical, Lecture, Lab) can receive a failing grade. A 
student may provide documentation of extenuating circumstances to the instructor. 
 
Punctuality                                                                                                                                
All students are expected to be punctual. A lateness of up to 20 minutes may be 
permitted one time in lecture and once in clinical and once in lab. Subsequent lateness 
may result in a recorded absence and the student may not be permitted to remain for 
the learning experience 
Course Grading Policies                                                                                                                
To successfully complete the course, the grade average must be a grade of “C+” (77) 
or better and a “P” (Pass) in clinical. In practical nursing, a final course grade less than 
“C+ (77)” is considered unsatisfactory.  
• Calculation of Midterm Grade                                                                                                    
1) P – Passing in clinical                                                                                                           
2) Average of Exam 1 & 2 = Midterm Grade or the grade on the 1st exam if the 
2nd exam has not been given at the time midterm grades are due. 
 
Calculation of Final Grade                                                                                             
1) P – Passing in clinical                                                                                                   
2) Exams   60% of average of 4 unit exams 
    Final Exam 40% 
          100% 
• Exams 
1. Students who want to review their exams must do so within two (2) weeks 
after taking the exam or posted grade. 
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2. A review of the final exam will be scheduled within 2 weeks of the final for 
students who are unsuccessful in the course. 
The passing grade is 77 (C+). A Final grade of 76.9 is not a passing grade. 
A failing grade (F) in the clinical portion of the course, results in a failure for 
the entire course. 
Make-up Exams                                                                                                                      
Only one make-up exam is permitted. All make-up exams are given at the end of the 
course. If a student is absent from the final examination, but is otherwise passing the 
course, the student will be assigned a grade of INC. (See College Catalog regarding 
policy relating to INC grade.)  The student has until the last day of the next semester to 
take the final exam. Failure to do so will result in a final grade of F for the course. 
Assignments 
Reading, Media, Electronic resource assignments, homework, etc. are to be completed 
prior to class according to the topics that are listed in the course syllabus and other 
topics that may be assigned as needed. Failure to hand in written or laboratory 
assignments may have a negative effect on your course outcome. A total of 5 points 
may be deducted from the final exam grade for failure to submit required 
assignments. Late assignments will be accepted at the discretion of the instructor. 
Ethical Conduct 
All nursing students are expected to conduct themselves in accordance with the Campus 
Code of Behavior and be guided by the College Policy on Academic Integrity. Students 
found in violation of the behavior codes shall be subject to formal disciplinary procedures 
(current college catalogue). It is an expectation that nursing student’s behavior be above 
suspicion at all times and in all settings. Adherence to the plagiarism policy and 
ethical principles such as honesty and accountability are integral to the practice of 
nursing. A nursing student’s behavior should be above suspicion at all times and in all 
settings. (See current college catalog).  
  
Social Networking Tools 
Please be mindful of netiquette rules and protocols when using Facebook, MySpace, 
Twitter, etc. Grades are not to be posted using these tools. Be selective about sharing 
personal information through these mediums. 
 
Dress Decorum 
Students are required to dress appropriately for class, the clinical setting and other 
nursing related activities.  In the clinical area students are required to wear the 
appropriate uniform attire.  Professional casual attire is required at all other times.  
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Professional casual attire excludes midriff tops or low cut tops that reveal breast tissue, 
sheer see through tops, scrubs of any kind even if there is no direct patient/client 
contact, excessively tight clothing or clothing which exposes undergarments, ripped 
jeans, spandex pants/leggings unless covered by long tops. Uniforms from the clinical 
work settings i.e. certified nurse’s aides, medical lab techs, patient care techs, 
paramedics, etc. are not permitted to be worn to class.  Students who are dressed 
inappropriately may be dismissed from clinical. 
Illness in the Clinical Setting 
Students who become ill or have a medical emergency while in the clinical setting will be 
required to obtain medical attention in the emergency department of the institution where 
they are assigned. 
 
 
Concepts of Family-Centered Care for the Practical Nurse 
Week    Weekly Topical Outline 
1 The Nurse’s Role in Women’s Health 




Sexually Transmitted Infections (STIs) 
 





3 Exam 1 
The Pregnant Family 
Overview of the Stages of Pregnancy 
High-risk Pregnancy 
Overview of Fetal Development in The Uterine Environment 
 
4 The Antepartal Phase of Pregnancy 
The Antepartal Phase of Pregnancy  
Curriculum Committee Report to the College Senate Page 11 of 33 October 25, 2018
Page 8 of 9 
 
The Post-partal Phase of The Pregnant Family 
 
5 Post-partal Depression 
Menopause 
Depression & Anxiety in Women 
Domestic Violence & Intimate Partner Abuse 
 
6 Exam 2  
Breast Health 
Gay, Lesbian & Transgender Health 
Substance Abuse  
 
7 The Neonate 
Physical Assessment of the Normal Newborn 
Breast Feeding 
Week    Weekly Topical Outline 
8 Orientation to Pediatric Nursing 
Nursing Implications of Growth and Development  
Infancy to Adolescence                
The Importance of Play in Pediatrics    
 
9 Health Care Adaptations 
Congenital Problems: Cleft Lip & Palate 
Hydrocephalus & Spina Bifidas 
 
10 Exam 3 
The Pediatric Nurse as A Child Advocate 
Child Maltreatment 
Failure to Thrive 
 
11 Oxygenation 
Nursing Care of The Child with Respiratory Problems 
 
12 Nursing Care of the Child with GI Disturbances 
Clinical Assessment of The Infant/Child with Dehydration 
 
13 Exam 4 
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Nursing Care of The Pediatric Patient with Cardiac Disorders 
 
14 Promoting Safety & Wellness in The Home Environment 
Preventing Accidental Poisoning 
What to Do for The Infant or Child Experiencing a Febrile Seizure 
Problems with Mobility – The Child with Scoliosis 
 
15 Comprehensive Final Exam  
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FROM  TO  
Departments Nursing and Allied Health Sciences    Departments nc 
Course PNR 301 Concepts of Adult Health for the Practical 
Nurse I 
Course nc 
Credits  8 Credits  7 
Hours 4 LEC 2 LAB 6 CLN Hours 4 LEC 2 LAB 6 CLN 
Prerequisite PNR 101 Prerequisite nc 
Co-requisite PNR 201 Co-requisite nc 
Description This course incorporates and builds on the concepts 
taught in the previous semester to the holistic care of 
diverse adult and older adult patients/clients with a 
variety of acute medical/surgical conditions. Course 
content learned in theory is applied to acute care of the 
adult and older adult in a variety of healthcare settings. 
Psychomotor skills are taught in the nursing lab and 
expected to be applied to the care of patients/clients in 








Liberal Arts [  ] Yes  [ x] No   Liberal Arts [  ] Yes  [  x ] No   
Course Attribute (e.g. 
Writing Intensive, etc) 
 Course Attribute (e.g. 




____ Not Applicable 
 
____ Required 
____ English Composition 
____ Mathematics 
____ Science  
 
__ Flexible 
__ World Cultures                                       
___ US Experience in its Diversity                
___ Creative Expression 
___ Individual and Society 




____ Not Applicable 
 
____ Required 
____ English Composition 
____ Mathematics 
____ Science  
 
__ Flexible 
__ World Cultures                                       
___ US Experience in its Diversity                
___ Creative Expression 
___ Individual and Society 
____ Scientific World 
 
   Effective Fall 2019 
Rationale: The NYSED is also requiring a consistent clock to credit ratio in all the PNR courses listed. The contact ratio for clinical is 3:1 and for 
lab and/or simulation 2:1; therefore, all PNR courses with the same clock hours for didactic, clinical, and lab are consistent.  
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Bronx Community College                                                                                                                            
Department of Nursing and Allied Health Science                                                                            
Licensed Practical Nursing Program 
 
PNR 301 – Concepts of Adult Health for The Practical Nurse I 
7 Credits   
4 Hours Lecture  
6 Hours Clinical  
2 Hours Laboratory     
Prerequisites: PNR 101   
Co-requisites: PNR 201 
Professors: 
Description: This course incorporates and builds on the concepts taught in the 
previous semester to the holistic care of diverse adult patients/clients with a variety of 
acute medical/surgical conditions. Course content learned in theory is applied to acute 
care of the adult in a variety of healthcare settings. Psychomotor skills are taught in the 
nursing lab and expected to be applied to the care of patients/clients in the clinical 
setting. 
Civility Statement: 
An essential component of successful learning is the mutual respect between teachers 
and students when interacting, face- to- face or in distance settings. 
As your instructor, I am dedicated to creating a professional and respectful atmosphere 
in this course, where all students can share experiences and ask questions in a safe and 
supportive environment.  It is my expectation that we will create and follow similar norms 
in the classroom, in clinical settings with agency personnel, with other students and 
faculty within our school, and in our interactions outside of this course. Civil, respectful 
behavior is equally important in our communications in virtual study halls, in face-to-face 
discussions, emails, voice mails, or on social networking sites. By adhering to our 
established norms and treating each other with respect and courtesy, we model the role 
of a professional nurse. 
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Accommodations/Disabilities 
Bronx Community College respects and welcomes students of all backgrounds and 
abilities. In the event you encounter any barrier(s) to full participation in this course 
due to the impact of a disability, please contact the disAbility Services Office as soon as 
possible this semester.   The disAbility Services specialists will meet with you to discuss 
the barriers you are experiencing and explain the eligibility process for establishing 
academic accommodations for this course. You can reach the disAbility Services 
Office  at: disability.services@bcc.cuny.edu, Loew Hall, Room 211, (718) 288-5874. 
 
 
Student Course Outcome:   
Interactions model professional behaviors and civility as evidenced by academic 
excellence, caring, citizenship, fairness, respect for others, accountability for one’s 
behavior, and trustworthiness which are based on acceptable standards of practice and 
ethical principles.  
 
Course Student Learning Outcomes and Competencies 
At the completion of this course students will be able to: 
 
1) Make judgments in practice, substantiated with evidence, that integrate nursing 
science in the provision of safe, quality care for diverse patients and their families in 
collaboration with the health care team.   
a. Be accountable for decisions and actions performed in the provision of safe, 
quality care to diverse populations in a variety of health care settings 
(quality).  
b. Provide safe, quality care based on evidence and standards of care that 
promote the health of patients within the context of the family and 
community (safety).  
c. Collaborate with members of the health care team to implement and/or 
adjust the plan of care (team/collaboration).  
d. Partner with patients and families to identify their preferences based on their 
expectations, resources, and cultural traditions when modifying care-
approaches (relationship-centered care).  
e. Assume the role of team member or team leader based on the situation, care 
setting, and system requirements, as determined by management (systems-
based care).  
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f. Seek assistance in situations that require knowledge/actions beyond 
individual expertise and scope of LPN/LVN practice to provide safe, quality 
care (personal and professional development).  
 
2) By collaborating with health care team members, utilize evidence, tradition, and 
patient/client preferences in predictable patient/client care situations to promote 
optimal health status.  
a. Suggest novel approaches to improve care to diverse patients and families 
(quality).  
b. Question existing and traditional practices to improve safe, quality, cost 
effective care as a member of the health care team (safety).  
c. Collaboratively seek creative approaches to care delivery 
(team/collaboration).  
d. Use best current evidence coupled with clinical expertise and patient 
preferences and values to make practice decisions (relationship-centered 
care)  
e. Collaborate with team members with suggestions to improve health care 
outcomes for patient safety, recovery, and transitions (systems-based care).  
f. Value evidence-based approaches to yield best practices for nursing (personal 
and professional development).  
 
3) Articulate a unique role as a member of the health care team, committed to evidence-
based practice, caring, advocacy, and safe quality care, to provide optimal health care 
for diverse patients and their families.  
a. Assume responsibility and accountability for the quality of nursing care 
provided to patients and their families in a variety of health care settings 
(quality).  
b. Function to the full scope of safe nursing practice, inclusive of 
management/leadership opportunities, as dictated by specific state practical 
nursing regulation (safety).  
c. Collaborate with other members of the interprofessional team to identify and 
access community resources with a focus on patients, families, and 
community health resources (team/collaboration).  
d. Function, according to scope of practice requirements, as an ethical licensed 
practical/vocational nurse collaborating and communicating successfully with 
patients, families, and members of the interprofessional team (relationship-
centered care).  
Curriculum Committee Report to the College Senate Page 17 of 33 October 25, 2018
Page 4 of 9 
 
e. Accept responsibility for the LPN/LVN’s collaborative role within a community-
based health care system, consistent with ethical and professional standards 
(system-based care).  
f. Advocate for the LPN/LVN’s unique role contributing to equal access to safe, 
high quality, affordable health care, with a special emphasis on management 
of long-term, chronic care for underserved and other vulnerable populations 
(personal and professional development).  
 
4) Promote the dignity, integrity, self-determination, and personal growth of diverse 
patients, their families, and oneself to provide individualized, culturally appropriate, 
relationship-centered nursing care.  
a. Engage in holistic practice that respects the dignity, diversity, and self-
determination of patients and their families, without conditions or limitations 
(quality).  
b. Identify strategies that create a safe environment while appreciating the 
cognitive and physical limits of human performance (safety).  
c. Function in a collaborative role to provide care in multiple settings with an 
emphasis on community-based chronic care management and palliative/end-
of-life care (team/collaboration).  
d. Provide culturally appropriate, individualized care to patients and their 
families, especially those underserved and vulnerable populations 
experiencing life changes and transitions of care (relationship-centered care).  
e. Deliver quality, safe care recognizing system constraints, while supporting the 
patient’s pursuit of human flourishing (systems-based care).  
f. Engage in reflective practices to promote one’s journey toward self-fulfillment 
(personal and professional development).  
 
5) Use information and patient/client care technology to support and communicate the 
provision of patient/client care.  
a. Use patient care technologies, information systems/technologies, and 
communication devices to support safe nursing practice. (Information 
Technology) 
b. Use high quality electronic sources of healthcare information. (Information 
Technology) 
c. Enter computer documentation accurately, completely, and in a timely manner. 
   
Instructional Methods                                                                                                          
Interactive Lecture, Discussion, PowerPoint, Concept Mapping, Critical thinking Exercises, 
Internet Resources, Multimedia Resources, Handheld Mobile technology (iPod, 
Curriculum Committee Report to the College Senate Page 18 of 33 October 25, 2018
Page 5 of 9 
 
Smartphone, etc.), Student Response System (Clickers), Interactive Simulation, Shadow 
Health Digital Clinical Experience 
  
Required Texts  
deWitt, S. C. (2014). Fundamentals of nursing: Concept & skills for nursing, 4th ed. 
 Elsevier: Saunders 
Shadow Health Digital Clinical Experience. Info@shadowhealth.com  
 
Attendance Policy                                                                                                                 
Students are expected to attend all scheduled classes in order to meet the learning 
outcomes of the course.  Any student who has greater than 2 absences in any one 
component of a nursing course (Clinical, Lecture, Lab) can receive a failing grade. A 




Punctuality                                                                                                                                
All students are expected to be punctual. A lateness of up to 20 minutes may be 
permitted one time in lecture and once in clinical and once in lab. Subsequent lateness 
may result in a recorded absence and the student may not be permitted to remain for 
the learning experience. 
 
Course Grading Policies                                                                                                                
To successfully complete the course, the grade average must be a grade of “C+” (77) 
or better and a “P” (Pass) in clinical. In practical nursing, a final course grade less than 
“C+ (77)” is considered unsatisfactory.  
• Calculation of Midterm Grade                                                                                                    
1) P – Passing in clinical                                                                                                           
2) Average of Exam 1 & 2 = Midterm Grade or the grade on the 1st exam if the 
2nd exam has not been given at the time midterm grades are due. 
 
Calculation of Final Grade                                                                                             
1) P – Passing in clinical                                                                                                   
2) Exams  60% (4 unit exams) 
    Final Exam 40% 
          100% 
• Exams 
1. Students who want to review their exams must do so within two (2) weeks   
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2. A review of the final exam will be scheduled for students who are 
unsuccessful in the course. 
The passing grade is 77 (C+). A Final grade of 76.9 is not a passing grade. 
A failing grade (F) in the clinical portion of the course, results in a failure for 
the entire course. 
Make-up Exams                                                                                                                      
Only one make-up exam is permitted. All make-up exams are given at the end of the 
course. If a student is absent from the final examination, but is otherwise passing the 
course, the student will be assigned a grade of INC. (See College Catalog regarding 
policy relating to INC grade.) The student has until the last day of the following 





Reading, Media, Electronic resource assignments, homework, etc. are to be completed 
prior to class according to the topics that are listed in the course syllabus and other 
topics that may be assigned as needed. Failure to hand in written or laboratory 
assignments may have a negative effect on your course outcome. A total of 5 points 
may be deducted from the final exam grade for failure to submit required 
assignments. Late assignments will be accepted at the discretion of the instructor. 
Ethical Conduct 
All nursing students are expected to conduct themselves in accordance with the Campus 
Code of Behavior and be guided by the College Policy on Academic Integrity. Students 
found in violation of the behavior codes shall be subject to formal disciplinary procedures 
(current college catalogue). It is an expectation that nursing student’s behavior be above 
suspicion at all times and in all settings. Adherence to the plagiarism policy and 
ethical principles such as honesty and accountability are integral to the practice of 
nursing. A nursing student’s behavior should be above suspicion at all times and in all 
settings. (See current college catalog).  
  
Social Networking Tools 
Please be mindful of netiquette rules and protocols when using Facebook, MySpace, 
Twitter, etc. Grades are not to be posted using these tools. Be selective about sharing 
personal information through these mediums. 
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Dress Decorum 
Students are required to dress appropriately for class, the clinical setting and other 
nursing related activities.  In the clinical area students are required to wear the 
appropriate uniform attire.  Professional casual attire is required at all other times.  
Professional casual attire excludes midriff tops or low cut tops that reveal breast tissue, 
sheer see through tops, scrubs of any kind even if there is no direct patient/client 
contact, excessively tight clothing or clothing which exposes undergarments, ripped 
jeans, spandex pants/leggings unless covered by long tops. Uniforms from the clinical 
work settings i.e. certified nurse’s aides, medical lab techs, patient care techs, 
paramedics, etc. are not permitted to be worn to class.  Students who are dressed 
inappropriately may be dismissed from clinical. 
Illness in the Clinical Setting 
Students who become ill or have a medical emergency while in the clinical setting will be 
required to obtain medical attention in the emergency department of the institution where 
they are assigned. 
Concepts of Adult Health for the Practical Nurse I 
Week    Weekly Topical Outline 
1 Issues in Medical Surgical Nursing Practice 
Critical Thinking & The Nursing Process 
The Role & Scope of Practice for the Practical Nurse 
Nursing Assessment of Clients in Fluid & Electrolyte Imbalances 
Nutritional Support 
 
2 Caring for Clients with Fluids & Electrolyte Imbalances 
Diagnostic Tests for Clients with Acid-base Imbalances 
Caring for Clients with Acid-base Imbalances 
Cultural Influences on Nursing Care 
 
3 Caring for Clients with Infections 
Nursing Assessment of Clients in Shock 
Caring for Clients in Shock 
Medications Used for Treatment of Clients in Shock 
 
4 Exam 1 
Nursing Assessment of Clients in Pain 
Caring for Clients in Pain 
Curriculum Committee Report to the College Senate Page 21 of 33 October 25, 2018
Page 8 of 9 
 
Medications Used for Treatment of Clients in Pain 
Nursing Assessment of the Neurologic System 
Diagnostic Tests for Neurologic System Disorders 
 
5 Nursing Assessment of Clients with Central Nervous System Disorders 
Diagnostic Tests for Central Nervous System Disorders 
Caring for Clients with Central Nervous System Disorders 
 
6 Nursing Assessment of Clients with Cerebrovascular Disorders 
Diagnostic Tests for Cerebrovascular Disorders 
Caring for Clients with Cerebrovascular Disorders 





7 Exam 2 
Nursing Assessment of the Cardiovascular System 
Diagnostic Tests for Cardiac Diseases 
Caring for Clients with Hypertension 
Medications Used for Treatment of Hypertension 
Nutritional Support 
 
8 Caring for Clients with Valvular, Inflammatory, and Infectious  
Caring for Clients with Cardiac Dysrhythmias 
Medications Used for Treatment of Cardiac Disases 
 
9 Caring for Clients with Occlusive Cardiovascular Disorders 
Coronary Artery Disease 
Acute Coronary Syndrome 
Peripheral Vascular Disease 
 
10 Exam 3 
Caring for Clients with Heart Failure 
Congestive Heart Failure (Right & Left-sided) 
Cardiac Transplant 
Pulmonary Edema, Diagnostic Tests for Pulmonary Edema 
Medications Used for Treatment of Heart Diseases 
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11 Nursing Assessment of Clients with Upper Respiratory System 
Disorders 
Diagnostic Tests for Upper Respiratory System Disorders 
Nursing Care of Clients with Upper Respiratory Tract Disorders 
Medications Used for Treatment of Upper Respiratory Diseases 
 
12 Nursing Assessment of Clients with Lower Respiratory System 
Disorders 
Diagnostic Tests for Lower Respiratory System Disorders 
Nursing Care of Clients with Lower Respiratory System Disorders 
Medications Used for Treatment of Lower Respiratory Diseases 
 
13 Exam 4 
Nursing Assessment of Oncology Clients 
Diagnostic Tests 
Caring for Clients with Cancer of the Larynx, Thyroid & Lung 
Medications Used for Treatment of Oncology Clients 
Nutritional Support 
 
14 Nursing Assessment of Clients with Endocrine Disorders 
Diagnostic Tests 
Caring for Clients with Endocrine Disorders 
Medications Used for Treatment of Endocrine Diseases 
Nutritional Support 
 
15 Final Exam  
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AV: 1 Changes to be offered in the Department of Nursing and Allied Health Sciences    
FROM  TO  
Departments Nursing and Allied Health Sciences    Departments nc 
Course PNR 401 Concepts of Adult Health for the Practical 
Nurse II 
Course nc 
Credits  8 Credits  7 
Hours 4 LEC 2 LAB 6 CLN Hours 4 LEC 2 LAB 6 CLN 
Prerequisite PNR 201, PNR 301 Prerequisite nc 
Co-requisite PNR 501 Co-requisite nc 
Description This course provides further application of nursing 
concepts taught in the previous semester to the holistic 
care of diverse adult and older adult patients/clients with 
a variety of acute medical/surgical conditions. Course 
content learned in theory related to the care of 
patients/clients in the long-term care environment as 
well as to patients/clients with mental health issues is 
included. Psychomotor skills taught are expected to be 








Liberal Arts [  ] Yes  [ x] No   Liberal Arts [  ] Yes  [  x ] No   
Course Attribute (e.g. 
Writing Intensive, etc) 
 Course Attribute (e.g. 




__X__ Not Applicable 
 
____ Required 
____ English Composition 
____ Mathematics 
____ Science  
 
__ Flexible 
__ World Cultures                                       
___ US Experience in its Diversity                
___ Creative Expression 
___ Individual and Society 




__X__ Not Applicable 
 
____ Required 
____ English Composition 
____ Mathematics 
____ Science  
 
__ Flexible 
__ World Cultures                                       
___ US Experience in its Diversity                
___ Creative Expression 
___ Individual and Society 
____ Scientific World 
 
   Effective Fall 2019 
Rationale: The NYSED is also requiring a consistent clock to credit ratio in all the PNR courses listed. The contact ratio for clinical is 3:1 and for 
lab and/or simulation 2:1; therefore, all PNR courses with the same clock hours for didactic, clinical, and lab are consistent.  
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Bronx Community College                                                                                                                            
Department of Nursing and Allied Health Science                                                                            
Licensed Practical Nursing Program 
 
PNR 401 – Concepts of Adult Health for The Practical Nurse II 
7 Credits   
4 Hours Lecture  
6 Hours Clinical  
2 Hours Laboratory     
Prerequisites: PNR 301   
Co-requisites: PNR 501 
Professors: 
Description: This course provides further application of nursing concepts taught in the 
previous semester to the holistic care of diverse adult patients/clients with a variety of 
acute medical/surgical conditions. Course content learned in theory related to the care of 
patients/clients in the long-term care environment as well as to patients/clients with 
mental health issues is included. Psychomotor skills taught are expected to be applied to 
the care of patients/clients in a variety of clinical settings. 
Civility Statement: 
An essential component of successful learning is the mutual respect between teachers and 
students when interacting, face- to- face or in distance settings. 
As your instructor, I am dedicated to creating a professional and respectful atmosphere in 
this course, where all students can share experiences and ask questions in a safe and 
supportive environment.  It is my expectation that we will create and follow similar norms 
in the classroom, in clinical settings with agency personnel, with other students and faculty 
within our school, and in our interactions outside of this course. Civil, respectful behavior is 
equally important in our communications in virtual study halls, in face-to-face discussions, 
emails, voice mails, or on social networking sites. By adhering to our established norms and 
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Bronx Community College respects and welcomes students of all backgrounds and 
abilities. In the event you encounter any barrier(s) to full participation in this course due 
to the impact of a disability, please contact the disAbility Services Office as soon as 
possible this semester.   The disAbility Services specialists will meet with you to discuss 
the barriers you are experiencing and explain the eligibility process for establishing 
academic accommodations for this course. You can reach the disAbility Services Office  at: 





Student Course Outcome:   
Interactions model professional behaviors and civility as evidenced by academic excellence, 
caring, citizenship, fairness, respect for others, accountability for one’s behavior, and 
trustworthiness which are based on acceptable standards of practice and ethical principles.  
Course Student Learning Outcomes and Competencies 
At the completion of this course students will be able to: 
 
1) Make judgments in practice, substantiated with evidence, that integrate nursing science 
in the provision of safe, quality care for diverse patients and their families in collaboration 
with the health care team.   
a. Be accountable for decisions and actions performed in the provision of safe, 
quality care to diverse populations in a variety of health care settings (quality).  
b. Provide safe, quality care based on evidence and standards of care that promote 
the health of patients within the context of the family and community (safety).  
c. Collaborate with members of the health care team to implement and/or adjust 
the plan of care (team/collaboration).  
d. Partner with patients and families to identify their preferences based on their 
expectations, resources, and cultural traditions when modifying care-approaches 
(relationship-centered care).  
e. Assume the role of team member or team leader based on the situation, care 
setting, and system requirements, as determined by management (systems-
based care).  
f. Seek assistance in situations that require knowledge/actions beyond individual 
expertise and scope of LPN/LVN practice to provide safe, quality care (personal 
and professional development).  
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2) By collaborating with health care team members, utilize evidence, tradition, and 
patient/client preferences in predictable patient/client care situations to promote optimal 
health status.  
a. Suggest novel approaches to improve care to diverse patients and families 
(quality).  
b. Question existing and traditional practices to improve safe, quality, cost effective 
care as a member of the health care team (safety).  
c. Collaboratively seek creative approaches to care delivery (team/collaboration).  
d. Use best current evidence coupled with clinical expertise and patient 
preferences and values to make practice decisions (relationship-centered care)  
e. Collaborate with team members with suggestions to improve health care 
outcomes for patient safety, recovery, and transitions (systems-based care).  
f. Value evidence-based approaches to yield best practices for nursing (personal 
and professional development).  
 
3) Articulate a unique role as a member of the health care team, committed to evidence-
based practice, caring, advocacy, and safe quality care, to provide optimal health care 
for diverse patients and their families.  
a. Assume responsibility and accountability for the quality of nursing care provided 
to patients and their families in a variety of health care settings (quality).  
b. Function to the full scope of safe nursing practice, inclusive of 
management/leadership opportunities, as dictated by specific state practical 
nursing regulation (safety).  
c. Collaborate with other members of the interprofessional team to identify and 
access community resources with a focus on patients, families, and community 
health resources (team/collaboration).  
d. Function, according to scope of practice requirements, as an ethical licensed 
practical/vocational nurse collaborating and communicating successfully with 
patients, families, and members of the interprofessional team (relationship-
centered care).  
e. Accept responsibility for the LPN/LVN’s collaborative role within a community-
based health care system, consistent with ethical and professional standards 
(system-based care).  
f. Advocate for the LPN/LVN’s unique role contributing to equal access to safe, 
high quality, affordable health care, with a special emphasis on management of 
long-term, chronic care for underserved and other vulnerable populations 
(personal and professional development).  
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4) Promote the dignity, integrity, self-determination, and personal growth of diverse 
patients, their families, and oneself to provide individualized, culturally appropriate, 
relationship-centered nursing care.  
a. Engage in holistic practice that respects the dignity, diversity, and self-
determination of patients and their families, without conditions or limitations 
(quality).  
b. Identify strategies that create a safe environment while appreciating the 
cognitive and physical limits of human performance (safety).  
c. Function in a collaborative role to provide care in multiple settings with an 
emphasis on community-based chronic care management and palliative/end-of-
life care (team/collaboration).  
d. Provide culturally appropriate, individualized care to patients and their families, 
especially those underserved and vulnerable populations experiencing life 
changes and transitions of care (relationship-centered care).  
e. Deliver quality, safe care recognizing system constraints, while supporting the 
patient’s pursuit of human flourishing (systems-based care).  
f. Engage in reflective practices to promote one’s journey toward self-fulfillment 
(personal and professional development).  
 
5) Use information and patient/client care technology to support and communicate the 
provision of patient/client care.  
a. Use patient care technologies, information systems/technologies, and 
communication devices to support safe nursing practice. (Information 
Technology) 
b. Use high quality electronic sources of healthcare information. (Information 
Technology) 
c. Enter computer documentation accurately, completely, and in a timely manner. 
  
Instructional Methods                                                                                                          
Interactive Lecture, Discussion, PowerPoint, Concept Mapping, Critical thinking Exercises, 
Internet Resources, Multimedia Resources, Handheld Mobile technology (iPod, Smartphone, 
etc.), Student Response System (Clickers), Interactive Simulation, Shadow Health Digital 
Clinical Experience 
  
Required Texts  
deWitt, S. C. (2014). Fundamentals of nursing: Concept & skills for nursing, 4th ed. 
 Elsevier: Saunders 
Shadow Health Digital Clinical Experience. Info@shadowhealth.com  
 
Attendance Policy                                                                                                                 
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Students are expected to attend all scheduled classes in order to meet the learning 
outcomes of the course.  Any student who has greater than 2 absences in any one 
component of a nursing course (Clinical, Lecture, Lab) can receive a failing grade. A student 
may provide documentation of extenuating circumstances to the instructor. 
 
Punctuality                                                                                                                                
All students are expected to be punctual. A lateness of up to 20 minutes may be permitted 
one time in lecture and once in clinical and once in lab. Subsequent lateness may result in 
a recorded absence and the student may not be permitted to remain for the learning 
experience. 
 
Course Grading Policies                                                                                                                
To successfully complete the course, the grade average must be a grade of “C+” (77) or 
better and a “P” (Pass) in clinical. In practical nursing, a final course grade less than “C+ 
(77)” is considered unsatisfactory.  
• Calculation of Midterm Grade                                                                                                    
1) P – Passing in clinical                                                                                                           
2) Average of Exam 1 & 2 = Midterm Grade or the grade on the 1st exam if the 2nd 
exam has not been given at the time midterm grades are due. 
 
Calculation of Final Grade                                                                                             
1) P – Passing in clinical                                                                                                   
2) Exams  60% of average of 4 unit exams 
    Final Exam 40% 
          100% 
 
• Exams 
1. Students who want to review their exams must do so within two (2) weeks   
2. A review of the final exam will be scheduled for students who are unsuccessful 
in the course. 
The passing grade is 77 (C+). A Final grade of 76.9 is not a passing grade. 
A failing grade (F) in the clinical portion of the course, results in a failure for the 
entire course. 
Make-up Exams                                                                                                                      
Only one make-up exam is permitted. All make-up exams are given at the end of the 
course. If a student is absent from the final examination, but is otherwise passing the 
course, the student will be assigned a grade of INC. (See College Catalog regarding policy 
Curriculum Committee Report to the College Senate Page 29 of 33 October 25, 2018
Page 6 of 9 
 
relating to INC grade.) The student has until the last day of the following semester to take 
the final exam. Failure to do so will result in a final grade of F for the course. 
Assignments 
Reading, Media, Electronic resource assignments, homework, etc. are to be completed 
prior to class according to the topics that are listed in the course syllabus and other topics 
that may be assigned as needed. Failure to hand in written or laboratory assignments may 
have a negative effect on your course outcome. A total of 5 points may be deducted from 
the final exam grade for failure to submit required assignments. Late assignments will 
be accepted at the discretion of the instructor. 
Ethical Conduct 
All nursing students are expected to conduct themselves in accordance with the Campus 
Code of Behavior and be guided by the College Policy on Academic Integrity. Students found 
in violation of the behavior codes shall be subject to formal disciplinary procedures (current 
college catalogue). It is an expectation that nursing student’s behavior be above suspicion 
at all times and in all settings. Adherence to the plagiarism policy and ethical 
principles such as honesty and accountability are integral to the practice of nursing. A 
nursing student’s behavior should be above suspicion at all times and in all settings. (See 
current college catalog).  
  
Social Networking Tools 
Please be mindful of netiquette rules and protocols when using Facebook, MySpace, Twitter, 
etc. Grades are not to be posted using these tools. Be selective about sharing personal 
information through these mediums. 
 
Dress Decorum 
Students are required to dress appropriately for class, the clinical setting and other nursing 
related activities.  In the clinical area students are required to wear the appropriate uniform 
attire.  Professional casual attire is required at all other times.  Professional casual attire 
excludes midriff tops or low cut tops that reveal breast tissue, sheer see through tops, 
scrubs of any kind even if there is no direct patient/client contact, excessively tight clothing 
or clothing which exposes undergarments, ripped jeans, spandex pants/leggings unless 
covered by long tops. Uniforms from the clinical work settings i.e. certified nurse’s aides, 
medical lab techs, patient care techs, paramedics, etc. are not permitted to be worn to class.  
Students who are dressed inappropriately may be dismissed from clinical. 
Illness in the Clinical Setting 
Students who become ill or have a medical emergency while in the clinical setting will be 
required to obtain medical attention in the emergency department of the institution where 
they are assigned. 
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Concepts of Adult Health for the Practical Nurse II 
Week    Weekly Topical Outline 
1 Introduction to Mental Health & Mental Illness 
Legal & Ethical Issues in Psychiatric Nursing 
Pyschopharmacology Used in the Treatment of Psychiatric Disorders 
Caring for Clients with Stress & Adaptation 
 
2 Therapeutic Communication – Ego Defense Mechanisms 
The Therapeutic Community – Milieu Therapy 
Caring for Clients with Anxiety and Obsessive Disorders 
 
3 Exam 1 
Caring for Clients with Alterations in Mood & Affect 
Depressive Disorders 
Bipolar Disorders 
Self-Destructive Behavior (Suicide)  
Crisis Intervention 
 
4 Caring for Clients with Alterations in Thought & Perception  
Schizophrenia and Other Psychotic Disorders  
Caring for Clients with Substance Abuse Disorders 
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5 Exam 2  
Mental Health Promotion Across the Lifespan 
Children, Adolescents, Young, Middle & Older Adults 
Caring for Clients with Eating Disorders 
 







7 Exam 3 
Nursing Assessment & Care for Adult & Geriatric Oncology Clients 
Diagnostic Tests & Procedures (Pre-care & Post-care) 





8 Nursing Assessment & Care for Adult & Geriatric Clients with Renal & 
Urinary Tract Disorders 
Diagnostic Tests & Procedures (Pre-care & Post-care) 
Medication Therapy 
Urinary Tract Infections & Obstructions 
Kidney Trauma 
 
9 Acute & Chronic Kidney Disease  
Kidney & Bladder Cancer – Urinary Diversions 
Acute & Chronic Kidney Injury 
Dialysis – hemodialysis & peritoneal dialysis 
Nutritional Support – Renal Diets 
 
10 Exam 4 
Nursing Assessment & Care of Adult & Geriatric Clients with 
Gastrointestinal (GI) Disorders 
Diagnostic Tests & Procedures (Pre-care & Post-care) 
Nutritional Support – Total Parenteral Nutrition (TPN) 
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Gastritis– Acute & Chronic 
Chron’s Disease 
Peptic Ulcer Disease (PUD)  
Medications Used for Treatment of GI Disorders 
Colon Cancer  
 
11 Nursing Assessment & Care of Adult & Geriatric Clients with Immune 
System Disorders 
Diagnostic Tests for Immune System Disorders (Pre-care & Post-care) 
Nursing Assessment & Care of Clients with HIV and AIDS 
Medications Used for Treatment of Immune System Disorders 
Nutritional Support 
 
12 Nursing Assessment & Care of Adult & Geriatric Clients with Male 
Reproductive System Disorders 
Diagnostic Tests & Procedures (Pre-care & Post-care) 
Medications Used for Treatment of Male Reproductive System Disorder 
Nursing Assessment & Care of Adult & Geriatric Clients with skin 
Disorders 
Diagnostic Tests & Procedures (Pre-care & Post-care) 
13 Exam 5 
Nursing Assessment & Care of Adult & Geriatric Clients with Burns 
Medications Used for Treatment of Burns 
Nutritional Support 
Emergent Conditions Bioterrorism & Disaster Nursing 
 
14 Nursing Assessment & Care of Adult & Geriatric Clients with 
Musculoskeletal Disorders 
Diagnostic Tests & Procedures (Pre-care & Post-care) 
Nursing Assessment & Care of Adult & Geriatric Clients with Hematologic 
Disorders 
Medications Used for Treatment of Musculoskeletal & Hematologic 
Disorders for Adult & Geriatric Clients 
 
15 Final Exam  
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Recommended Process Flow for Recruitment 
TITLE: Provost and Vice President of Academic Affairs      
ANTICIPATED START DATE:  July 1, 2019 
RATIONALE:  The President in consultation with the CDO and Executive Director of Human 
Resources will develop and implement this recruitment plan to fill the Provost and Vice President 
of Academic Affairs vacancy on or before the Summer Semester of 2019.  This recommended 
process flow will outline the specific actions, responsible parties, and due dates of actions to be 
completed in order to fill the position in a timely and structured manner.   
 
  
• Initiate Recruitment Plan
• Soldify Sourcing PartnersOctober 2018
• Recruitment Plan Review
• Search Committee DevelopmentNovember 2018






March / April 
2019
• Onboarding PlanningMay / June 2019





Action Responsibility Due Date 
Recruitment Plan Development 
1. Updated Job description and JVN 
2. Salary analysis 
3. Organizational chart 
4. Plan justification (possibly) 
President, HRED 
and CDO 
October 5, 2018 
Candidate Sourcing – Recruitment Partners 
1. Consult with Central Office regarding 
recruitment firms 
2. Contact recommended firms 
3. Select firm for sourcing and forward JVN 
HRED and CDO 
October 12, 2018 
Recruitment Plan Review 
1. Check for search committee composition  
2. Check for diversity and utilization of diverse 
advertising 
3. Scan documentation and forward to HR for 
posting 
4. HR will post job and consult with recruitment 
firm regarding viable candidates. 
HRED and CDO 
October 19, 2018 
 
Recommended Process Flow for Recruitment 
 
Action Responsibility Due Date 
Recruitment Plan Review 
1. Check for search committee composition  
2. Check for diversity and utilization of diverse 
advertising 
3. Scan documentation and forward to HR for 
posting and search firm consultation 
ED of HR and 
CDO 
November 2, 2018 
Search Committee Solicited and Selected 
1. Committee Chair and Members Selected 
2. Committee Meeting Schedule Created 
President, ED of 
HR and CDO 
November 9, 2018 
Search Committee Kickoff Meeting 
1. Introductions and Overview of Process 
2. CUNY and BCC documentation review  
3. Training - Compliance, D& I, Title 9  
Committee 
Chair and CDO 
November 23, 2018 
 
 
Due to the holiday season, it is understood that faculty, students, and staff may be unavailable to actively participate 
in meetings.  This month will be limited to search committee training. 
Action Responsibility Due Date 
Search Committee Meetings 
1. Create RUBRIC for questions, answers, and 
scoring 
2. Search firm consultation and draft interview 
schedule 
ED of HR and 
CDO 
December 14, 2018 
 




Action Responsibility Due Date 
First Round Interviews 
1. Solidify interview schedule. 
2. Search Firm will provide a list of highly qualified 
candidates 
3. Top 12 - 10 candidates to be interviewed 
4. Search Committee will deliberate about the 
candidates 





January 12, 2019 
Second Round Interviews 
1. 4 to 6 candidates will be interviewed 
2. Search Committee will deliberate about the 
candidates 








Recommended Process Flow for Recruitment 
 
Action Responsibility Due Date 
Third Round Interviews 
1. Top 3 candidates will be invited for a “BCC 
Campus” interview 
a. This will be a day-long event 





Chair and CDO 
March 8, 2019 
Review Recommendations 
1. President will review the ranked 
recommended candidates then consult with 
ED of HR and CDO regarding successful 
candidate 
President 
March 22, 2019 
Extend an Offer 
1. President approval for Provost and VP of AA’s 
tentative offer  
2. President approves salary and final candidate  
3. President extends the offer to the candidate  
4. HR and President prepare and distribution 
offer letter and employment contract 
President and 
ED of HR 
April 5, 2019 
 
 
• Transition the Interim Provost to previous position 
• Solidify office space and administrative needs of new Provost and VP of AA 
• Miscellaneous follow up with candidate (relocation, etc.) 
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DIVERSITY TASK FORCE INITIAL REPORT, 10/18/2018 
Diversity Task Force Members: Grisel Y. Acosta; Iris Cortes; Raquel A. Diop; Raffaella Diotti; Giulia 
Guarnieri; Abdul Hashim; Michael Miller; Cynthia Tobar 
INCLUDED HERE: 
1. COACHE TASK FORCE FINAL REPORT HIGHLIGHTS, INCLUDING COACHE SURVEY HIGHLIGHTS 
2. DIVERSITY TASK FORCE CHARGE 
3. DIVERSITY TASK FORCE RESPONSE TO COACHE TASK FORCE RECOMMENDATIONS 
4. NEW RECOMMENDATIONS 
5. PLAN OF INQUIRY  
6. NEW COACHE SURVEY 
------------------------------------------------------------------------------------------------------------------ 
1. COACHE TASK FORCE FINAL REPORT HIGHLIGHTS 
Date: April 28, 2017 
To: Faculty Council, Bronx Community College From: COACHE Task Force 
Subject: Final Report and Recommendations 
COACHE Task Force Charge: Per the “Motion for the creation of a Task Force of Faculty Council” dated 
May 19, 2016, this Task Force was created and charged with the following: 
• To review the results of the COACHE survey; 
• To gather data which, in its opinion, illuminates and explains those results; 
• To make recommendations to address any and all areas of concern that it may find; and 
• To report its finding and recommendations back to the Faculty Council. 
2015 COACHE Survey Highlights: 
BCC response rate was 45% (116 out of 255 full-time faculty surveyed1) 
Topics covered by the survey Areas where survey results showed lower than 
mean results for CUNY Faculty of Color and 
Women (as indicated below) as compared to 
faculty at comparable institutions 
Nature of the Work: Research, Teaching, Service Division Leadership (FC, W) 
Resources and support Facilities and Work Resources (FC, W) 
Collaboration, Mentoring Faculty Leadership (FC, W) 
Tenure, Promotion Governance Trust (FC) 
Leadership/Shared Governance Health and Retirement Benefits (FC) 
Engagement Nature of Work – Research (W) 
 
1Please note that adjuncts, HEOs, and CLTs are not included in this survey. Although the survey is geared toward 
faculty, there are staff members that work closely with instruction. 
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Work and personal life balance Nature of Work – Service (FC, W) 
Climate, culture, collegiality Nature of Work – Teaching (FC, W) 
Appreciation and recognition Personal and Family Benefits (FC, W) 
Recruitment and retention Promotion (FC, W) 
Global measures of satisfaction Senior Leadership (FC, W) 
 
2. DIVERSITY TASK FORCE CHARGE 
- To review the recommendations of the COACHE TASK FORCE 
- To determine whether the recommendations of the COACHE TASK FORCE have been addressed or are 
in the process of being addressed 
- To begin the process of establishing a permanent Diversity Committee, which will continue to support 
diversity efforts at BCC 
3. INITIAL DIVERSITY TASK FORCE RESPONSE TO COACHE TASK FORCE RECOMMENDATIONS 







Academic chair(s) should diversify search 
committees by inviting junior, senior, and adjunct 
faculty to serve amongst the Personnel and 
Budget (“P&B”) Committees, to ensure that the 
review and selection of applicant pools is 
executed under a fair consideration from 
participants offering different perspectives and 
representation from within the department. 
YES AND NO; some departments 
report more diverse search 
committees; other departments 
report a “regular pool” of faculty 
who are used for search 
committees, which leave other 
faculty underutilized in this 
capacity.  
Institute policies to diversify search committees 
to include both minorities and women including 
recommending in cases where there are no 
minority candidates within the department 
recruiting faculty from other departments. 
See above; some departments 
report that Black women have 
not been represented in search 
committees and no effort to 
recruit them has been made, for 
example.  
Where qualified adjunct faculty is available, the 
College should actively recruit from amongst 
those candidates for full-time positions as they 
become available. 
YES AND NO; some departments 
report faculty of color have been 
hired as temporary full-time 
faculty and/or as full-time 
subtitutes; other departments 
have not recruited faculty of 
color or female faculty. 
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 Establish uniformity of hiring practices across 
academic departments. 
YES; Chief Diversity Officer 
Jessenia Paoli has and continues 
to address this issue with every 
department 
 In order to assist in attaining the College’s 
diversity goals for particular searches, the search 
committee should be provided with information 
related to the race and ethnicity of candidates 
when available. Search committees should also 
be informed of the diversity goals for each search 
when the committees are charged. 
UNCLEAR 
 Training 
• All search committee training should include 
diversity training that goes beyond legal 
requirements and discuss institutional goals in 
the area of diversity. 
• Institute targeted training for departments that 
have been historically underutilized. 
• Faculty and Staff will be required to be re-
certified every two years. 
YES AND NO; BCC has long 
established diversity training for 
folks who plan to be on search 
committees; it is unclear whether 
this training is targeted towards 
departments that have been 
historically underutilized and 
whether this training is effective 
in ensuring diversity goals.  
 Diversify applicant pool by posting job openings 
in publications and associations targeted towards 
diversity. 
YES AND NO; some departments 
report using these 
recommendations; other 
departments have not used these 
recommendations.  
 College should take steps towards greater 
collaboration directly with PSC CUNY 
representatives and will more actively participate 
in initiatives related to matters of diversity. 
UNCLEAR; the Committee on 
Instruction and Professional 
Development worked with PSC-
CUNY during the 2017-18 
academic year to promote 
participation in the faculty and 
staff survey; beyond that, these 
efforts are still unclear.  
 Invest more human and material resources in the 
OAACD in order for it to more effectively meet its 
mandate including implementation of the training 
recommendations listed above. To this end, 
recruit minority faculty to assist in diversity 
trainings for search committees. 
NO; The Office of Affirmative 
Action, Compliance, and Diversity 
remains underfunded; 
specifically, it needs more staff 
(currently, there are only two 
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staff members, including the 
Chief Diversity Officer).  
 Create a faculty development seminar similar to 
New Faculty Seminar to provide necessary 
training, mentoring, and guidance with regards to 
reappointment, tenure, and promotion. This 
program will include a discipline-specific road 
map toward tenure and promotion.  
NO; the CIPD has had several 
Faculty Day events dedicated to 
diversity, but that chosen theme 
is not required and will likely 
change in the future. A focused 
seminar is necessary for all 
faculty to understand their role 
in promoting diversity.  
 Create a mandatory orientation program for all 
new chairpersons, and an annual refresher 
program for all returning chairpersons to review 
policies and procedures related to hiring, 
promotion, tenure and diversity. 
NO; CUNY has a diversity seminar 
that has occurred every two 
years; BCC could base its 
orientation program on the CUNY 
programming and/or require 
chairs to attend the CUNY event. 
 Institute an annual year-end Chairpersons retreat 
to provide an opportunity to review best 
practices. 
NO; several departments report 
that chairs could use more 
initial/continual support.  
 Offer more competitive salaries in keeping with 
other CUNY institutions in order to recruit and 
retain faculty of color. 
YES AND NO; full-time faculty, via 
the work of PSC-CUNY received 
raises and retroactive pay; PSC-
CUNY is currently fighting to raise 
adjunct pay.  
 Create a comprehensive, user-friendly (online and 
paper) exit interview survey to be given upon 
voluntary employee departures to evaluate, 
monitor reasons for employee separation. 
NO; it needs to be created.  
CAMPUS 
CLIMATE 
Restructure COACHE taskforce to a permanent 
standing committee of the Senate as this issue is 
an ongoing one that will require continuous work 
and monitoring. 
NOT YET; Diversity Task Force is 
now charged with this task.  
 Build capacity in the area of Affirmative Action to 
ensure creation of policies to address these 
issues, ensure compliance with policies such as 
those outlined in the BCC Diversity Plan, and 
implement appropriate education and training. 
YES; BCC has begun with its SAFE 
SPACE training and the OAACD 
regularly addresses issues of 
compliance; Diversity Training is 
regularly offered; however, the 
Office itself suggests that for 
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more programs to be created, 
more staff needs to be hired.  
 Establish an e-journal on the scholarship of 
culturally relevant and critical race teaching and 
learning at BCC. 
NO.  
 Establish a “Diversity and Inclusion Day” to be 
held each semester to include training related to 
diversity and inclusion, and presentations on 
established best practices. 
NO; several events take place on 
campus that promote diversity, 
such as the Annual Parranda, and 
several Women’s History Month, 
Black History Month, and 
Hispanic Heritage Month events. 
The Bronx Reads book events 
also promote diversity. However, 
these events are geared toward 
students; a specific day to 
promote diversity and inclusion 
among faculty/staff has not been 
created.  
 Create Diversity Allies program at BCC similar to 
Safe Space Allies Program for LGBT community. 
NO.  
 Implement College support of affinity groups such 
as Unity and Strength and Association of Latino 
Faculty and Staff. 
UNCLEAR; President Isekenegbe 
clearly supports these 
organizations both in spirit and 
by attending multiple events; if 
monetary support is what is 
needed, whether that support is 
being offered for the upcoming 
academic year is unclear.  
 Re-establish Multi-Cultural Week at BCC to 
provide an opportunity to showcase our 
culturally-rich campus community. 
NO.  
 The COACHE taskforce strongly recommends that 
BCC revive Latinx Studies and African American 
Studies as majors for students. 
NO; as these would be 
interdisciplinary majors, some 
have suggested that it would be 
difficult to revive them because it 
is unclear which department 
would “house” the major; 
however, we should note that 
these are majors that our own 
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students at BCC demanded and 
fought for, thus it is a disservice 
to our students to not offer 
them, as it is a disservice to the 
diverse faculty who can teach 
these classes. 
 We recommend that the College acquire a 
“language pack” for the BCC Website to enable 
translating of web content to the most commonly 
spoken languages at the College. 
NO; now that our website seems 
to be powered by Google, this 
objective might be easier.  
 Create policies and procedures to institutionalize 
diversity and inclusion across the curriculum in 
the same manner that writing across the 
curriculum and assessment have become an 
ethos woven through the work done at BCC. This 
would include incorporating a diversity 
component to course assessments, investing in 
diversity efforts including online diversity and 
inclusion training, and providing grants for faculty 
to attend conferences. 
NO.  
 Re-establish inactive student cultural clubs and 
associations. 
UNCLEAR; while it is unclear 
whether BCC has re-established 
student clubs that are related to 
diversity, we should note here 
that BCC has successfully opened 
two new spaces that are related 
to diversity: Womxn Up!, a home 
for gender empowerment; and 
an LGBTQ space.  
  
 
NOTE: Our initial discussions reveal that there are many efforts being made to ensure that faculty of 
color and female faculty feel welcome on BCC’s campus. I should also note here that more female 
faculty and faculty of color have been promoted and tenured in the last academic year. In addition, the 
tenure process was made clearer by a set of guidelines that was created and distributed to all faculty. 
Furthermore, the reappointment, promotion, and tenure process was made easier by allowing e-
documents to be used (in place of the environmentally-unfriendly practice of multiple printed copies). 
That said, if we look at the recommendations, it is clear we have a long list of tasks to address. The most 
important tasks are: ensuring actual diversity on search committees (as opposed to drawing from the 
same pool of faculty); hiring more diverse faculty; establishing regular diversity training and diverse 
celebratory events; and re-establishing Latinx and African American Studies majors. However, smaller 
and easier tasks, such as creating a comprehensive exit interview, that will allow us to understand why 
someone chose to leave employment at BCC, will go a long way, as well.  
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4. NEW RECOMMENDATIONS 
• Introduce Italian American Studies course (Italians are still considered a protected group within 
CUNY and we have no curriculum to reflect that; see Foderaro, "Unlikely Group Charges Bias at 
University," 2010) 
• Use video monitors across campus to promote diversity, via educational programming and 
highlights from our own diverse events and projects 
• Create a diversity module, much like our current violence prevention training, required for all 
faculty (full- and part-time) 
• Create a diversity seminar for all personnel 
• Create a departmental chair orientation and update the chair handbook 
• Have an Affirmative Action Office representative (trained by the Chief Diversity Officer) at every 
tenure-track interview in order to collect data and report back to CDO (this is standard practice 
at other CUNY colleges) 
• Create a list of diverse publications where BCC can post job announcements 
• Advertise jobs internally via BCC blasts, which can then be redistributed by department chairs; 
jobs can also be posted on a board common spaces within departments (we suggest this so that 
faculty are aware of job searches and have the ability to advertise them in their own diverse 
circles) 
5. PLAN OF INQUIRY 
We have five subgroups that will inquire further about our policies in these areas:  
• RECRUITMENT AND RETENTION/TENURE AND PROMOTION 
SUBGROUP 1—HIRING PRACTICES 
SUBGROUP2—TRAINING IN DIVERSITY 
• CAMPUS CLIMATE 
SUBGROUP 3—AFFIRMATIVE ACTION OFFICE SUPPORT 
SUBGROUP 4—CAMPUS EVENTS (involving faculty) 
SUBGROUP 5—INSTITUTIONAL DIVERSITY AND SATISFACTION (majors, policies, printed 
materials, visual materials) 
Task force members will reach out to various departments and individuals to see if items on the COACHE 
TASK FORCE recommendation list have been addressed and/or to inquire what is needed for the items 
to be addressed. Much of this information will have been obtained as part of our Middle States 
Accreditation report, so we will work with Dean Nancy Ritze on this, as well.  
6. NEW COACHE SURVEY 
A new COACHE survey will be distributed in spring 2019; be on the lookout for it. I urge everyone to fill 
out the comprehensive survey so that we can have further data on whether our faculty feel they are 
equally represented and heard via our policies and practices. The results of the survey will clearly help 











BRONX COMMUNITY COLLEGE AUXILIARY ENTERPRISE
GENERAL OVERVIEW
FY 2019  AEC Budget
Revenue 2018-2019
AKADEMOS Virtual  Bookstore Commissions $           35,000.00 
BCC Campus Stores $             1,000.00 
BCC Facility Rentals $         100,000.00 
Canteen Vending $         185,000.00 
Healthy Choice Cafeteria Commissions $         145,000.00 
Healthy Choice Catering Commissions $           15,000.00 
Interest Income $             2,500.00 
Miscellaneous Income - EOC Overhead $           75,000.00 
Parking Fees $         155,000.00 
Pepsi Pouring Rights $           45,000.00 
Royalties - SMA $             2,000.00 
Royalties - Advanced Graphics $                100.00 
Royalties - Canteen Vending $           37,000.00 
Total Revenue $        797,600.00 
Expenditures 2018-2019
Public Relations $           20,000.00 
Academic Support $         125,000.00 
Student Services $         124,000.00 
Management & General $         241,750.00 
Campus Functions $         193,000.00 
Auxiliary Funding Grants $           50,000.00 
Total Expenditures $        753,750.00 
Subtotal $          43,850.00 
BRONX COMMUNITY COLLEGE
AUXILIARY ENTERPRISE CORPORATION,INC.
FISCAL YEAR 2019  BUDGET PRESENTATION
FUNDS SUMMARY/PROGRAM AREAS
PROGRAM SERVICES SUPPORTING SERVICES
PUBLIC 
RELATIONS
ACADEMIC STUDENT MANAGEMENT CAMPUS 
SERVICES & GENERAL FUNCTIONS Total
Academic
Faculty Functions/Meetings $              - $       5,000.00 $                - $               - $               - $      5,000.00 
Internships and Experiential $              - $     20,000.00 $                - $               - $               - $    20,000.00 
Presidential Grants/Academic Support $              - $   100,000.00 $                - $               - $               - $   100,000.00 
Total Academic $              - $   125,000.00 $                - $               - $               - $   125,000.00 
Administration
Audit Fees $              - $                - $                - $      6,500.00 $               - $      6,500.00 
Blackboard $              - $                - $                - $    20,000.00 $               - $    20,000.00 
Business Services $              - $                - $                - $    15,000.00 $               - $    15,000.00 
Campus Store Start-up and Inventory $              - $                - $                - $    50,000.00 $               - $    50,000.00 
Events Support $              - $                - $                - $      2,500.00 $               - $      2,500.00 
Filing Fees $              - $                - $                - $         250.00 $               - $         250.00 
Financial Edge Maintenance $              - $                - $                - $      2,500.00 $               - $      2,500.00 
Meetings/Memberships/Conferences $              - $                - $                - $      5,000.00 $               - $      5,000.00 
Insurance-Liability/D&O $              - $                - $                - $      5,000.00 $               - $      5,000.00 
Legal Services Expense $              - $                - $                - $      4,000.00 $               - $      4,000.00 
Miscellaneous $              - $                - $                - $      1,000.00 $               - $      1,000.00 
Parking Supplies & Maintenance $              - $                - $                - $    40,000.00 $               - $    40,000.00 
Roadway & Sidewalks $              - $                - $                - $    70,000.00 $               - $    70,000.00 
Security Equipment $              - $                - $                - $    20,000.00 $               - $    20,000.00 
Total Administration $              - $                - $                - $   241,750.00 $               - $   241,750.00 
BRONX COMMUNITY COLLEGE
AUXILIARY ENTERPRISE CORPORATION,INC.
FISCAL YEAR 2019  BUDGET PRESENTATION
FUNDS SUMMARY/PROGRAM AREAS
PROGRAM SERVICES SUPPORTING SERVICES
PUBLIC 
RELATIONS
ACADEMIC STUDENT MANAGEMENT CAMPUS 
SERVICES & GENERAL FUNCTIONS Total
Auxiliary Grant Funding Requests 2019
Academic and Student Support $              - $                - $                - $               - $    12,500.00 $    12,500.00 
Co-curricular Enrichment $              - $                - $                - $               - $    12,500.00 $    12,500.00 
Community Enrichment $              - $                - $                - $               - $    12,500.00 $    12,500.00 
Faculty/Staff Professional Development $              - $                - $                - $               - $    12,500.00 $    12,500.00 
Total Auxiliary Grants $              - $                - $                - $               - $    50,000.00 $    50,000.00 
Campus Functions
Campus Ceremonies $              - $                - $                - $               - $    20,000.00 $    20,000.00 
Co-curricular $              - $                - $                - $               - $    33,000.00 $    33,000.00 
Honoraria/Speakers $              - $                - $                - $               - $      5,000.00 $      5,000.00 
Interview Reimbursement Expense $              - $                - $                - $               - $    10,000.00 $    10,000.00 
One Book/One College $              - $                - $                - $               - $    30,000.00 $    30,000.00 
President's Conversation Series $              - $                - $                - $               - $      5,000.00 $      5,000.00 
President's Initiatives $              - $                - $                - $               - $    20,000.00 $    20,000.00 
Meetings and Conference Support $              - $                - $                - $               - $    60,000.00 $    60,000.00 
Travel Expense $              - $                - $                - $               - $    10,000.00 $    10,000.00 
Total Campus 
Functions
$              - $                - $                - $               - $  193,000.00 $   193,000.00 
Public Relations
Public Relations Events/Marketing $   20,000.00 $                - $                - $               - $               - $    20,000.00 
Total Public Relations $   20,000.00 $                - $                - $               - $               - $    20,000.00 
Student Services
Athletics $              - $                - $     50,000.00 $               - $               - $    50,000.00 
Commencement $              - $                - $     35,000.00 $               - $               - $    35,000.00 
Student Functions/Travel $              - $                - $     33,000.00 $               - $               - $    33,000.00 
Meeting/Refreshment Expense $              - $                - $       5,000.00 $               - $               - $      5,000.00 
Supplies Expense $              - $                - $       1,000.00 $               - $               - $      1,000.00 
Total Student Services $              - $                - $   124,000.00 $               - $               - $   124,000.00 
Total Program Areas $ 20,000.00 $ 125,000.00 $ 124,000.00 $241,750.00 $243,000.00 $753,750.00 
Revenue
Part Time Full Time Part Time Full Time Projected
Headcount Headcount Rate Rate P/T Revenue F/T Revenue Total Collections@95%
Summer 1,861        33.15$  61,692.15$    61,692.15$       58,607.54$          
Fall 3,250        33.15$  107,737.50$ 107,737.50$     102,350.63$        
6,493          58.15$   377,567.02$   377,567.02$     358,688.67$        
Spring 3,200        33.15$  106,080.00$ 106,080.00$     100,776.00$        
6,187          58.15$   359,750.79$   359,750.79$     341,763.25$        
Sub Total 275,509.65$ 737,317.81$   1,012,827.46$  962,186.09$        
Earmarked Allocating Body
College Association 8,311        12,680        26.15$  48.15$   217,332.65$ 610,521.97$   827,854.62$     786,461.89$        
Child Development Ctr. 8,311        12,680        4.00$     5.00$     33,244.00$    63,397.92$     96,641.92$       91,809.82$          
Student Government 8,311        12,680        3.00$     5.00$     24,933.00$    63,397.92$     88,330.92$       83,914.37$          
Sub Total 275,509.65$ 737,317.81$   1,012,827.46$  962,186.09$        
FY 2019
STUDENT ACTIVITIES FEES DISTRIBUTION
BRONX COMMUNITY  COLLEGE ASSOCIATION, INC. (BCC, INC.)
Child Development Center/Student Government (as indicated above) $1 84,972.84 1 75,724.20$        
Athletics 8,31 1         1 2,680        4.75$     8.50$     39,477.25$    1 07,776.46$   $1 47,253.71 1 39,891 .03$        
Student Center/Student Activities 8,31 1         1 2,680        8.00$     1 3.00$   66,488.00$    1 64,834.59$   231 ,322.59$     21 9,756.46$        
Senior Affairs/Commencement 8,31 1         1 2,680        1 .50$     3.00$     1 2,466.50$    38,038.75$     50,505.25$        47,979.99$           
Study Abroad 8,31 1         1 2,680        0.50$     0.75$     4,1 27.29$      9,51 0.00$        1 3,637.29$        1 2,955.43$           
Music/Art 8,31 1         1 2,680        1 .25$     2.00$     1 0,388.75$    25,359.1 7$     35,747.92$        33,960.52$           
Health Care 8,31 1         1 2,680        3.00$     3.00$     24,933.00$    38,038.75$     62,971 .75$        59,823.1 6$           
Overhead Expenses 1 1 7,972.45$     1 1 2,073.83$        
College Purpose Fund 58,259.75$        55,346.76$           
Base Budgets 1 1 0,1 83.84$     1 04,674.65$        
Total Projected Student Activity Fees 1 ,01 2,827.40$  962,1 86.03$        
BRONX COMMUNITY  COLLEGE ASSOCIATION, INC. (BCC, INC.)
STUDENT ACTIVITIES FEES DISTRIBUTION
FY 2019 
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THE 407TH PLENARY SESSION 
OF THE UNIVERSITY FACULTY SENATE 
OF THE CITY UNIVERSITY OF NEW YORK 
205 EAST 42ND STREET, ROOM 0818/0819 




UFS Chair Burke called the meeting to order at 6:30 p.m. in Rooms 818/819 at the CUNY Central 
Office, 205 East 42nd Street. 93 of the 144 voting members were present. 
Bronx CC: Present – Apostolakis, Garay, Kaighobadi, Kossak, Lawton and Stewart-Titus. Absent 
– Mukerjee.  
1. Approval of the Agenda – Adopted as Proposed 
2. Approval of the Minutes of May 15, 2018 – Adopted as Proposed 
3. Invited Guests: 
a. Interim Chancellor Vita Rabinowitz – Interim Chancellor (IC) Rabinowitz acknowledged 
the central value of shared governance in light of recent events at CUNY and outlined 
several of her accomplishments during her tenure – from a spate of administrative 
appointments to fostering a culture of free inquiry across the University. She also 
reiterated her desire to collaborate with faculty on all matters for as long as she holds 
office. She outlined the ways in which her office would foster healthy campus climates 
throughout the University – especially regarding sexual harassment and diversity of 
opinion. She also voiced her support for faculty in light of proposed changes to higher 
education from the federal government. Then she outlined the ways she intended to 
collaborate with the UFS on all matters related to student success initiatives. She then 
took questions 
4. New Business 
 . Introduction of Chairs of Standing Committees – each Chair outlined their respective 
charges, which are published on the UFS website here. Note: per the UFS Charter, Chair 
Burke asked the plenary to approve the chairs of the standing committees, which the 
members did by acclimation. 
1. Libraries and Information Technology – Charles Keyes 
2. Status of the Faculty – Benjamin Franz 
3. Student Affairs – LaRoi Lawton 
4. Academic Freedom – Philip Pecorino 
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a. Introduction of Chairs of Advisory Committees – each Chair outlined their respective 
charges, which are published on the UFS website here. 
1. Academic Affairs – Anne Kornhauser 
2. Faculty Advisory Council to the Research Foundation – Shirley Raps 
3. Budget Advisory – Ned Benton 
4. Enrollment Management – Jason Young 
b. Introduction of Representatives to the Board of Trustee Committees – due to time 
constraints Chair Burke referred the senators to the agenda for the representatives’ 
names. 
1. Committee on Academic Program, Policy, and Research (CAPPR): Martin 
Burke, Philip Pecorino (A) 
2. Fiscal Affairs, Investment Subcommittee, & Audit Committee: John 
Verzani, Ned Benton (A) 
3. Faculty, Staff, Administration: Kerin Coughlin, Jason Young (A) 
4. Student Affairs & Construction Fund Subcommittee: Hugo Fernandez, 
Kimora (A; Student Affairs Only) 
5. Facilities: James McElwaine, Kathleen Barker (A) 
 
5. Reports 
 . Chair – Chair Burke apprised the Senate on matters associated with the Chancellor’s 
University Report (CUR) and indicated he will follow up with the Board of Trustees at its 
October meeting. He also noted that the search for a new Chancellor is ongoing, and 
mentioned that Prof. Conway remains a member of the search committee. He would to post 
more detailed comments on the UFS website. 
a. Remembrances of Prof. Stefan Baumrin: Philip Pecorino, Manfred Philipp and Enid Stubin 
– Profs. Stubin, Philipp, and Pecorino fondly reminisced about the recently deceased UFS 
member. Professor Pecorino will coordinate with Stasia Pasela to create a blog post for 
the UFS website commemorating Prof. Baumrin’s service. 
There being no further business, meeting adjourned at 8:00 p.m. 
LaRoi Lawton, BCC Senator 
 
 
 
